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As textbooks are eminently political and often act 
as sites of political controversy, our research  
frequently revolves around the role of educational 
media before, during and after conflict and 
around the potential of textbooks to help promote 
respect and understanding for other people in  
the context of conflicts taking place today (see 
Massouda Jalal's contribution on p. 32). We hope 
in this Bulletin to give you some selected insights 
into the various kinds of political crises and  
educational interventions past and present, in all 
areas of the world, that inform our work, into  
the ways in which people read and understand text-
books (see Barbara Christophe's article on p. 24) 
and into the influence of educational media on the 
development of young people's emergent world-
views (see the contribution from Andreas Heine-
mann-Grüder on p. 20). 

All that remains for me now is to wish you, on  
behalf of all my colleagues here at the GEI, a 
pleasant and relaxing holiday season and a happy, 
healthy and peaceful new year, which we hope 
will bring us still more innovative and exciting 
insights into educational media research!

With the very best wishes from Braunschweig

Simone Lässig

As the year 2014 draws to a close, I am proud to 
present to you our first-ever entirely English- 
language edition of the Bulletin. Due to the global 
nature of our research and related activities and 
in response to numerous requests from research-
ers and cooperation partners around the world, we  
have switched to this language format with the 
aim of communicating still more fully and effec-
tively with our international readership and 
widening access to in-depth information on the 
work we do here at the Georg Eckert Institute.  
In this context, a special thank-you goes to our 
translators Katherine Ebisch-Burton and Nicola 
Watson, who speedily and expertly translated 
most of the contributions and proofread those 
which were originally written in English. 

We know from our work here at the GEI that text-
books are much more than just educational  
materials. Under all kinds of political systems, a 
wide range of parties and factions, be they na-
tionalists or pacifists, democrats or dictators, 
have attempted to use textbooks to disseminate 
the vision of society which they have sought to 
realise. Ever since the modern school system was 
created in the nineteenth century, textbooks and 
history textbooks in particular, have been among 
governments' and authorities' preferred instru-
ments for the promotion of civic learning and for 
education in national values. 

Against this backdrop, this edition of the Bulletin 
focuses on conflict and interventions in the field 
of educational media across the globe. Education 
can drive the exacerbation of conflict, by fuelling 
stereotypes and antagonism among other things – 
it is this unhappy fact that prompted Georg Eckert  
to begin his work on textbook revision. However, 
education also has the potential to contribute to 
the transformation of conflict situations and to 
peace-building. Throughout the twentieth century 
and to this day, a large number of initiatives have 
sought to turn history textbooks into vehicles of 
reconciliation.

dEar rEadErs, 
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FoCus:  
ConFliCTs and  
inTErvEnTions

Foundation of the German-Polish Textbook Commission:  

Professor Wladyslaw Markiewicz (left) and Professor Georg Eckert



Textbooks have a long history of being pressed into the service of education for 
nationalism – a history that is by no means over. They possess the potential to 
exacerbate conflict or mediate for peace. The European textbook revision move-
ment, which commenced in the inter-war period and entered a new phase after 
the end of the Second World War, is viewed internationally as an exemplar of good 
practice; this applies particularly to initiatives co-initiated by (West) Germany. 
But might this model be appropriate in other circumstances, and particularly in 
regions scarred by animosity and strife?

TexTbooks and Their poTenTial in Today's new  
flashpoinTs of conflicT
The year 1949 saw the first of a series of meetings 
of British and German representatives to discuss 
textbook issues in Braunschweig, the home of the 
Georg Eckert Institute. A similar Franco-German 
encounter had taken place a year before in the 
German town of Speyer at the initiative of the 
country's military government. The cooperation 
thus founded gave rise to joint recommendations 
as early as 1951; these focused on topics on which 
both sides were able to arrive at similar posi-
tions, which already had a distinctly European 
slant. Issues which remained controversial or of 
which the two countries' societies had not yet 
learned to speak, such as war crimes, the geno-
cide perpetrated against the Jews, the German oc-
cupation of France and French collaboration with 
the occupying regime were at this stage excluded 
from the recommendations, which focused de-
cidedly on European perspectives of history.

JoinT TexTbook commission wiTh poland:  
a Trailblazer of reconciliaTion
Similar efforts between Germany and Poland 
proved a great deal more difficult to pursue and 
realise; it was not until the advent of the neue 
Ost politik in West Germany and the rapproche-
ment to eastern Europe it entailed that it became 
possible to establish a regular textbook commis-
sion. Founded in 1972, this institution published 
26 recommendations on the treatment of Polish- 
German history in textbooks just four years later.

The recommendations were non-binding on text-
book publishers and ministries of education, who 
were given free choice as to whether to follow 
them. Their publication nonetheless ignited polit-
ical controversy, with opponents of the neue Ost-
politik pronouncing invective and sweeping judge-
ments against them, and its supporters frequently 
showing an almost equal lack of nuance in read-
ing them as a direct continuation of Willy Brandt's 

TExTbooKs as siTEs oF  
PoliTiCal ConTrovErsy
Simone Lässig

Foundation of the German-Polish Textbook Commission:  

Professor Wladyslaw Markiewicz (left) and Professor Georg Eckert
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gesture of 1970 in kneeling at the monument to 
the Warsaw Ghetto uprising. Proponents of this 
latter view held high, in part unrealistic expec-
tations of the recommendations' potential for the 
promotion of “reconciliation”. It is doubtless the 
case that the commission, whose work continues 
to this day, set decisive trends in European poli-
tics of memory, yet a decade was to pass before 
West German society and many of its politicians 
adjusted to this change in direction.

Germany's TexTbook process:  
a paradiGm for easT asia
The German model of textbook revision was per-
ceived as a success beyond the boundaries  
of Europe. Particularly in East Asia, a region in 
which conflicts around interpretations of history 
flare up periodically and historical and geograph-
ical depictions of events in textbooks can lead  
to tensions between states, yet in which a large 
number of groupings within civil society are 
working to foster mutual dialogue and under-
standing and consider textbooks key resources  
in this endeavour, many have wondered how best 
to harness European-style processes of textbook 
revision to productive effect. 

This said, the question arises as to whether such 
processes could work in the new flashpoints of 
conflict which have emerged since the end of the 
Cold War. What is certain is that calls for revi-
sions to history books have made themselves 
heard particularly strongly wherever societal 
structures and cultural hegemonies have under-
gone abrupt and radical change, as has been the 
case in many post-socialist countries.

Considering this issue, we might initially and in-
stinctively think of the situation in Germany  
after its defeat in the Second World War. Taking  
a closer look, however, we become aware that  
the overarching situation we are dealing with here  
significantly differs from that after 1945. From 
1990 onwards, conflicts around memory have 
broken out with increasing frequency between 
various groups within one particular society. In 
some post-socialist countries, textbook reform 
has meant not the excision of nationalism, but  
instead, and indeed, the return of nationalist and 
ethnically codified points of view.

israel and palesTine:  
whaT should we do?
It is far from certain that, in such conditions,  
the development of consensus on sensitive  
and controversial issues is an appropriate aim.  
It may well be that, instead, history books might 
do well to emulate the model developed by the 
Peace Research Institute in the Middle East in co-
operation with the Georg Eckert Institute for the 
treatment of contemporary Israeli and Palestinian 
history. The textbook produced in this project 
between 2002 and 2008 differs from those ap-
proved for use by the state in Israel and Palestine 
in that it gives students access to views and key 
interpretations espoused by the other side of the 
conflict. Learning each other's historical narra-
tive seems to be a, if not the central precondition 
which must be put in place if peace education  
of any kind is to succeed. It involves encouraging 
students to see their own, familiar views and  
interpretations of history in relationship to those 
of other groups, some of which may be unsettling 
or disturbing, and to critically reflect on both. 
Ideally, students will learn through this process 
that there is and can be no such thing as one 
single and absolute historical “truth” and that 
there is no politician in the world whom it  
behooves to claim such a one for his or her own 
“side”.
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TexTbook revision:  
a lonG road callinG for new processes
The situation in Germany post-1945 was virtually 
ideal for the development of a process of critical 
engagement with the country's history and for the 
emergence of mutual understanding via dialogue 
on textbooks. Components of this situation included 
Allied policies of occupation, a move towards 
European integration, incipient and finally flour-
ishing political stability, social security, policy-
makers whose deeply held convictions did not lead  
them to violate academic freedom, and above all  
a population which, in spite of its long-maintained 
desire and tendency to sweep its nation's recent 
history under the carpet, eventually found itself 
developing a relationship to that nation which  
in the face of the Shoah and the German war of 
annihilation could not be other than permanently 
ruptured, troubled, disjunct. This is the case, 
overall, for both the German states after 1945 and 
for the new Federal Republic after 1990. Interna-
tionally, however, conditions such as these are 
rare occurrences. Even in Germany, with this 
unique set of circumstances, it took over a gener-
ation for textbooks to begin incorporating views 
on recent German history which invited students 
to engage in a genuinely critical spirit with past 
events. 

Further, it is precisely this highly specific situ-
ation which we might consider precludes the Ger-
man process from becoming a model transfer-
rable without further ado to any other society; it 
remains a special case, not, as Timothy Garton 
Ash put it, an “industrial standard” in coming to 
terms with the past issued by Germany. Different 
nations, while drawing inspiration from previous 
textbook revision processes, will need to adapt 
procedures to their own circumstances and de-
velop ways of working which do justice to them. 
This will inevitably be a long road in many in-
stances, with several turns and bumpy patches on 
the way. We might then conclude by inferring that 
history books are likely to continue in the future 
in a double role, as both the focus of conflict and 
a source of hope for all who seek to create mutual 
understanding and promote reconciliation. The 
task of those involved in this field might be to 
foster and encourage conditions in which they 
can flourish in the latter role.

Bulletin | Focus: Conflicts and Interventions 9
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unCErTain FaCTs 
abouT a   aGE  
oF CErTainTiEs 
ThE Cold war in wEsT GErman TExTbooKs

Barbara Christophe

n

In his attempt to comprehend the twentieth cen-
tury, Dan Diner, director of the Simon Dubnow  
Institute for Jewish History and Culture at the 
University of Leipzig, once described the Cold 
War in a striking geological metaphor as an errant 
block which extends in an erratic and strange  
fashion into our present-day landscape. This assess-
ment, made over ten years ago now, encapsulates 
an emphatically illuminating insight into the  
nature of the Cold War: This period of antagonism 

and contrast between 
East and West was pri-
marily an age of  

certainties in which, although every question had 
two opposing answers, everybody believed they 
possessed the knowledge as to which one was 
right and which one wrong. There is an almost 
wistful edge to Diner's image, which transports 
the realisation that such a simplistic, clear and 
ordered manner of interpreting the world may 
well never exist again. 

Today, almost 25 years after the Iron Curtain dis-
integrated, we are witness to a veritable boom in 

The cold war was primarily 
an aGe of cerTainTies

the commemoration of the Cold War, with an en-
cyclopaedia of the period appearing at Harvard 
and specialist research institutes springing up 
across the globe. At the same time, we are living 
in an age which is further away than ever from 
possessing one single, acceptable-to-all master 
narrative on the backstory to our present. The 
lack of hi/stories able to create consensus in this 
field is highly likely to be closely related to a ge-
neral emptying-out of established identities. The 
collapse of the USSR and of Europe's socialist re-
gimes not only brought “the Eastern Bloc” down; 
it also called upon the West, which had con-
sistently defined itself in terms of its distinctness 
from its ideological counterpart, to reinvent itself. 
Since then, a plethora of labels have been compe-
ting for the remit of defining and diagnosing our 
present condition; none of them, however, have 
proved to be simultaneously sufficiently robust to 
endure and capable of commanding hegemonic 
status. Francis Fukuyama has announced the “end 
of history”; Samuel Huntington has identified a 
“clash of civilisations”; Timothy Garton Ash per-
ceives a “crisis of the West”. Against this back-
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drop, it is of little surprise that a single valid ver-
sion of Cold War history does not seem to want  
to emerge. We know from the French philosopher 

and sociologist Maurice 
Halbwachs that the 
image we make of our 
past is always deter-

mined by the needs of our present. If we do not 
know where we stand today, we will not be able  
to give the past from which we have come a clear, 
distinct and universally adoptable name.

This is a situation which, for all its inherent dif-
ficulties and tensions, is of great potential pro-
ductivity for academic research. Scholars working 
on the Cold War are currently contesting its inter-
pretations on at least three levels. First, there is 
much controversial discussion around what the 
Cold War in fact was in relation to our present: 
Was it merely a brief hiatus in the process of glo-
balisation, or did it rather contribute to the emer-
gence of transnational spaces through the techno-
logical advancement spurred on by the state of 
competition between global ideological systems? 
Second, there is debate around what the essence 
of the Cold War was: Did it revolve primarily 
around superpower rivalry, or did the process of 
decolonisation play a much bigger role? Third, a 
lack of consensus is in evidence on how we are to 
remember this period in history: What of the  
Cold War will our collective memory retain? The 
nuclear arms race which brought the world to  
the brink of annihilation? Or the welfare state, 
emerging as it did out of the two opposing  
systems' struggle for superiority?

The Georg Eckert Institute is currently conduc-
ting a research project on the traces of these  
academic debates in history textbooks. We are 

The imaGe we form of The 
pasT is deTermined by  
The needs of our presenT

seeking to uncover the ways in which the past is 
interpreted in the history classroom in our age  
of societal uncertainties and explore the represen-
tations of the Cold War which appear in our  
textbooks. Initial findings from a sub-project on 
history textbooks in a specific type of secondary 
school (Realschule) in the German state of Lower 
Saxony point – the caveat of their preliminary  
status notwithstanding – to two sets of insights, 
which we will now briefly outline.

It appears that not only do textbooks issued by 
different publishing houses tend to provide oppo-
sing patterns of interpretation, but they also seem 
to be engaged in a form of implicit dialogue with 
one another, as is observable if we read the third 
volume of Entdecken und Verstehen, published  
by Klett in 2010, alongside the equivalent book from  
the Zeitreise series issued by the rival company 
Cornelsen in the same year. A comparison between  
the representations in each book of the post-Se-
cond World war currency reform in Germany and 
the blockade of Berlin proves particularly illumi-
nating in this context. As well as containing  
descriptions and assessments of the events which 
appear diametrically opposed to those in the rival 
volume, these books seem to focus to a similar  
extent on debunking arguments to the contrary of 
the position they present. Page 104 of Entdecken 
und Verstehen, for instance, contains the statement, 
presented in brief terms – thus evidently not  
considered as requiring back-up via a detailed  
rationale – that the new currency introduced in 
Germany's western occupation zones in 1948  
was a sign of the incipient division of Germany. 
Zeitreise, by contrast, appears on page 110 to  
feel itself called to refute the ascription of blame 
contained in this assertion by providing a tho-
rough justification of the currency reform, which 
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it claims was, first, simply a response to the eco-
nomic division of Germany long since enacted  
by the Communists through Sovietisation policies, 
and second, an unavoidable step taken in the  
face of the economic deprivation rife in Germany's 
western zones. It aimed at creating the necessary 
preconditions for the efficacy of US economic aid 
by establishing a stable currency. Thirdly, Zeitrei-
se continues, the reform represented the starting 
signal for the western zones' economic recovery, 
which in consequence, and in contrast to the  
Soviet zone and its successor state the GDR, was 
soon able to abolish rationing and price controls 
on a wide range of products.

A similar game of argumentational tennis, with 
the positions reversed, takes place in the context 
of the two books' engagement with the blockade 

of Berlin. This time, it is 
Cornelsen's Zeitreise  
(p. 111) which, in a tone 
verging on the laconic, 
asserts that the Soviet 

Union had sealed off all routes of land access to 
Berlin in 1948 in order to exert pressure on the 
western Allied powers, without deeming it neces-
sary to provide reasons for why it acted thus and 
what its purposes were in so doing. It seems as if 
Cornelsen, in this publication, reverts to the use 
of interpretive patterns from the age of the Cold 
War itself in its frequent depiction of the USSR a 
priori as the expansive, aggressive villain of the 
piece. It is this viewpoint which Klett's Entdecken 
und Verstehen (p. 104) sets out to deconstruct: the 
text here takes considerable argumentative pains 
to provide an understandable rationale for the 
USSR's actions, first identifying the blockade of 
Berlin as the Soviets' response to the currency  
reform in the West, and going on to construct ex-

TexTbooks by differenT 
publishers seeminGly Try 
To refuTe each oTher's  
arGumenTs

press legitimation for this response by describing 
the blockade as an attempt by the USSR to deter 
the western Allies from their plans to establish a 
separate West German state. In this way, the  
eastern superpower's motives are unambiguously 
depicted as noble and altruistic.

We are, of course, unable to determine whether 
the authors of these passages were aware of  
the argumentation followed by their respective 
counterparts. It is entirely possible that they  
each drew their positions from a repository of 
viewpoints and lines of argument which, circula-
ting in German society's discursive sphere, find 
channels into textbooks via these authors. This is 
not a question to which the methods of textbook 
research can provide an answer.

At another distinct level, we can observe a certain 
degree of ambivalence which enters into text-
books through the gap left open by the lack of so-

cietal consensus in  
the interpretation of 
the Cold War. Again  
and again, key aspects 
of the issues find ex-

pression only in language characterised by a par-
ticular vagueness; grammatical referents are  
ambiguous, segments of essentially opposing lines 
of argument are juxtaposed without being connec-
ted, thus falling into a struggle for the interpretive 
upper hand. An example of this first form of ambi-
valence appears in a piece of text in Cornelsen's 
Zeitreise on the pitfalls inherent in the process of 
denazification:

Many people attempted to prove their innocence by 

means of so-called Persilscheine, which was the name 

given to affidavits in which, for instance, Jews, those 

we observe a cerTain  
ambi valence concerninG  
The inTer preTaTion of  
The cold war
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who had been persecuted under the Nazis for their 

political beliefs, or clerics affirmed that someone had 

conducted themselves impeccably in the Nazi period. 

However, a Persilschein was also used in some cases, 

for a small fee, to whitewash murky pasts. (p. 95) 

Examining the text at its surface, we notice that it 
juxtaposes two clauses with radically different  
levels of ambiguity in terms of their ascription of 
responsibility for particular actions to the same 
group of people. The first clause, in the active voice, 
states without ambiguity that Jews, former vic-
tims of political persecution and clerics vouched 
for the upstanding conduct of many people,  
which here clearly means “many Germans”, under 
Nazism. In the second sentence, the text changes 
suddenly into the passive voice, signalling that 
responsibility for what is about to be described 
must not be explicitly assigned. 

The effect thus achieved, however, is likely to frus-
trate the author's purpose at this juncture: Pre-
cisely because the text does not state openly who 
whitewashed murky pasts, that is, told untruths, 
and precisely because the notion that money had 
changed hands in these cases is insinuated, meta-
phorically whispered behind a cupped hand, it is 
highly probable that readers will receive all the 
more loud and clear the message that Jews, clerics 
and those once subject to political persecution, 
groups of people we generally view as of unble-
mished repute due to their resistance or victim-
hood under Nazism, were not exactly paragons of 
innocence after all, and that many of them suf-
fered themselves to be bought by former Nazis. It is  
almost inevitable that such wording may cause 
the stereotypical image of the money-mad Jew to 
surface in one or two readers' minds. We might 
thus surmise that the cautious and ambivalent 

nature of the writing here is due to the fact that 
the text makes reference to prejudice-bound no-
tions that have thus far found their resonance in 
marginal discourses which we would hardly con-
sider suitable for inclusion in textbooks.
We come across a completely different type of 
ambivalence in another passage in the same book:

In Bulgaria, 2,000 anti-Communist leaders were mur-

dered; in Poland, anti-Communist resistance fighters 

were arrested and deported to the USSR. All areas oc-

cupied [by the USSR] saw large amounts of economic 

resources and harvest stores removed to the Soviet 

Union to ease the need and deprivation there. (p. 98)

The reader finds herself confronted here with the 
stumbling block of sharply opposed perspectives 
on one and the same actor appearing within a 
highly compressed space of text: While the first 
one-and-a-half sentences describe the USSR as a 
power of great brutality whose atrocities include 
murder, arbitrary arrest, deportation and the dis-
mantling of regional economies, the much slighter 
conclusion to the second sentence indicates that 
these actions were motivated at least in part by 
poverty and need. Here, an unspoken reversal of 
the perpetrator-victim relationship takes place, 
with the Soviet Union no longer depicted as 
causing suffering to others, including Germans, 
but instead as having been subject to suffering in-
flicted by others, including Germans; although the 
text fails to explicitly point to the roots of the de-
privation in existence in the USSR at the time, the 
wording at the end of this sentence contains an 
implicit reference to German war guilt. 

Particularly when looked at together, these two 
passages provide an emphatic illustration of the 
extent of ambiguities in German textbooks around 
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the issue of the Cold War. The GEI's project on 
teaching this era, spurred on by these initial fin-
dings, has begun to conduct systematic compara-
tive explorations of ambivalence in textbook nar-
ratives on the Cold War in East and West Germany 
as well as in textbooks from Germany's neigh-
bours in Switzerland and Sweden. Our principal 
interest is in determining the relative weight of 
statements that appear to be rather ambivalent as 
opposed to statements that are either constructed 
as interpretive certainties or statements that are 
openly marked as being controversial, i.e. open to 
discussion. Our intent is to cast light on strate-
gies of dealing with a past that still lacks a hege-
monic interpretation as they manifest themselves 
in the textbooks of four societies that occupied 
distinct positions in that past, i.e. during the Cold 
War. We believe that it is through careful analysis 
of international textbooks as a relatively acces-
sible source that societal processes of negotiating 
and establishing the meaning of a disputed past 
can be effectively and efficaciously compared  
across different countries. 
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TEaChinG hisTory
 
TExTbooK CasEs, ChaPTEr 10, in whiCh dEmoCraCiEs  
join in EasT asia's hisTory wars

In East Asia history textbooks are barometers of nationalism, and arguments over them  
are proxies for disputes between states. So it is hardly surprising—at a time when  
territorial disagreements are breaking out all round the South China Sea and East 
China Sea—that the region is seeing a new chapter in a long-running argument over 
how history is taught. This time, though, the bickering has spread beyond Japan  
and China, its usual homes. And, in addition to their international implications, the 
textbook disputes have taken on a strong domestic character.



The new round begins in Japan – inevitably since 
Japan's imperial aggression leading to its defeat 
in 1945 has long provided the starting point for 
disputes. In its manifesto for the election of 
December 2012 the Liberal Democratic Party 

promised to restore 
“patriotic” values to 
education and called 
current textbooks 

“ideologically prejudiced expressions based on 
self-torturing views of history”. Many academics 
and teachers were disturbed.

On winning by a landslide, the prime minister, 
Shinzo Abe, set up a panel to rewrite textbooks to 
make clear where there is lack of agreement on 
historical interpretation—“a backdoor way of lim-
iting references to Japanese aggression”, says 
Daniel Sneider, at Stanford University, who stud-
ies Asia's textbook battles. The panel also says it 
wants to get rid of Japan's “neighbouring-country 
clause”—a sort of self-denying ordinance which 
instructs historians to take into account the sen-
timents of neighbours (meaning China and South 
Korea) when writing textbooks. To increase polit-
ical control over education, the government wants 
to put mayors in charge of local school districts 
and it has ordered one district to switch to a text-
book that the government prefers. Such actions 
fulfil a long-held ambition: Mr Abe belongs to a 
parliamentary group that has worked for years to 
limit historical references to Japanese wartime 
atrocities.

TexTbooks as “preJudiced 
expressions based on self-
TorTurinG views of hisTory” 
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Neighbouring countries reacted with predictable 
outrage. When Japan proposed teaching that the 
Senkaku islands are part of its territory, China 
(which claims them as the Diaoyu islands and is 
challenging Japanese control) urged Japan to “re-
spect historical facts” (which happen not to con-
firm the Chinese claim). When Japan decided to 
teach that Takeshima belongs to Japan, South 
Korea, which controls the group of islets and calls 
them Dokdo, called this “false history [which] 
plants enmity and seeds of conflict”. China and 
South Korea are livid about Japan's scrapping the 
neighbouring-country clause.

The debate about history raging in Japan is 
echoed in South Korea and Taiwan. Last year, the 
National Institute of Korean History (NIKH), a 
state-run body which oversees the compilation of 
the country's history textbooks, approved for 
publication a new high-school textbook written 
by “new right” scholars, who are sympathetic to 
the achievements of South Korea's military dictat-
orships. The ruling party has also proposed that 
all schools should be required to use a single 
state-approved textbook rather than (as now) be 
able to choose among private publishers' texts, 
subject to NIKH approval. As in Japan, such a 
move would extend political control over textbook 
use.

In Taiwan the education ministry also announced 
new guidelines for high-school textbooks this 
year. They are due to come into effect in August 
2015 (as in Korea, Taiwanese textbooks must con-
form to guidelines). The government claims its 
changes merely bring the books into line with in-
ternational norms and correct inaccurate and 
nostalgic views of Japanese rule (Taiwan was a 
Japanese colony for 50 years, until 1945). They 
would, for example, replace the neutral term “Ja-
panese rule” with “Japanese colonial rule”.
Such actions are changing the character of Asia's 
textbook wars. Traditionally, they have been seen 

through a foreign-policy lens. China's campaign 
to teach patriotism at school, for example, down-

plays or conceals the 
class struggles, famine 
and violence of the Mao 
era in favour of 
presenting the country 

as a victim of foreign aggression. Such a narrative 
supports its leaders' claim that China is merely 
resuming its proper place in the world. In a sim-
ilar vein, Japan's education minister, Hakubun 
Shimomura, says his government is revising his-
tory-teaching manuals so children can learn 
“properly” about national territory and can under-
stand that there is no real dispute over the Sen-
kaku islands (as they are Japanese).

But the new textbook wars also have a domestic 
flavour. They are disputes within countries as well 
as between them. The proposals in Japan reflect a 
tussle over education: the ruling party says its 
wants to end 60 years of “left-wing control” over 
schools. And to complicate matters in South 
Korea, some new-right scholars are actually sym-
pathetic to Japan's colonial rule in Korea, a view 
the government cannot possibly be seen to be con-
doning.

Efforts by the conservative government of Park 
Geun-hye to rewrite textbooks in South Korea 
have triggered a political backlash. In regional 
elections in early June, 13 of the 17 superintend-
ents of education up for grabs were won by “pro-
gressives”—a remarkable result considering this 
group won only six seats in the previous election, 
in 2010. They declared that if the government goes 
ahead with its plan for a single approved text-
book (the decision is due this month), they would 
write an alternative and promote that—a threat 
which has to be taken seriously since superin-
tendents control big education budgets. The back-
lash is part of a broader battle between conser-
vatives and South Korea's democracy movement,  

chinese TexTbooks down-
play The class sTruGGles, 
famine and violence of  
The mao era 
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a group which helped end military rule (imposed 
by Ms Park's father, the late Park Chung-hee). 
Now that the fight against dictatorship has been 
won, the movement has turned its attention to 
historical matters.

In Taiwan there has been a comparable backlash 
against the government's textbook proposals, in 
this case led by the main opposition party, the 
Democratic Progressive Party. Opposition-con-
trolled counties and cities are refusing to abide 
by the new high-school guidelines. In Taiwan, 
though, the domestic debate also has an interna-
tional flavour because China and Japan also fea-
ture in island politics.

Mainlanders from China who fled to Taiwan as 
the Communists defeated the Kuomintang (KMT) 
in 1949 tend to think history books should con-
centrate mostly on Chinese history; some loathe 
Japan for the same reasons that people in China 
and South Korea do. In contrast, some descend-
ants of people who lived on Taiwan before 1949—
especially those who support independence—are 
ambivalent about Japanese rule. Some respect Ja-
pan for having modernised the island, while Ja-
panese repression seemed a tea party compared 
to the KMT's “white terror” from the late 1940s, in 
which tens of thousands of Taiwanese were killed. 
The opposition and sympathetic academics want 
textbooks to write less about China and more 
about the island's aboriginal groups and about its 
colonial history under the Dutch and Japanese. 
Newspapers that support closer ties with China 
accuse these people of glossing over Japanese at-
rocities.

Around East Asia, more sensible academics and 
policymakers recognise the risks of inflaming na-
tionalist sentiment among schoolchildren. In 
China, where the practice is embedded, one 
scholar says that, given his country's hyper-na-
tionalist and xenophobic textbooks, he fears stu-

dents growing up “drinking wolves' milk”. To 
quieten down the howling, countries set up panels 
of academics to discuss the controversies. Japan 
and South Korea did so in 2002; China and Japan 
followed suit in 2006. The impulse is not dead: 
South Korea's president recently proposed that 
her country, China and Japan write a joint text-
book on the history of North-East Asia. But four 
years ago Chinese and Japanese professors aban-

doned attempts to come 
up with a unified inter-
pretation of the past, 
and the recent spats 
are likely to make 

cross-country academic panels even less effective. 
And the new textbook conflicts are proxies for do-
mestic political battles as much as for interna-
tional rivalry.

In a few decades Asia's textbooks wars will 
doubtless themselves become subjects for the his-
tory books. On current form, it seems unlikely 
that the disputants will then be able to agree on 
how to describe what was going on.

The new TexTbook conflicTs 
are proxies for domesTic 
poliTical baTTles and for 
inTernaTional rivalry

From the print edition of The Economist,  

July 5th 2014, Beijing, Seoul, Taipei and Tokyo 

Copyright: The Economist Newspaper Limited,  

London 

Map: http://de.wikipedia.org/wiki/Senkaku-

Inseln#mediaviewer/File:Senkaku_Diaoyu_Tiaoyu_ 

Islands.png. The map is licensed according to 

CC By-SA 3.0.
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Andreas Heinemann-Grüder

ThE dEvEloPmEnT oF  
inTErnaTional valuEs  
via TExTbooKs
 
QuEsTions For rEsEarCh
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Group conflicts around equality of opportunity, 
values and societal standards frequently manifest 
themselves particularly clearly in both formal 
and non-formal educational systems and settings. 
This observation has given rise to the hypothesis 
that education and educational interventions can 
exacerbate or ameliorate situations of conflict. 
School subjects among whose purposes is the  
development of students' sense of national  
or cultural identity are among the mental filters 
through which experiences pass within the con-
sciousness on their way to becoming the sediment 
that comprises memories, is compressed into  
traditions and petrifies to form part of the societal 
bedrock underlying the lives of successive genera-
tions. These are the subjects which have a partic-
ular role to play in students' internalisation of 
behavioural norms and rules of inclusion and ex-
clusion and in the constitution and reproduction 
of social groups such as that of “citizens”. 

Identity-building educational subjects promote 
the habitualisation  
and institutionalisation 
of views on the world, 
assist in shaping young 
people's cognitive 

structures and legitimise societal practices and 
power relationships; they are as such eminently 
political in nature. Education within these sub-
jects, along with the media of which it makes use, 
is a matter of the ways in which such subjects 
and their teaching influence the construction of 
societal entities, activate and project images  
of self and other, transmit standards of action and 
behaviour and encourage those who experience 

idenTiTy-buildinG school 
subJecTs help To shape  
sTudenTs' coGniTive  
sTrucTures 

this education to internalise the institutions under-
lying it. 

Accordingly, in a broad sense, the GEI's research 
area “Textbooks and Society” seeks to help pro-
mulgate the knowledge needed for clear orienta-
tion and appropriate action in today's world,  
develop indicators for the success and efficacy of 
educational interventions and, where possible,  
extend the range of courses of action available to 
educational practitioners by providing knowledge 
transfer services. We see our overarching purpose 
as consisting in the endeavour to develop and dis-
seminate discursive standards within and 
between communities differing in their ethnicity, 
faith or national affiliation and frequently marked 
by deep divisions; in so doing, we wish to strength-
en their capacity to communicate, interact and co-
operate on both an intra- and an  inter-community 
or -generational level. 

The GEI's research, as well as the advisory ser-
vices it provides, adheres explicitly or implicitly 
to specific paradigms. Its key discursive values 
include non-violence, respect for others, recipro-
city, integrity and authenticity, openness to and 
respectful mindfulness of the other, the ability to 
bring different perspectives together in such a 
way as to reveal their interconnectedness, a focus 
on creating mutual understanding, willingness to 
seek consensus and the commitment of all involved  
in the discourse to a set of “democratic” values. 
The standards we place at the heart of our work 
relate to respect for human rights, justice (for vic-
tims and other groups) and responsibility (such as  
that of perpetrators of crimes against humanity). 
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Which are the fundamental assumptions underly-
ing our intent to disseminate particular stand-
ards and values, our affirming acknowledgement 
of societal plurality, integration and cohesion? 
What are the objectives which inspire us and urge 
us onward in this endeavour? We believe that 
communicative acting between different groups 
needs to be developed in such a way as to enable 
all involved to assent in principle to the process, 
and that the arguments and courses of action 
which emerge from these communicative acts 
should have the potential to generate a well- 
founded consensus among all those taking part  
in the interaction. We draw this conviction from 
the fact that the ability to anticipate ideal states 
and situations, such as, in an example particu-
larly relevant to our context, that of a plural or 
multicultural society, is widely viewed as an  
essential precondition for the establishment and 
diffusion of standards and values as general  
elements of societal consensus. 

The normative directions people follow in their 
values exert a key  
influence on their 
self-image and the 
roles they take on  

in their behaviour; we therefore need to commu-
nicate explicitly about the values we adhere to if 
we are to be aware of and demonstrate expressly 
the nature of our own actions and the place from 
which they are coming. 

We are interested in uncovering the mechanisms 
of social construction which have an impact  
on cultures of memory, policy relating to the past 

The normaTive direcTions of 
people's values are essenTial 
for Their self-imaGe

and the development of societal values. In many 
cases, the emergence of new states causes their 
collective members to strive towards a nation- 
building process (examples might be the western 
Balkans or South Sudan); in others, countries  
seek to become European in nature or political  
affiliation (Albania) or to overcome profound  
and ongoing social divisions (South Africa). Such 
processes are always sites of the interaction  
of strategic actors making use of various types  
of “capital”, which might be social, symbolic, 
political and/or economic. 
One of the objectives of external interventions 
consists in the promotion of empathy and non- 
violent communication and the overcoming of 
typical patterns of defensiveness, attack or with-
drawal from the communicative arena. However, 
one of the characteristic features of human com-
munication is the manner in which it simplifies  
in proportion to the similarity to one another, in 
terms of linguistic behaviours, upbringing, back-
ground, faith and social status, of those engaged 
in a communicative act. In other words, we need 
to ask ourselves how robust our capacity for em-

pathy is where our in-
terlocutor is “foreign” 
to us, or perhaps even 
someone we regard as 

a former or current antagonist. The dissemination 
of a culture of peace is a key precondition to the 
establishment of that peace. Central elements of 
such a culture are generally regarded as respect 
for basic freedoms such as freedom of opinion 
and expression and the freedom to practise one's 
faith, communicative abilities, pluralism, respect 
for difference, access to multiperspectivity as a 

how biG is our capaciTy for 
empaThy if our inTerlocuTor 
is “foreiGn” To us?
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view on the world, the ability to keep one's own 
aggressive tendencies in check and competency in 
handling and resolving conflict. 

How can the changes in people's cognitive make-
up that we seek to effect translate into changes  
in behaviour? And which conditions need to be in 
place in order for the desired effects to unfold, 
and what happens where these conditions are ab-
sent? The “contact hypothesis” presupposes that 
dialogue promotes empathy, respect for the differ-
ence of the “other” and a multi-perspective ap-
proach. However, it relates to direct, face-to-face 
contact, not to large societal groups. One of the 
key ideas in work in this context responds to this 
difficulty by focusing on the diffusion of values  
or innovations via significant actors (“change 
agents”) embedded in professional and delibera-
tive discursive communities.  

There may be tensions between the fundamental 
assumptions we have briefly outlined here; as 
they are not necessarily shared by all researchers, 
stakeholders and partners to specific projects, 
they require translation into verifiable hypotheses 
and comparative research designs. Discourses 
around history and the past do not take place in a 
political vacuum; for this reason, we need to test 
particularly those assumptions emerging from 
theories of cognition and learning against alter-
native explanations for changes in behaviour 
(identification inspired by specific interests) and 
theories of power. 
 

We need theories of change and transformation if 
we are to assess and 
evaluate educational 
interventions. We need 
to ascertain the funda-
mental ideas of what 

conflict is which underlie such interventions and 
the results they desire to achieve as well as the 
values and expectations which lie at their core; 
further, we have to understand the ways in which 
political regimes, regime change and the altered 
discourses which result from them influence the 
interests driving memory and commemoration, 
the power to define their nature, the strategies 
used in the development and maintenance of 
memory and the forms such memory takes. We 
need to uncover the conflicts around inclusion 
and exclusion of ethnic and religious difference 
which occur in national school systems and par-
ticularly where educational media are produced 
and used. We seek to observe the mutual interac-
tions which take place between civic education, 
education for peace, human rights and democracy 
in conflict and post-conflict settings. Finally, it is 
incumbent upon us to establish how we might as-
sess and identify the efficacy or otherwise of edu-
cational interventions. In order to do this, we 
need comparative qualitative case studies with 
which we will in the future be able to systemati-
cally shed light on the interpretive patterns, driv-
ing forces and intergenerational dynamics domi-
nating politics of history and of the past in a 
range of settings. 

we need Theories of chanGe 
and TransformaTion To  
assess educaTional inTer-
venTions
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hiGhliGhTinG a  
CulTurally  
PrE-CondiTionEd  
ConsEnsus or,  

how PEoPlE 
From diFFErEnT 
CounTriEs  
rEad TExTbooK 
narraTivEs  
ConCErninG ThE 
FirsT world war
Barbara Christophe
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Whoever speaks or writes, must always anticipate 
being misunderstood. Even when we attempt to 
precisely formulate and express our thoughts it is 
impossible to deliver all the information neces- 
sary for our message to be received by its audience 

exactly as we had  
intended. We must  
assume much as 
under stood. Whenever 
we communicate we 

continuously produce or reproduce a stream of 
common sense assumptions, which assume prior 
knowledge on two distinct levels.

The first level pertains to the character of the 
world outside the text or beyond our statement. 
When today's German news recounts that the  
organisation known as “Islamic State” consists of 
Islamic extremists, it assumes a shared know-
ledge concerning the perniciousness of every form 
of extremism, but especially with regards to  
religious conviction. In another time or another 
place, where the evils of the world could be  
attributed to a surfeit of apathy in people's beliefs, 
such a sentence would not function.

At the second level, common sense assumes impli-
cit knowledge of how individual pieces of infor-
mation in a text or speech should be combined with 
one another. If an article in Spiegel magazine, for 
example, states successively that local authorities 
in Germany are struggling under the influx of 
refugees and that right-wing populists are rubbing 
their hands in anticipation, it shouldn't be neces-
sary to spell out the connection between the two 
statements. The target reader will tacitly draw the 
inference that an increase of refugees will first 
translate into racial tension and subsequently to 
votes for right-wing parties.

It becomes evident that language constantly re-
lies on a culturally acquired reservoir of implicit 
perceptions. This is not a factor that one notices 
in everyday life, certainly not whilst remaining in 
the context of shared common sense assumptions. 

all our communicaTions are 
based on common sense  
assumpTions which assume 
prior knowledGe

Complications start to arise when statements or 
comments fluctuate between one context and  
another.
The subsequent results can be examined superbly 
through empirical textbook research. The hybrid 
nature of the textbook, which is simultaneously a 
culturally embedded yet globalised product, can 
be used to the researcher's advantage. Textbooks 
are culturally embedded as a result of their  
specialisation in précising a broad corpus of know-
ledge, thereby representing a genre that relies 
heavily upon a culturally preconditioned consensus. 
Yet they are, at the same time, a ubiquitous  
mass-media product, which has been globally 
propagated by the school as a modern institution.

At the Georg Eckert Institute we are able to seize 
the unique opportunity presented by this concom-
itance to demonstrate the existence of a culturally 
preconditioned consensus. As part of a pilot pro-
ject examining the First World War we presented 
teachers, academics and textbook authors from a 
range of countries with the same textbook ex-
cerpts depicting the “primal catastrophe of the 
twentieth century”. The intriguing findings can be 
illustrated by a particularly incisive example. The 
passage in question is taken from a British text-
book published in 1924, which reads as follows: 

(i) In 1914 there began the most terrible war in 
history. (ii) At first it seemed that there was  
a quarrel between Austria and the Balkan State 
of Serbia, which could hardly concern Great  
Britain. (iii) But when Germany joined one, 
and Russia joined the other and both declared 
war, this dispute spread like a raging fire.  
(iv) Soon it was seen that Germany meant to 
invade France … (v) When this strong military 
power tramped into little Belgium, which all 
the great European countries had promised to 
protect, Great Britain united with France to 
oppose the enemy.
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According to our hypothesis this brief excerpt 
demonstrates omissions, in at least two places, 
that must be filled by the reader.

The first omission concerns the precise reasons 
why the conflict between Austria and Serbia 
should be of no concern to Great Britain. In many 
of our German interviewees this case triggered  
a cultural concept, which they saw as typically 
British. A somewhat stereotypical distinction  
occurred to them, creating a contrast between the 
irrational peoples on the continent or in the 
Balkans and the rational, distinguished and civi-
lised Britons. On the other hand an Albanian 
group thought somewhat more pragmatically in 
terms of power-politics. A world power such  
as Great Britain, they argued, did not need to con-
cern itself with unimportant skirmishes all the 
way over in the Balkans. Unassailable as the Em-
pire was, it could confidently ignore such events.

We come across a similarly structured difference 
when we examine the second gap, looming behind 
the conjunction “but” at the start of the third sen-
tence, where its use is loaded with preconditions. 
This short word marks a significant hinging point. 
It creates a bridge between the implicit cultural 
consensus expressed in the first sentence, that 
Britain would not generally have involved itself in 
such a conflict and the explanation for Britain's 
subsequent entry into the war in the fifth sen-
tence. In response to the question of how they 
would unravel the sub-clause implied by the “but” 
whilst drawing on the statement in the text, our 
German participants referred to the German as-
sault on Belgium, which could only be construed 
as such a shocking violation of the principles of 
fair-play that Great Britain simply had no choice 
but to punish such unacceptable behaviour. In 
their view the British textbook depicted its own 
country as the party obliged to intervene in the 
name of universal morality when a stronger 
power assailed a weaker one. The Albanian spe-
cialists, however, made quite different observa-
tions. They were convinced that the attack by 
other world powers in the shape of Germany and 

Russia was what forced Great Britain to abandon 
its position of reti-
cence because it must 
now feel threatened  
itself. They regarded 
strategic calculations 

as playing a more significant role than moral  
considerations in their extrapolation of the pas-
sage's meaning.

In order to summarise the theoretical relevance of 
this experiment I would like to make two points: 

1) Members of different narrative communities  
 clearly generate different interpretations of the  
 same text. This occurs in part, because their  
 own convictions regarding the character of the  
 world, for example their view of the true  
 determinant of human actions, colour their   
 reading of the text. 

2) People clearly employ diverse strategies when  
 connecting isolated statements in order to   
 make an acceptably coherent narrative. This is  
 influenced to a degree by the fact that people's  
 expectations of what constitutes a coherent  
 narrative differ from one another. In our view  
 this study provides valuable stimulus for  
 further empirical research. It indicates that  
 future studies should examine whether not only  
 representative of different national cultures  
 but also members of different generations form  
 different narrative communities with divergent  
 common sense assumptions and contrasting  
 criterion for a coherent narrative. 

These questions will be addressed by new re-
search projects at the Georg Eckert Institute. 

differenT narraTive commu-
niTies GeneraTe differenT  
inTerpreTaTions of The same 
TexT 
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World War I poster from the United States
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In this respect the colonial past has evolved since 
the 1990s as a dominant topic within this funda-
mental conflict of memory politics in France. The 
republican appropriation of schools and particu-
larly history education as integral parts of civic 
education and their attempt to use associated 
educational media and textbooks as prominent 
media of the politics of memory has become a 
much-contested issue. Within this framework the 
infamous Memory Laws (lois mémorielles), which 
have evolved since the implementation of an ini-
tial Memory Law in 1990, can be regarded as le-
gislative interventions into the conflicts of 
memory politics. Several different Memory Laws 
were passed including the Loi Gayssot from 1990, 
which prohibits any anti-Semitic or xenophobic 
action and recognises the Shoah as a historical 
truth. There is also the law of 2001 which recog-
nises the genocide of the Armenian people by the 
Ottoman Empire during the First World War as a 

historical fact. Furthermore, the Loi Taubira of 
2001 recognises the global overseas slave trade  
in the context of colonialism as a crime against 
humanity and includes an explicit provision  

concerning the corres-
ponding adaptation of 
history curricula and 
textbooks. Lastly there 
is the Loi du 23 février 

2005 which contains a controversial provision,  
explicitly prescribing the positive recognition of 
the French colonial presence overseas.

In fact, these interventions by law are not only in-
struments of legislative majorities and govern-
mental policies; they reflect broader discursive 
configurations within France. In effect, the lois 
mémorielles function as manifestations and pro-
moters of conflicts and crises of representation 
with regard to the colonial fact (fait colonial) and 
legacy as well as its contemporary, postcolonial 
consequences and resonances. In the 1990s the  
Algerian War (1954–1962) became a particularly 
controversial issue within French politics of 

a memory law from 2005 
caused proTesTs by prescri-
binG The posiTive recoGniTion 
of french colonialism

lEGislaTivE inTErvEnTion in 
PosTColonial mEmory PoliTiCs
ConFliCTs and CrisEs oF rEPrEsEnTaTion in FranCE

Marcus Otto

Since the republican celebration of the bicentenaire of the French Revolution in 
1989 a fundamental antagonism has emerged within the politics of memory in 
France. This antagonism has become manifest as opposition between an officially 
sanctioned national-republican politics of memory on the one hand and a victim- 
memorial politics of memory on the other.1 While the first constitutes a veritable 
republican tradition of national patrimony attempting to regenerate the “repub-
lican integration of France”, the latter has involved and engaged the identitarian 
politics of different groups and communities who have identified themselves 
primarily as collective victims throughout France's history. Yet at the heart of the 
matter is also the recurring political-ideological friction between republicanism 
and the so-called spectre of communitarianism. 

1 See in detail Johann Michel: Gouverner les 

mémoires. Les politiques mémorielles en France,  

Paris 2010.
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memory as well as the country's historiography 
and history education. In 1999 the debate led to 
what had until this point been euphemistically 
called “measures to maintain order in Algeria”, 
gaining official recognition as a war.2 Yet beyond 
this highly politicised issue, which involved pro-
found conflicts over immigration and national 
identity within French society as well as over the 
international dimension of France's relationship 
with Algeria, the even more fundamental question 
of France's postcolonial legacy persisted. Within 
the newly emerging arena of memory politics, the 
question of the representation of this legacy in 
history education evolved as a controversial issue 
in itself.

Since the 1990s the discourse on history educa-
tion and textbooks has been framed by two op-
posing movements: the patrimonial nationalisa-
tion of French history, exemplified by Pierre 
Nora's historiographical memorial project focus-
ing on identifying sites of memory (lieux de mém-
oires), and what is referred to as the “duty of 
memory” (devoire de mémoire) in relation to the 
recognition of different group identities and  
communities and their frequent victimisation in 

French history. In official national politics  
of memory, the French state has tried to bring  
together different aspects of its conflict-laden  
history into a regenerated discourse of “national 
unity” and “republican integration” whose inten-
tion is to counteract any tendency towards com-
munitarianism and its implications. The colonial 
issue is thus marked by repeated refusals to  
demonstrate any kind of repentance towards spe-
cific communities for the colonial past or for  
atrocities carried out by the French state. Fur-
thermore, this republican discourse reflects,  
in manifold ways, the frequently discussed inte-
gration of the phrase “civilising mission” into 
France's description of its colonial aims3 and  
into the national narrative as it is widely taught, 
or prescribed for teaching, in history education 
and textbooks in particular.4

2 It is interesting to note that the notion of the 

“guerre d'Algérie” (Algerian War) appeared in  

history textbooks as early as the 1960s.

3 See, for example, Dino Costantini, Mission 

civilisatrice. Le rôle de l'histoire coloniale dans la 

construction de l'identité politique française, Paris 

2008, and, especially concerning the integration of 

the history of decolonisation and the Algerian War 

into the republican master narrative, Todd Shepard, 

The Invention of Decolonization. The Algerian War 

and the Remaking of France, Ithaca 2006.

4 See Laurence de Cock et al. (eds.), La fabrique 

scolaire de l'histoire. Illusions et désillusions du 

roman national, Marseille 2009.
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During the first decade of the twenty-first century, 
the controversies regarding postcolonial politics 
of memory had a direct impact on the issue of the 
colonial past in history education, curricula and 
textbooks. These conflicts culminated in the de-
bate surrounding the law on colonialism known 
as the Law of 23 February 2005, which relates  
di rectly to history education by stipulating, in ar-
ticle 4, that “[s]chool curricula shall acknowledge 
in particular the positive role of the French pres-
ence overseas, notably in North Africa, and accord 
to the history and to the sacrifices of the com-
batants of the French army in these territories the 
eminent place they deserve.”5 Public protests led 
to a parliamentary debate about the repeal of art-
icle 4 in the National Assembly on 29 November 
2005. The attempt by left-leaning opposition 
parties to have the article repealed failed because 
the majority of the Gaullist presidential party 
UMP continued to support the law. This parlia-
mentary debate, which invoked blunt and impas-
sioned discussion of the issues of history educa-
tion in general and history textbooks in 
particular, came in response to the intense public 
debate which had built gradually after the law's 
initial enactment passed largely without com-
ment. 

5 Journal officiel du 24 février 2005, Paris 2005, 

quoted and translated from Claude Liauzu and Gilles 

Manceron, La Colonisation, la loi et l'histoire, Paris 

2006, p.166.
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The controversy over the Law of 23 February 
evolved around three major issues, which reflect 
the general discourse on contemporary postcolo-
nial politics of memory, the first of which is the 
antagonism between pro- and anti-colonial or 
postcolonial references to the colonial past; 
secondly, the conflict between official history pre-
scribed by the state as opposed to the autonomy 
of historiography and history education and 
thirdly, a broader ideological discourse on repub-
lican integration versus the perceived potential 
threat of communitarianism. The debate was 
characterised by the presence of political, 
memory-related and historiographical strands of 
argumentation, implying that historians and his-
tory teachers were among those most intensely 
involved in the debate. Finally, in the context of 
contemporary conflict over national identity the 
issues that have come to the fore are immigration 
and cultural difference, postcolonial politics of 
memory in general and politics of memory in rela-
tion to the colonial past in history education, in-
cluding textbooks. This arena of memory politics 
has given rise to the most persistently conflict- 
laden issues within contemporary France. And the 
legislative intervention of what have become 
known as the Memory Laws, which itself officially 
defines and thus exposes a discursive state of  
representation, has in turn led to ongoing conflicts  
and crises of representation.
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Democracy, human rights and gender equality are the cornerstones on which enduring 
peace and progress in Afghanistan will be built. However, in the country's current  
situation, in which people's lives continue to be profoundly affected by a harsh funda-
mentalist culture and complex socioeconomic and political challenges, working  
towards these goals has been an onerous struggle. 

The Afghans of today have inherited patterns of 
thought and behaviour which make sharp distinc-
tions in social roles and status, claims, rights and 
entitlements, opportunities and many other mat-
ters in life on the basis of gender, cultural and re-
ligious stereotypes. These practices have perpetu-
ated divisions among people, resulting in the 
subordination and oppression of weaker members 
of society and abuses committed by the powerful. 

EliminaTinG PrEjudiCE in  
aFhGan sChools 
Massouda Jalal
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The situation is particularly grave for the women 
of Afghanistan, who are currently fighting a fierce 
battle to protect the gains in their rights made 
over the last decade. Foremost among these 
struggles is that to preserve the 2009 Law on the 
Elimination of Violence against Women (EVAW), 
which serves as women's main source of protec-
tion against 22 specific acts of violence that are 
now punishable. The recent resurgence of Taliban 
influence in the country's governing institutions 
has placed this law under threat. This situation 
calls for the next generation of Afghans to be 
taught to unlearn the prejudices and no longer 
pass on ideologies that use religion, gender and 
culture as justifications for terrorism, violence, 
banditry, denial of rights, social inequity and 
other forms of injustice.

Much of our inability to advance economically 
and politically is rooted in this malady. Afghan-
istan needs to overhaul its social structure in a 
way that would render inequality, religious ex-
tremism and lawlessness anachronisms. Education 

is pivotal to this vision.  
If there is any country in 
the world whose need for 
non-stereotyped learning 

is particularly profound, it is Afghanistan. Re-
moving cultural, religious and gender prejudices 
in school curricula and educational materials is  
a strategic entry point towards the achievement 
of this aim. 

There are no studies available on the extent of re-
ligious and cultural prejudices in Afghan schools. 
With regard to gender, however, a study conducted 
in 2010 by Khalid Fahim, entitled Gender issues 
and textbooks: Gender bias in Pashto primary 
school textbooks in Afghanistan, found that the 
roles depicted for women in Afghan school text-
books continue to be stereotyped, less active than 
those portrayed as available to men and confined 

educaTion is pivoTal To  
The vision of a JusTer  
afGhanisTan 

to areas of life such as the reproductive sphere. 
There were dispropor-
tionately few portrayals 
of women in the books, 
and whenever they were 

depicted in public life, they were shown in tradi-
tionally female roles such as teachers and helpers 
at vaccination clinics. Concepts and languages 
were male-centred, resulting in female invisibility 
in many parts of the books, even in the Minister 
for Education's foreword. Worse, school authorities 
and personnel have been cited as stating their  
belief that the roles of women in textbooks need 
to reflect the values of a conservative Islamic so-
ciety, an indication that Afghan schools continue 
to serve the purpose of reproducing patriarchy, 
gender conservatism and female marginalisation.

In the last decade, the removal of stereotypes in 
educational materials and curricula has received 
attention from charities, NGOs and international 
organisations. However, their efforts appear to 
have neglected some key factors in sustainable 
curricular change. These include:   

• commiTmenT To The principles of democracy  
 and human riGhTs
 The elimination of prejudices in school curricula  
 and learning materials must be predicated upon  
 a strong commitment to the principles of demo- 
 cracy and human rights. The elimination of reli- 
 gious, cultural and gender-based stereotypes in  
 curricula and learning materials will have a  
 greater chance of being sustained if it is foun- 
 ded upon a commitment to democratic values on  
 the part of school officials, personnel, students,  
 parents and other citizens; making textbooks  
 free of stereotypes then becomes both a political  
 and personal undertaking rather than simply  
  an official task or responsibility which does not  
 effect real attitudinal change in those carrying  
 it out.   

The few women porTrayed 
in TexTbooks are shown in 
TradiTional roles 

massouda Jalal, psychologist and pediatrician, taught at Kabul 

University until she was removed from the faculty by the Taliban 

government. In 2004 she was the only woman candidate in the 

Afghan presidential election. From 2004 to 2006 she served as 

Afghan Minister of Women's Affairs.

.
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• a comprehensive approach 
 The points made above illustrate that the elim- 
 ination of stereotypes in school curricula will  
 only succeed if it is positioned within a broad  
 strategy aimed at addressing the roots of  
 prejudice in all areas of life. This requires   
 collabora tive efforts, especially on the part of  
 the institutions that set the framework of what  
 is acceptable or not in a given society. In   
 Afghan istan, a key agenda-setting institution is  
 Islam, whose influence on people's attitudes and  
 behaviour is strong and pervasive. In an ideal  
 situation, religious leaders should echo what  
 schools teach and vice versa. Any discrepancy is  
 bound to lead to confusion and tensions in  
 society.  

Therefore, if interventions aimed at ridding 
schools and teaching materials of stereotypes 
are to enjoy sustained success, they need to  
begin with the building of a multi-sector con-
sensus on the course of change which society, at 
the broadest level, needs to follow. Institutions 
need to make collective commitments and 
clearly assign responsibilities along with 
providing the required attention and support to 
the required tasks. 

• Teacher-sTudenT parTnership
 Breaking away from stereotypes within school  
 settings requires a solid teacher-student  
 partnership. Teachers and students come to   
 school with their own deep-seated stereotypes,  
 learned through years of socialisation from   
 family, media, peers and society. This means  
 that their interactions are encumbered with  
 stereotypes that are not necessarily apparent in  
 curricula and learning materials. It is therefore  
 of great importance for teachers to receive, via  
 teacher education and ongoing teacher training  
 curri cula, the proper training to consistently  
 deal with manifestations of stereotypes as they  
 arise in the school setting during classroom  
 interactions. Likewise, it is vital for students to  
 acquire skills in identifying and questioning  
 stereotypes whenever and wherever they arise,  
 regardless of whether they are exhibited by  
 fellow students or by school authorities. Teaching  
 materials should therefore incorporate practical  
 exercises in detecting religious, cultural and  
 gender stereo types and offer alternative views.

• parTicipaTory moniTorinG of biases  
 and sTereoTypes
 Although official responsibility for ensuring  
 that textbooks and school materials are free  
 from cultural, religious and gender stereotypes  
 is formally assigned to specific state agencies,  
 it is in fact a responsibility shared by all.  
 Parents, students, the media, civic organisations  
 and other parts of society must be encouraged  
 to participate in identifying, pointing out and  
 critiquing stereotypes and generating alternatives  
 that will promote a culture of equality. We need  
 easily accessible mechanisms for stakeholders  
 to coordinate and submit reports on the presence  
 of stereotypes in teaching and learning materials,  
 curricula and classroom practice. Parents' and  
 teachers' associations should consider adopting  
 the elimination of prejudices in schools as one  
 of their active areas of concern.

• consisTenT and coordinaTed pracTices
 It is essential, but not sufficient alone, for   
 teaching materials and textbooks to be free   
 from stereotypes; educational institutions,  
 authorities and staff should be called upon to  
 demonstrate their commitment to resisting  
 stereotypes by means of policies, practices,   
 statements and activities. One example might  
 be a commitment to achieving female represen  
 tation of at least 30 percent in educational  
 decision-making bodies. Teaching practices,  
 school infrastructures and the language used in  
 schools should avoid religious, cultural and  
 gender stereotypes. Any message or act sug   
 gesting tolerance of violence against women  
 must be nipped in the bud. Without this level  
 of consistency in educational practice, the impact  
 of a removal of stereotypes from textbooks and  
 school materials will be greatly lessened.

Simple guidelines and indicators could be pro-
moted to aid teachers in enabling students to 
identify religious, cultural and gender stereotypes 
in teaching materials, curricula and other aspects 
of school life. Examples of practices which pro-
mote gender stereotypes and should be avoided 
are: (i) assignment of roles or responsibilities 
based on sex, (ii) exclusion of females or males 
from an activity on account of their sex and (iii) 
encouraging girls and boys to make choices based 
on social mores. There should be provisions de-
signed to enable students and teachers to imme-
diately raise the issue of the continuing presence 
of stereotypes in school lessons and activities. 
Sexist and culturally offensive language has to be 
avoided. The generic use of male pronouns, as-
suming the inclusion of females, and the consis-
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tent placing of male ahead of female terms should 
be challenged. For instance, always saying or 
writing “boys and girls” instead of “girls and boys” 
may help reinforce the subliminal message that 
men and boys are more important and should always 
come first.    

Pictures used in teaching / learning materials 
should not depict women and girls or specific  
ethnic / religious groups in weak, subordinate, or 
exclusively traditional roles, or in background or 
minimising positions in image composition. They 
should be frequently shown in empowered and 
non-traditional roles, in decision-making posi-
tions and aspirational careers. Images which 
commercialise women's bodies, depict women as 
sex objects, or portray them in abusive relation-
ships (without a critique of such relationships  
being intended) should be prohibited.

Messages that affirm traditional roles for women 
and men and the inferiority of women / girls or 
any particular religious, ethnic or cultural group 
should be replaced with messages that promote 
equality. Songs that romanticise the emotional 
abuse or suffering of women or any religious or 
cultural group should be critiqued from an en-
lightened perspective. Similar approaches should 
also be applied to jokes and other forms of com-
munication.

In order to eliminate sexual harassment against 
girls, women and minorities, games that reinforce 
sexual, ethnic or religious stereotypes should be 
prohibited. Girls and members of minority groups 
should be given coaching or leadership roles  
in sports teams and in the context of other extra- 
curricular activities and their numerical level  

of participation should not, if possible, be lower 
than 30 percent of total participants. 

In a context as chaotic as parts of Afghan society 
continue to be, a systematic approach to the elim-
ination of stereotypes is often difficult to imple-
ment. However, a good starting point would be to 
bring together related initiatives, evaluate their 
achievements and their strengths, identify 
obstacles and ways to address them and draw up 
a holistic strategy based on the status quo. It 
would be imperative to incorporate advocacy at 
the highest levels and engage progressive reli-
gious leaders; as the latter are still a rare breed 
and are likely to face serious antagonism from 
their colleagues, we will also need to seek broader 
support, which might come from such associ-
ations as the Organization of Islamic Countries 
(OIC). 

Transforming a society is always a difficult, ardu-
ous journey that takes several generations to com-
plete. But we can and we should embark upon it 
now. In the context of the resurgence of funda-
mentalism in Afghanistan, we need the educa-
tional system to stand up incorruptibly for unpre-
judiced behaviours, thought patterns and culture. 

In the meantime, I would like to take this oppor-
tunity to appeal to the international community 
to continue to support the Afghan women's 
struggle to protect their rights and well-being 
and help us protect the EVAW Law from manipu-
lations and possible abrogation by fundamental-
ists in our parliament. Writing letters to support 
this cause to the Afghan president and other gov-
ernment officials will serve to keep our struggle 
visible. 
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The core participants in this dialogue were schol-
ars from China, Japan, the Republic of Korea 
(ROK) and the United States, along with Stanford 
University scholars. Most of these participants 
had significant experience in previous efforts to 
foster dialogue and reconciliation on wartime  
history issues, including Bu Ping from China's 
Academy of Social Sciences, Kawashima Shin from 
Tokyo University and Chung Jae-Jeong from the 
University of Seoul. Experts on the European  
experience in dealing with wartime historical 
memory also participated.

The dialogue took place under the co-sponsorship 
of the Trilateral Cooperation Secretariat (TCS), 
based in Seoul. TCS is an international organisa-
tion established by the governments of China,  
Japan and the Republic of Korea (ROK) in 2011 to 
promote peace and prosperity among the three 
countries. Through various initiatives, the TCS 
strives to serve as a vital hub for cooperation and 
integration in Northeast Asia.

The dialogue was organised into three sessions. 
The first session focused on the strategic imperat-
ives for historical reconciliation: How current  
tensions are driven by unresolved history issues. 
The second session presented the results of 
Shorenstein APARC's Divided Memories project, 
focusing particularly on the textbook study.  
As project co-director Daniel Sneider explained, 
the study found that all textbooks tend to present 

selective renditions of the past for the purposes 
of the formation of national identity. Japanese 
textbooks, which have been the focus of the  
most attention, are not, however, the most overtly 
patriotic in their narratives, contrary to media  
accounts.

Sneider reviewed an analysis of how each coun-
try's textbook portrayed four wartime issues:  
the Manchurian Incident, the Nanjing Massacre, 
forced labour and comfort women and the atomic 
bomb. The research found that in reality the ac-
counts of these incidents did not vary greatly 
from country to country in terms of historical 
narrative; the difference was instead one of focus, 
which is usually tied to national identity – Amer-
ican textbooks focusing on the atomic bomb, 
Chinese on the Nanjing Massacre and Koreans on 
the forced labour issue. 

Gary Mukai spoke about the work done by the 
Stanford Program on International and Cross- 
Cultural Education (SPICE), which trains teachers 
and works with students in the United States. 
SPICE used the research from the “Divided 
Memories” project to develop curricular materials 
aimed at teaching about bias and perspective. 
Their materials encourage students to consider 
terminology, numbers, and interpretation / 
 emphasis when analysing textbooks in an effort 
to understand bias. 

warTimE hisTory issuEs in asia 
rECommEndaTions To rEsolvE TEnsions

Daniel Sneider

Stanford University's Walter H. Shorenstein Asia-Pacific Research Center (APARC) con-
vened a Track II dialogue of academic experts from Asia, the United States and Europe 
to discuss those issues of wartime history that continue to impact upon relations in 
the region. The dialogue, “Wartime History Issues in Asia: Pathways to reconciliation”, 
was held from 11 to 13 May 2014 on a closed-door and confidential basis with the goal 
of offering practical ideas to help resolve tensions surrounding those issues. Shoren-
stein APARC has been a leader in academic research on the formation of wartime his-
torical memory through its “Divided Memories and Reconciliation” project, including a 
ground-breaking comparative study of the treatment of the war in the high school his-
tory textbooks of China, Japan, the Republic of Korea (South Korea), Taiwan and the 
United States.
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“Our further hope is that this will be an ongoing 
process, building on previous efforts at bilateral 
dialogue on history issues that will go beyond 
this initial meeting”, Shorenstein APARC Director 
Professor Gi-Wook Shin, co-director of the “Di-
vided Memories” project, said at the conclusion of 
the Stanford Dialogue.

The dialogue yielded, as hoped, a set of forward- 
looking recommendations for civil society,  
researchers, and governments. The Trilateral Co-
operation Secretariat has taken those recommend-
ations under study for consideration by the  
governments of China, Japan and the ROK:

supplemenTary TeachinG maTerials
Based on Stanford's “Divided Memories” supple-
mental curriculum unit, create a supplementary 
teaching publication comparing the treatment  
of the wartime period in the textbooks of China, 
Japan, South Korea and the United States – either 
a comprehensive overview or with a focus on a 
few themes. This could take the form of an easy-
to-read pamphlet in three languages. Themes 
could include the Nanjing massacre, the atomic 
bombing of Japanese cities, and “comfort women” 
or, more broadly, forced labour.

onGoinG hisTory dialoGues
Create an ongoing history dialogue. There are two 
possible formats for such a dialogue. One would 
be to confine the dialogue to historians from the 

region, with supplementary participation by 
American and European historians. Such a  
dialogue could focus on specific historical events 
or on a broad theme, such as collaboration or  
the theatre of war. The second possible format 
would be to create a broader international dialogue,  
for example with more European participation.

educaTional forums
Set up educational forums where history scholars 
present views on historical events to journalists, 
politicians and college students. One proposal was  
to focus more on educational sessions with media 
representatives, including editors and reporters, 
from print, broadcast and online media, and to in-
clude those from Europe and the United States.

exchanGes amonG museum narraTive scholars
Establish a dialogue among museum directors and  
those who create the narratives for museums 
dealing with wartime issues, including exchanges 
with museum personnel in the United States and 
Europe. One suggested goal might be to create a 
model museum promoting reconciliation.

larGe-scale sTudenT exchanGes
Fund and promote large-scale exchanges among 
middle and high school students during academic 
breaks. These could be modelled on the Franco- 
German student exchanges, i.e. incorporating a 
clear educational element and not just tourism.

riGhT: Daniel Sneider is Associate Director  

for Research at the Shorenstein Asia-Pacific 

Research Center, Stanford University.

lefT: GEI director Simone Lässig presented  

her thoughts on the European experience and 

its relevance for Asia.
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inTErvEnTion vErsus 
ConsulTaTion?
ThE CurrEnT siTuaTion oF hisTory TEaChinG  
in bosnia and hErzEGovina 

Katarina Batarilo-Henschen
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The census took place in a time already marked by  
tensions and turbulence. A sense of political 
crisis is palpable throughout the country; against 
this backdrop, and in the light of current develop-
ments in education reform and particularly his-
tory teaching in Bosnia-Herzegovina, it is hardly 

surprising that even where 
there is no actual crisis, there 
is a pervasive atmosphere of 
standstill. One history teacher,  

asked for his view on the present situation in  
the country's educational sector, even spoke em-
phatically of retrograde steps: “I've been an  
assessor for history textbooks three times. At the  
beginning, everything was fine, with multi- 
perspective depictions in evidence and other as-
pects of history teaching having changed due  
to new innovations; but in the last two or three 
years I have the feeling somehow that we're going 
back to the way things were, we're moving back-
wards.” 

In the context of this pessimistic evaluation of 
the situation on the ground, we might wonder 
about the extent to which innovations in history 
teaching in particular in Bosnia-Herzegovina have 
actually been accepted and implemented by 
teachers, textbook authors and others involved in 
shaping the country's education system. This was 

hisTory TeachinG in  
bosnia-herzeGowina  
is aT a sTandsTill 

the question driving the impact study initiated at 
the GEI as part of its project on south-eastern 
Europe. In contrast to the previous project on this 
area, which had taken place in the context of the 
Stability Pact for South Eastern Europe (2000–
2009), the recently concluded project on south-
eastern Europe focused on studies around the im-
plementation and use of innovative teaching and 
learning materials and methods introduced 
primarily through educational interventions car-
ried out by the international community. Indi-
vidual studies within the project revolved around 
issues such as whether, and if so, how alternative 
teaching and learning materials on the region's 
most recent war are being used in Bosnia- 
Herzegovina's schools, and how teachers and pu-
pils view changes in the textbooks and resources 
with which they work.

The manner in which the principle of multiper-
spectivity has been implemented in Bosnia- 
Herzegovina's history textbooks is indicative of 
the issues at the heart of the situation. Multiper-
spectivity, an approach to teaching history whose 
origins lie in western European discourses, found 
its way into numerous education policy docu-
ments and guidelines in the course of reforms to 
history teaching in Bosnia-Herzegovina and has 
been disseminated in seminars and training ses-

In mid-October of 2013, a historic event took place in Bosnia and Herzegovina. I am 
referring here not to the Bosnian football team's qualification for the World Cup, 
but rather to the country's census, the first since the disintegration of Yugoslavia 
and the subsequent outbreak of war. This census and its upcoming results contain 
significant potential for political conflict; the figures will reveal how many of those 
driven from their home regions during the war have returned and are likely to 
lead to processes of power redistribution under the country's ethnically-based  
system of proportionally-representative government. 
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sions for teachers, textbook authors and assessors 
at the instigation of a range of international or-
ganisations such as the Council of Europe. Asking 
teachers about the extent to which they accept  
the validity of multiperspectivity as a principle 
and apply it in the classroom reveals a very mixed 
picture: Some say they are testing out the new 
methods in their teaching but would like more 
training, while others have reservations towards 
the approach rooted in the attitude that there  
is only one valid version of history and students 
should not be exposed to any information without 
hard facts to back it up. 

The case I will now go on to describe revolves 
around history teaching in Brčko, a town in the 
north-west of the country which after the 1995 
ceasefire agreement needed to be structured polit-
ically as a district under international supervi-
sion. While Brčko is a special case, it can act as 
an illustration of the complexity which character-
ises the education system throughout Bosnia and 
Herzegovina. One history teacher explains the 
situation thus: “Here in Brčko, we have a unique 
curriculum which incorporates all three national 
historical narratives [in Bosnien and Herzegovina]. 
The children go to history lessons together, that 
is, we don't split them up; I think in this we are a 
step further ahead than the rest of Bosnia and 
Herzegovina, but our problem is that we don't have  

any textbooks based on 
our curriculum. When we 
have Serbian children  
in the class, they use 

textbooks from eastern Sarajevo, Bosniak pupils 
mostly ones from Sarajevo or Tuzla, and Croat 
children ones from Mostar. That might mean we 
have books from all three nations being used  
in the classroom, without any of them actually 
corresponding to our curriculum! This is where 

“our problem is ThaT we 
don'T have any TexTbooks 
based on our curriculum”

the teacher comes in; he or she has to be very 
good at finding a way through the jungle of  
textbooks and curricula.”

In an education system divided along national/
ethnic lines, discussing and reflecting upon  
the most recent war in schools might appear to  
be “mission impossible”. Among the many  
hurdles to dealing with the war in the classroom, 
the psychological ones appear most significant, as  
we can observe in this comment made by a teacher:  
“You asked me about the major challenges in 
teaching history [here] – the [biggest one] is abso-
lutely the last war. I agree that we need to start 
talking about it in class. It's time. But however 
are we supposed to go about it? I'm worried about 

how to act when I  
approach it with the stu-
dents, whether I can be 
objective about it, how to 

use sources. I'm actually really scared!” Another 
makes the following suggestion: “To teach this 
period, teachers need ready-to-use materials and 
they need clear instructions on what is to be 
taught and how; then workshops should be orga- 
nised for teachers, and only after that should the 
teachers be allowed to go into their classes and 
teach this topic.” In this context, the pilot project 
conducted by the GEI in 2008/2009 as part of  
the Stability Pact, in which teachers from Bosnia- 
Herzegovina, with support from the Institute,  
developed supplementary teaching materials on 
coming to terms with the war, appears to have 
represented a step in the right direction. An inter-
national conference rounded off the project, tak-
ing place from 20 to 22 November 2013 at the GEI 
in Braunschweig and providing an opportunity 
for participants to discuss the pros and cons of 
this involvement of external stakeholders in 
south-eastern Europe. The conference explored 

Teachers worry abouT 
how To acT when TeachinG 
abouT The war
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both theoretical and concept-related issues 
around educational interventions in post-conflict 
settings and the actual experience of history 
teaching reform in Bosnia-Herzegovina as well as 
the difficult question of the impact of such inter-
ventions. One of the key conclusions that emerged 
from the debate was that interventions can be 
helpful on occasion, but that their timing, their 
sequence and the area of the field in which each 
specific intervention takes place are crucial 
factors. 

I would like to give the final word here to a his-
tory teacher from the region and her response to 
the numerous interventions in history teaching 
which have taken place in Bosnia-Herzegovina:  
“I took at least 20 textbooks with me to one of the 
last seminars I attended; anyone who thinks there 
haven't been any changes needs to take a look at 
the textbooks we used to have – the textbooks 

from 2003, then those from 2007, alongside the 
most recent ones – then things will become a 
great deal clearer. Of course not all these text-
books are good. But I do think that we, more than 
any other subject in schools – although our sub-
ject is one of the most sensitive ones – have 
achieved a success and made really good pro-
gress, thanks to the hard work and commitment 
of local stakeholders and international agencies 
in the field, including the GEI, EUROCLIO and 
others. They have trained up a group of people 
who have come to be the carriers of all these 
changes and new ideas.” 
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The Georg Eckert Institute has been studying 
south-east Europe in a range of projects since the 
1990s. These tended to concentrate on Bosnia,  
although some touched on events in Kosovo, Serbia  
and other ex-Yugoslavian countries. Since 2013  
a transfer project has shifted this focus in order 
to study the “Albanian-speaking region”, where 
the name of the region alone already carries the 
potential for conflict. The region in question is  
not occupied only by Albanians but also by Mace-
donians, Serbs and Montenegrins as the titular 
nations of the respective countries, in addition to 
Roma, Egyptians, Ashkali, Aromanians, Turks, 
Croats, Bosniaks, Gorani, Macedonian Muslims 
and other ethnic groups. 

From the length of this list we can appreciate the 
difficulties associated with establishing nation 
states in the region, an issue which has persisted 
since the days of the Ottoman Empire. The former 
Yugoslavia did endorse processes of national 
identification post-1945: As a result of which 
Montenegro was born as a nation shortly after the 
Second World War, and in the 1960s Muslims 
formed an independent nation, meaning they were 
no longer Serbs or Croats of Muslim denomina-
tion but able to stand as an equal constitutive na-
tion alongside Serbs and Croats, as the Republic 
of Bosnia. The question of nationality intensified, 
however, after the break-up of Yugoslavia and the 
wars of the 1990s, with each national group seek-
ing to establish an ethnically pure nation state, 
which in such a diverse multi-ethnic region lead, 
inevitably, to conflict. 

What is particular to the Albanian-speaking pop-
ulation of south-east Europe is that, despite the 
existence of a state in which members of the titular 

nation reside (Albania), 
there are as many Albanians 
again living outside its  

borders: in Kosovo as the majority population  
(approx. 90%) but still only one of eight ethnic 
groups; in Macedonia as a group with comprehen-
sive minority rights (such as school lessons in  
Albanian and Albanian political representatives) 
as they represent 25–30% of the population; and 
in Serbia and Montenegro as a minority entitled 
to Albanian-language lessons and media. In 
Greece there are a small number of Albanians, not 
recognised as a minority group, the majority  
having been dispelled to southern Albania after 
the Second World War. Joining them latterly are 
Albanians who have migrated to Greece from  
Albania since 1991 although Greece does not yet 
offer Albanian-language lessons.

Albanian nation building differs in many aspects 
from that of its neighbours: The nation is not 
bound to any particular religious denomination 
as Albanians are Muslim, Catholic (in northern  
Albania and western Kosovo) or Orthodox (in 
southern Albania). During the Ottoman Empire  
Albanian Muslims belonged to the elite, for which 
reason any movement towards nationalism came 
very late in their history. Although the language  
is divided into two main dialects – Gheg (spoken 
in northern Albania, Kosovo and Macedonia)  
and Tosk (in southern Albania) – in 1972 a standard 
language, based on Tosk, was officially agreed 

half of albanians live 
ouTside albania 

ThE hisTory oF albania  
or ThE hisTory oF  
ThE albanian PEoPlE?
hisTory lEssons in albanian-sPEaKinG CounTriEs

Claudia Lichnofsky
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upon. The language therefore acts as a uniting 
force for all Albanians, although at the same time 
it also leads to Macedonian and Kosovar Albanians  
being viewed by Albanians from Albania as lower 
class (or less-educated) citizens due to their  
dialect.

The settlement on a standard language has led to 
lessons being given in standard Albanian not only 
in Albania and Kosovo, but also in Macedonia, 
Montenegro and Serbia, even though the Albanian 
spoken in those areas differs somewhat from the 
standard. The curricula that govern this teaching 
differ from country to country. In Kosovo, Mace-

donia and Serbia each 
recognised ethnic 
group is entitled to 
30% of lesson-time to 
be allocated to their 

“own history”. Clearly history is viewed in the re-
gion as being predominantly categorised along 
ethnic lines; “own history” carries obvious ethnic 
and national connotations and embraces those 
who live outside the country formed by the titular 
nation to which they belong. Since 1990 therefore 
the “History of Albania” has no longer been taught 
in Albania, having been replaced by “The history 
of the Albanian people”, which also incorporates 
Albanians living in neighbouring countries and 
implies that their territories should also be a part 
of the Albanian nation state. This is, however, at 
odds with the Serbian and Macedonian national 
historiographies, which likewise portray their re-
spective nation states (Serbia or Macedonia) as 
only occupying a portion of the natural and his-

in kosovo, macedonia and 
serbia each eThnic Group is 
enTiTled To 30% of lesson-
Time for Their “own hisTory” 

toric territory of their nations. A perception that, 
understandably, conflicts with the historiogra-
phies of neighbouring countries. History books, 
which teach ethnic-nationalistic history, pour  
oil on the fire of ethnic conflict in the region.1

One of the initial products of the project “History 
books and lessons in Albanian-speaking regions” 
has been a comprehensive study of history lessons 
in the countries discussed, conducted between 
2010 and 2013. The second, and current, phase of 
the project examines the dialogue and exchange 
of views between representatives from academia 
and schools and of educational policies, related  
to questions surrounding history lessons and the 
curriculum. To this end three conferences and 
three seminars will take place between 2013 and 
2015. The first conference, in Prishtina (Kosovo), 
took place in November 2013. It addressed Albanian- 
language history books and how they are pro-
duced in the individual countries as well as their 
narratives. The event was very well-attended and 
provided the first opportunity for representatives 
of the Albanian-speaking populations from seven 
countries to meet and discuss this theme in an 
academic sphere.

1 Cf. Wolfgang Höpken (ed.): Öl ins Feuer? Oil  

on Fire? Schulbücher, ethnische Stereotypen  

und Gewalt in Südosteuropa. Textbooks, Ethnic 

Stereo types and Violence in South-Eastern 

Europe. Studien zur internationalen Schulbuch-

forschung. Schriftenreihe des Georg-Eckert- 

Instituts. Vol. 89. Hannover 1996.
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Authors of history textbooks from Kosovo, Serbia, 
Macedonia, Montenegro and Albania gathered at  
a workshop held in Braunschweig in December 
2013, along with teachers and education ministry 
representatives from the same countries. The  
participants heard specialists discuss the most 
recent research findings and they learnt about 
current projects at the GEI. They also met in small 
groups to discuss educational objectives and  
didactic concepts and to analyse textbooks from  
a selection of countries. In addition participants 
were able to sample the module on the Balkan 
wars (1912/13) from the new EUROCLIO textbook 
for the West Balkans, to study the depiction of  
the Balkan war in south-eastern European history 
books and to visit an exhibition and take a guided 
tour of Braunschweig as part of the 1913 cente-
nary celebrations in the city. 

Several of the participants received fellowships in 
2014 for four- to six-week stays at the GEI in  
order to conduct research in the extensive text-
book collection of the research library or to  
find inspiration for new projects related to history 
textbooks. In April this year ten Albanian-speak-
ing history teachers were able to take part in the 
annual EUROCLIO conference in Ohrid (Macedo-
nia) where they met with Albanian and non- 
Albanian colleagues from south-eastern Europe 
as well as some from western Europe. It may  
have been the first time that participants from the 
former Yugoslavia had met Albanian colleagues  
on an equal footing.

The second seminar for textbook authors from  
Albania and Macedonia took place in May 2014  
in Braunschweig and was held in English.  

The participants addressed issues such as how 
history books in south-eastern Europe can in-
corporate and process primary sources in order to 
introduce pupils to source-based, but equally 
source-critical, history learning. The same seminar 
took place in September in Tirana, this time  
in Albanian to enable the participation of those 
authors with limited knowledge of English. In 
November a third seminar on this theme was held 
in Graçanicë/Graĉanica (Kosovo), in Serbian /  
Bosnian and Albanian in order to include Slavic- 
speaking authors from Serbia, Macedonia and 
Montenegro and to initiate Albanian-Slavic commu-
nication. The common thread running through  
all three seminars was the year 1914. The aim was 
to create a multi-perspective history lesson based 
on the assassination of the Austrian Archduke  
by Gravrilo Princip in Sarajevo. For this purpose 
Melisa Forić und Donika Xhemajli introduced  
the relevant teaching units from the EUROCLIO 
book Once upon a time. In each of the three sem-
inars the participants then used First World War 
sources to create their own text or teaching unit.

This year's conference took place in October and 
was designed for historians from the relevant 
countries. It was held in Tirana, in close coopera-
tion with the city's university. The principal 
theme of “myths” also met with appreciable in-
terest in Croatia and Slovenia. As a result it was 
possible to integrate a panel examining myths  
in Slavic-language history textbooks into the 
comparatively oriented programme. Professor 
Bernd Fischer from Indiana University opened the 
conference with a lecture on myths surrounding 
the Second World War in Albania.

riGhT Seminar participants explore Tirana under the watchful 

gaze of the statue of Skanderbeg. Skanderbeg, born on 6 May 

1405 as Gjergj Kastrioti, was the son of a prince who received his 

education at the court of the Sultan in the Janissary army, where 

he converted to Islam and was given the Turkish name Iskender 

(Alexander), which gave rise to the epithet Skanderbeg (Lord 

Alexander). When he was stationed in an area which is part of 

modern-day Albania, his father was murdered by the Ottomans; 

Kastrioti left the Ottoman army, reverted to Catholicism and, 

basing himself in Krujë, fought the Ottomans side by side with 

his subordinates and other Albanian and Montenegrin nobles. 

Most Albanians revere him as a national hero who is said to have 

fought for Albanian independence, and a large number of streets 

and squares in Albania and Kosovo are named for him. 
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Next year's conference will more closely examine 
Albanian-Slavic and Albanian-Greek relationships 
in textbooks and historiography. Skopje in Mace-
donia is the ideal host city as the Ohrid Agree-
ment signed in 2001 introduced wide-reaching 
rights for the Albanian population, who make up 
25–30% of the total population. The good working 
relationship we have with our collaborative part-
ners in Skopje – the Institute of National History 
and the Institute of Cultural and Spiritual Herit-
age of the Albanians – should contribute to an in-
teresting conference in June 2015. A seminar for 
authors will be offered in Tirana in 2015, which 
will focus on visual sources and will present and 
further develop the modules produced in 2014.
Further information can be found on the project 
homepage:
http://albanianlanguagetextbooks.wordpress.com
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In 2013, Henry H. Arnhold, a US citizen with German heritage, instituted an international 
guest professorship at the Georg Eckert Institute to honour the legacy of his grandfather 
Georg Arnhold (1859–1926), a committed pacifist. The Georg Arnhold Program promotes re-
search into education for sustainable peace with a particular focus on educational media 
and curricula in post-conflict or transitional societies. This article aims to introduce read-
ers of the Bulletin to the first three Georg Arnhold Professors, from Canada/Pakistan,  
Nigeria/UK and the United States respectively, whose research covers very diverse topics  
in the field of education for sustainable peace, ranging from social media and conflict- 
sensi tive higher education to transitional justice. 

EduCaTion For  
susTainablE PEaCE 
ThE GEorG arnhold visiTinG  
rEsEarCh ProFEssors



would you Give us a shorT descripTion of The re-
search proJecT on which you were workinG aT The 
Gei? 
My project seeks to understand the potential of 
social media in educating for sustainable peace. 
Specifically, I am exploring the unique features  
of social media that might facilitate conversations 
on crucial yet contentious issues faced by socie-
ties. For example, one of the unique features of 
social media, such as Facebook and the blogo-
sphere, is that they let their users bypass the  
“experts” and talk to one another directly. In this 
way, social media facilitates the conversion of  
the private voice into a public voice. Similarly, it 
provides a space for “connecting” and “network-
ing” (and thus an audience) that is not limited by  
geographical, societal, or national boundaries. 
During my two three-month stays at the GEI I ex-
amined conversations on societal self-regenera-
tion in the Pakistani blogosphere and dedicated 
Facebook groups to understand how these  
con versations and multilogues contribute to the  
unfolding and understanding of contentious issues 
such as religion in its relationship to politics and 
society, education and identity, terrorism and  
fundamentalism. 

can you Give us an example ThaT illusTraTes how 
social media can chanGe educaTion?
Different social media have been used in different 
education programmes. A good example of how 

social media can (and do) bring about change in 
education is the use of YouTube clips, as tested by 
a colleague at the Department of Education at 
Concordia University in a course on “Educating 
for responsible citizenship”. Here, the use of  
YouTube clips mediated between the students and 
the theoretical texts on different dimensions of 
responsible citizenship which they were asked to 
read. The impact, as evidenced by students' feed-
back, was real and significant. In many cases, stu-
dents reported a change in the way they engaged 
with their environment, consumption patterns 
and other social behaviours.

where do you see The poTenTial benefiTs of social 
media in The field of peace educaTion?
For social media to be an effective tool in educat-
ing/teaching, they have to be used in tandem  
with textbooks. Social media have the potential to 
be effective mediators between various texts, 
teaching strategies, the teacher and students. At 
the same time, efforts should be made to look  
into the use of text appearing in social media as 
educational texts. It is now firmly established 
that for today's young people, technology, social 
and participatory media are as much objects of 
daily life as books and light bulbs were to my 
generation. Social media afford them the oppor-
tunity to be innovative and more participatory 
than traditional media, which have a more or less 
one-way orientation. 

EduCaTion For  
susTainablE PEaCE 
ThE GEorG arnhold visiTinG  
rEsEarCh ProFEssors

soCial mEdia and PEaCE EduCaTion in PaKisTan:

m. ayaz nasEEm (2013 / 2014) 

m. ayaz naseem is Associate Professor and Graduate Program 

Director of Educational Studies at the Department of Education, 

Concordia University, Montreal, where he has been teaching since 

2004. Dr Naseem held positions as Assistant Professor of Defense 

and Strategic Studies (1987–1994) and as a lecturer in Internatio-

nal Relations (1987–1994) at Quaid i Azam University in Islama-

bad, Pakistan. He has published widely on issues including peace 

education, the deconstruction of militarism in educational 

discourses, diversity and identity. 
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whaT sparked your inTeresT in The Topic of  
promoTinG conflicT-sensiTive hiGher educaTion  
in sub-saharan africa? 
My interest in this research topic derives from 
the strong affinity I have had with policy research 
and training, which spans more than 10 years. In 
the course of my professional career at the Uni-
versity of Bradford and elsewhere in Africa, I have 
taken part in diverse externally-funded conflict in-
tervention, regional security and peace education 
capacity-building projects in various Sub-Sahara 
African countries, notably Sierra Leone, Liberia, 
Rwanda, Burundi, DRC, Kenya, Uganda, Nigeria 
and South Sudan, essentially war-affected and 
volatile conflict-prone countries.

how do you define peace educaTion? 
I subscribe to the popular definition of peace edu-
cation credited to the UN system, in particular 
UNESCO and UNICEF. This definition, in a para-
phrased form, describes peace education as the 
process of promoting the knowledge, skills, atti-
tudes, and values needed to achieve behaviour 
changes among people, to prevent and resolve 
conflict by peaceful means and to create condi-
tions conducive to peace at all levels of society. 

how do you define The “bradford model of peace 
educaTion”? 
This is a concept I coined for want of appropriate 
terminology to describe the paradigm of peace 
education we developed at the University of Brad-
ford's Africa Centre for Peace and Conflict Studies 
while working in partnership with various 
African higher education institutions and police 
academies, beginning from the early 2000s. For 
conceptual convenience, I will define the Bradford 
Model of Peace Education as a substantially  
consultative, flexible, integrative, participatory, 
context-specific and stakeholder-centred model  
of curriculum planning and implementation in 
peace education at tertiary school level. 

The model is distinguished, inter alia, by certain 
key operational rubrics found in different peace 
education-driven project activities, namely:
 
• Developing new study and training programmes 
 through curriculum development and review  
 workshops;
• Strengthening existing course provision in 
 disciplines such as political science, sociology  
 or history / African studies for the teaching of  
 topics in peace, conflict, security and conflict  
 resolution;
• Training-of-trainers workshops; 
• Provision of resource materials, mostly relevant  
 textbooks;
• Short-term staff development visits between  
 the University of Bradford and the African 
 partner institutions; 
• Capacity-building in research / publication and  
 promoting collaborative research and publica - 
 tions among lecturers in participating univer- 
 sities. 

whaT do you see as The challenGes To and limiTs of 
peace educaTion in sub-saharan africa? 
The general suspicion associated with the western 
origin of and push for peace education, inadequate 
and weak curricula, a shortage of the requisite  
expertise and the need to strengthen research  
capacity among available scholars. Other challenges 
include shortages in research and teaching mater-
ials and limited employment and career develop-
ment opportunities for subject-area graduates and 
practitioners. Finally, I would like to stress that 
as important as it is, peace education cannot be an 
encompassing remedy for the problem of violence 
and armed conflict in Africa – it cannot, for in-
stance, be a substitute for political and economic 
reforms, democratisation and good governance.

ConFliCT-sEnsiTivE hiGhEr EduCaTion in  
sub-saharan aFriCa: KEnnETh omEjE (2014)

kenneTh omeJe is a Nigerian social scientist based at the University of Bradford's  

John and Elnora Ferguson Centre for African Studies as a Senior Visiting 

Research Fellow. Other academic and professional positions that he concurrent-

ly holds include Professor of International Relations at the United States 

International University in Nairobi, Kenya. He has over 20 years of professional 

academic experience; his research interests are broadly in the areas of peace 

education, security studies and natural resource conflicts in Sub-Saharan Africa.
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whaT will you focus on durinG your research sTay 
aT The Gei? 
I am interested in how teachers talk about past 
wars in their classrooms and why. Various  
curricular and textbook initiatives exist to aid na-
tional processes of coming to terms with past  
violence. I am interested in how and why teachers 
embrace or subvert such official efforts through 
their classroom practices. I am investigating two 
cases in particular: Sierra Leone and Liberia. 
Each of these countries experienced a devastating 
civil war during the 1990s and into the 2000s, and 
each is struggling to rebuild shattered education 
systems. In addition, each of them has experi-
enced post-conflict transitional justice initiatives: 
Truth and Reconciliation Commissions (TRCs) in 
each and a Special Court for Sierra Leone (SCSL).

could you briefly Tell our readers a few ThinGs 
abouT your backGround? 
I was born and raised in California and studied 
mathematics as an undergraduate student there. 
Immediately after graduating in 1987, I went  
to Sierra Leone as a US Peace Corps Volunteer to 
teach mathematics in a rural secondary school. 
This experience spurred me to switch disciplines. 
I was fascinated by post-colonialism and power 
in education in Sierra Leone. Then the civil war 
broke out, and I followed it in disbelief from afar. 
When I discovered that education was a key fea-
ture of rehabilitation programmes for former 
child soldiers, I found the focus of my doctoral 
dissertation. I went back to Sierra Leone in 1999, 
ten years after I had first left, to research the ex-
periences of former child soldiers in interim care 
centres and in their communities. That work has 
been published as a book, Childhood Deployed: 
Remaking Child Soldiers in Sierra Leone.  

TransiTional jusTiCE in siErra lEonE and libEria: susan shEPlEr (2015) 

susan shepler is Associate Professor of International Peace and 

Conflict Resolution in the School of International Service of the 

American University in Washington, D.C. Her research interests 

include youth and conflict, the reintegration of former child 

soldiers into civilian life, post-conflict reconstruction, refugees, 

education and economic development, NGOs and globalisation, 

transitional justice and childhood studies. 
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why did you become inTeresTed in The Topic of how 
Teachers in posT-conflicT socieTies address war in 
Their classrooms? 
I have written some pieces on everyday life in 
post-war Sierra Leone, so I had thought a lot 
about how people were remembering the war. Fur-
thermore, I knew from experience that what hap-
pens in classrooms is generally not the same as 
what is in the formal curriculum, so I became 
very interested in how schools could be sites for 
remembering war and conflict and in the impor-
tant role that individual teachers play in deciding 
what topics should be discussed and how.

why did you choose To focus on sierra leone  
and liberia? 
I grew to love Sierra Leone when I lived and worked  
as a teacher there. Since my dissertation research, 
I have continued to work in Sierra Leone as a  
consultant for various local and international or-
ganisations and I go back every other year or so. 
Because Sierra Leone and Liberia have many  
similarities, they are often lumped together in 
analyses of their civil conflicts. I have found  
that a comparative approach to these two countries 
can yield very fine-grained research findings.

whaT do you hope To accomplish durinG your Time  
as GeorG arnhold professor? 
I very much look forward to drawing on all the 
Georg Eckert Institute has to offer, library re-
sources and networks of colleagues especially. 
Also, it will be wonderful to have time to focus on 
writing. My goal is to write two journal articles 
while I am in residence. I hope the symposium 
we're planning will lead to an edited volume on 
education and conflict in West Africa.  

havinG conducTed research in sierra leone and  
liberia for Two monThs This summer, whaT were 
your experiences wiTh reGard To The ebola ouT-
break? 
Early on, I was surprised that people I was working 
with were not taking the threat more seriously, 
often even doubting that the virus was real. But 
as time passed, people started changing their  
behaviour. No one shook hands and there were 
hand-washing stations in front of every government 
office and business. I stayed in Gbarnga for almost 
a week, interviewing teachers about whether and 
how they taught about the recent civil conflict in 
their classrooms. The day my research assistant 
and I left to return to Monrovia, the driver of the 
taxi we had hired pointed to a hospital where two 
nurses had died of Ebola just the day before. Very 
soon, all of the government ministries and all of 
the schools shut down, so it was very difficult to 
continue my interviews and I left Liberia a week 
earlier than I had planned. Back in Sierra Leone, 
schools were also shut, but I was able to use  
personal contacts to meet teachers in their homes 
and interview them. Although my formal questions 
were about their teaching, often we spent more 
time talking about Ebola and its effect on their 
countries. To speak very honestly, I fear that  
the effects of the Ebola outbreak could end up 
equalling the effects of the civil wars in these  
two unfortunate countries. 
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The report involved thorough and carefully co-
ordinated research during which 272 currently 
valid curricula from 135 countries in over ten dif-
ferent languages and eighty-nine textbooks pub-
lished in twenty-six countries since 2000 were 
subject to scholarly scrutiny. Great care was 
taken to ensure that conceptualisations and nar-
ratives of the Holocaust were documented and 
compared adequately in spite of the variety of 
languages into which its history has been trans-
lated. 

The curricula analysis revealed considerable dis-
parities, which have been visualised in maps. 
Even the very names of the event differ, ranging 
from “Shoah”, “Holocaust”, “genocide”, “massacre”, 
or “extermination” to the synecdochic “concentra-
tion camp” or “Final Solution”. In sum, fifty-seven 
curricula clearly stipulate the Holocaust, while 
twenty-eight do not. The curricula of eight coun-
tries address the Holocaust only partially. In 
Mexico, for example, the Holocaust is mentioned 

ThE holoCausT  
in TExTbooKs  
and CurriCula 
Peter Carrier 

From 2012 to 2014 the Georg Eckert Institute joined hands in cooperation with  
UNESCO to investigate the status of the Holocaust in secondary-school level his-
tory and social studies curricula and textbooks worldwide. The resulting report 
was published by UNESCO in November, accompanied by a brochure in all official 
languages of the United Nations, and will serve as a reference guide to teachers, 
textbook authors and policymakers, but also help scholars to better understand 
ways in which information and learning about the past is treated in societies as 
geographically and historically remote as Brazil, China, Egypt, India, Namibia, 
Spain and the United States. 

lefT The final report, International Status  

of Education on the Holocaust, appeared in 

November 2014.
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as one among other aspects of human rights edu-
cation. A further forty-six countries provide only 
the context in which the Holocaust may be taught, 
and thus refer only to the Second World War or to 
National Socialism. 

The findings of the textbook study reveal that rep
resentations of the Holocaust adhere to shared 

patterns. Most textbooks 
focus, for example, on the 
years of intense killing 
from 1942 to 1944 and/or to 

the years of the Second World War, and they name 
the geographical spaces in which the Holocaust 
took place in general terms as “Europe” or “Ger-
many”, while neglecting the General Government, 
occupied territories, or satellite and collaborating 
states. Images depict more perpetrators than vic-
tims or bystanders, and the conspicuousness of 
Adolf Hitler suggest that he was largely respon-
sible for the event. At the same time, the ways in 
which the Holocaust is narrated, the didactic 
methods applied to it when teaching and espe-
cially explanations of causes and effects of the 
Holocaust differ radically. 

Most strikingly, Chinese textbooks borrow the 
language and imagery of the Holocaust and apply 

represenTaTions of  
The holocausT adhere  
To shared paTTerns

them to the Nanking massacres of 1937. Japanese 
textbooks likewise adopt the language of the 
Holocaust in presentations of the devastation of 
cities by atomic bombs at the end of the Second 
World War. Historians thus “tragedise” their pasts 
by conspicuously de- and recontextualising 
vocabulary customarily used to describe the 
Holocaust, including “terrible massacres”, 
“killings”, “mass murders”, “atrocities” and “ex-
termination”, which are adopted in Rwandan text-

books to describe the gen-
ocide of 1994. 
Alternatively, the Holo-
caust is domesticated, 

that is, conceptualised in new idiosyncratic or 
local ways, as in Chinese textbooks, which do not 
employ the terms “Holocaust” or “Shoah”, but 
rather “genocide” (datusha) and “kinds of crimes” 
(zhongzhong zuixing). The Chinese textbooks 
thereby render the event understandable for local 
readers in a language which is familiar to them, 
yet which does not convey the historical spe-
cificity traditionally ascribed to the Holocaust by 
western scholars and teachers. 

In short, the Holocaust is not subject to interna-
tional standardisation. Instead, the report shows 
diverging and overlapping narratives, according 

in chinese TexTbooks The 
holocausT is concepTua-
lised in local ways
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new impetus to the GEI's Curricula Workstation 
databank, in which over 5,000 curricula have now 
been collected. The work would not have been 
possible without the expertise and textbook and 
curricular analyses provided by reseachers from 
and associated with the Georg Eckert Institute. 

Initial results of the study were presented at the 
UNESCO headquarters in January 2014, followed 
in September by consultations with representa-
tives of ministries of education from francophone 
countries of Africa. Although few countries 
already include the Holocaust, and while most 
refer only indirectly to the event or to its histor-
ical context, it was agreed that the inclusion of 
the Holocaust in curricula would constitute a step 
towards greater awareness of European history in 
Africa. Likewise, comparisons between genocides 
both here and there would raise awareness of 
African history in Europe. Further consultations 
will be arranged to explore how to combine and 
implement teaching about the Holocaust and  
recent genocides in Africa, and whether lessons  
of (or rather, against) the past will, in practice, 
entrench humanitarian and human values. 

to which local specificities are dominant, and 
where similarities occur between specific text-
books or between regions, nations and continents 
without adhering to a singular pattern. Hence the 
recommendations, published at the end of the re-
port, acknowledge local idiosyncracies while call-
ing for greater historical accuracy and compre-
hensiveness and more systematic comparisons of 
genocides. 

Large-scale projects of this kind, which are driven 
by institutional synergies and interaction 
between research and research infrastructures, 
ensure that knowledge is transferred via a variety 
of publications into the public and political 
realms. The project leader Eckhardt Fuchs liaised 
with Karel Fracapane from the UNESCO Section of 
Education for Peace and Human Rights in Paris, 
while the principal investigator Peter Carrier  
devised the methodology for the project, compiled 
textbook analyses and wrote the report and  
recommendations. The project members Torben 
Messinger and Karolina Kubista compiled a 
twenty-five-page table of curricula contents deal-
ing with the Holocaust and an exhaustive biblio-
graphy with details of over one thousand recent 
works about curricula and textbook representa-
tions of the Holocaust. The report thus also gave 

The Holocaust in African curricula:  

Red indicates a direct reference, orange  

a partial (or indirect) reference, yellow 

context only and white no reference. 
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lEarninG To livE ToGEThEr in aFriCa  
ThrouGh hisTory EduCaTion

Denise Bentrovato

54 bulletin | a Taste of our research



In recent years, remarkable progress has been 
made in the understanding of the role education 
plays in conflict and in peace. Yet still little is 
known about the ways in which this interaction 
has played out in Africa, a part of the world 
which, according to the Human Security Report 
2012, “has been by far the most conflict-prone  
region in the post-Cold War years” (p.154). The field 
of teaching and learning history has been parti-
cularly neglected in this respect. During the two 
UNESCO Decades of Education for Africa, which 
will come to a close in 2015, scholarly and policy- 
oriented discussions on the theme of “learning  
to live together” have shown a notable disregard 
for the role of history curricula and textbooks  
in African societies and, more specifically, their role 
in national and regional dynamics of conflict and 
peace on the continent.

In response to the need to fill this gap, the GEI 
has entrusted me with designing a new project 
titled “Learning to live together in Africa through 
history education: An assessment of current  
practices and future prospects”. The project will 
involve two studies as well as the development  
of practical tools, such as guidelines and training 
modules on teaching and learning history in con-
tested societies. The plan is to present the find-
ings and results to key educational stakeholders 
in Africa in 2015. The overall aim will be to inform 
educational policy and practice by offering ana-
lyses, lessons learned and recommendations for 
reform which could assist in processes aimed at 
adapting curricula and textbooks to harness the 
potential of history education to advance the goal 
of “learning to live together”. The project seeks to 
support efforts to improve the current state of 
history teaching in Africa whilst also strengthen-
ing the capacity of African countries to reduce  
the risk of conflict and helping to promote peace-
building and reconciliation through education. 

The principle undertakings for the project in the 
coming months are as follows: 

1. It will review international discourses and   
 practices in history education and social  
 cohesion. 

2. It will map the current state of history educa- 
 tion in Africa, investigating the status of the  
 subject of history in African national curricula  
 as well as the nature of the content, aims and  
 educational approaches of current history  
 curricula and textbooks. The objective of this  
 part of the project is to assess and compare  
 knowledge, values and attitudes promoted   
 through history education across Africa.

3. It will produce an in-depth analysis of current  
 educational approaches to teaching and learn- 
 ing about sensitive and contentious  
 histories in Africa. Special attention will be  
 paid to examining whether the topics of conflict  
 and peace have been addressed in history  
 lessons, both in relation to the students' own  
 country and other countries on the continent,  
 and if so, how this has been done. Besides  
 scrutinising curricula and textbooks for pos- 
 sible omissions, bias and prejudice, this part  
 of the research aims to identify instances of  
 good practice in the promotion of respect for  
 diversity and inclusiveness, dialogue, mutual  
 understanding and social cohesion through  
 history education. 

Ultimately, the project intends to reflect on cur-
rent practices with an eye to working towards the 
formulation of recommendations for history edu-
cation reform as a peacebuilding strategy in 
Africa. It will thereby attempt to identify possible 
challenges and opportunities posed by the intro-
duction of a conflict-sensitive and peace-oriented 
approach into the teaching and learning of 
African history as well as into overall history 
education reform processes in African countries.
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The project aims to develop a new type of research  
into textbooks which revolves around the theory 
of classroom practices, going beyond text analysis 
in engaging with what happens to that text in  
lessons. The study further seeks to draw the atten-
tion of the field of memory research to the valu-
able insights which textbook research, which has 
long been interested in how people interact with 
the interpretations presented to them by those 
cultural elites who set the interpretive agenda, 
has the potential to contribute. We at the GEI call 
these interactions “memory practices”. We are of 
the view that schools represent a particularly 
useful arena for research into such practices; they 
are spaces, generally easily accessible in a range 
of countries, in which textbooks, as institutional-
ised objects of cultures of memory, meet two  
categories of people – students and teachers – each 
with their own distinct practices of dealing with 
their content. 

The project aims to retrace what exactly takes 
place in these processes of interaction with teach-
ing content with reference to teaching on the Cold 
War period, which is currently at the centre of 
discussion and debate across the globe and is 
taught in history syllabi in numerous nations. We 
are focusing on Germany, Sweden and Switzer-

land, three countries with distinct and highly 
contrasting roles in the Cold War. While divided 
Germany was at the literal and metaphorical 
front of the conflict between systems which char-
acterised the period, Switzerland and Sweden 
pursued policies of neutrality, albeit with differ-
ing rationales: The policies of the former arose 
from an attitude of pragmatism accompanied by  
a clear commitment to Western values, whereas 
the latter was motivated by the hope of discovering 
a third way between the polar opposites of 
capital ism and socialism.

We are examining the same issues across all three 
countries: How textbooks interpret the Cold War 
past; how teachers from the generation which 
lived through the period translate these textbook 
narratives into classroom practices; how students 
view and respond to the narratives presented to 
them by their textbooks and teachers; and which 
role is played by competing media content en-
countered and actively used by students in the 
course of their everyday lives.

The institutions involved in the project are the 
GEI, the Centre for History Teaching & Learning 
and Recalling the Past at the teacher training  
institution PH Lucerne in Switzerland and the  

inTErnaTional rEsEarCh 
GrouP on TEaChinG ThE Cold 
war – mEmory Pra TiCEs in 
ThE Classroom  
Katharina Baier / Barbara Christophe / Kathrin Zehr

In July of 2013, the Georg Eckert Institute launched an international cooperative project 
on “Teaching the Cold War – memory practices in the classroom”, which is funded by the 
Leibniz Association. The project team, consisting of researchers from Germany, Sweden and 
Switzerland, is exploring practices of memory and remembrance in schools, and in so doing 
bringing a new field of research into being.
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research group on Educational History and  
History Didactics at the Umeå School of  
Education in Sweden.

The group held a kick-off workshop in August 
2013 at which it set initial parameters for  
the part of the work involving textbook analysis. 
It has also made a conscious decision to adopt  
a broad definition of “the Cold War”. The interna-
tional research community has come to use  
the term as a synonym for the period between  
1945 and 1989, a practice our group has likewise  
adopted. We have further taken the decision to 
practise an inductive approach to our research, 
commencing by establishing which events of the 
period are discussed in textbooks from all three 
countries. The Braunschweig part of the group 
suggested focusing the analysis initially on three 
key issues, a proposal the rest of the group ac-
cepted. We are thus currently identifying and inter-
preting, first, ambivalent passages of text in text-
books; second, passages in which controversies 
around the interpretation of particular events are 
discussed openly and third, passages which con-
struct specific interpretations as canonical “know-
ledge”.

The kick-off workshop at the GEI.

ThE ProjECT TEam

The work of the PH Lucerne's Centre for History 
Teaching & Learning and Recalling the Past takes 
place at a point of intersection between history 
teaching and cultures of memory. Its head, Peter Gaut-
schi, has conducted a study which was one of a kind in 
the field internationally and which used video to ex-
plore what makes for good history teaching in the 
view of teachers, students and educationalists. Mar-
kus Furrer, History Professor at the Centre, has con-
ducted important research on history textbooks in 
Switzerland. The Swedish research group, headed by 
Daniel Lindmark, has established itself as a centre for 
key research into the history of education and into  
the use of textbooks and other media in the classroom. 
Another member of the team is Monika Vinterek, 
 whose work principally revolves around teaching and 
learning practices in history education. The group's 
members from the GEI are Barbara Christophe, Kathrin 
Zehr and Katharina Baier. Barbara Christophe, the 
project's lead researcher, conducted a predecessor 
project which examined representations of socialism 
in post-Soviet countries, focusing on comparative  
analysis of textbook narratives and the memories of 
history teachers active during the period. Kathrin 
Zehr's award-winning degree dissertation explored 
ideas and images of the Franco period among young 
Span iards. Katharina Baier, as a Scandinavia specia-
list, has a particular affinity to Sweden.
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PEaCE 2.0: soCial mEdia  
as a sPaCE For PEaCE EduCaTion 
ThE 2014 arnhold symPosium

Martina Schulze

Social media is transforming the way people, especially young people, perceive the 
world, communicate and interact. To cite Danah Boyd's latest publication on the topic, 
It's Complicated: The Social Lives of Networked Teens, “As teens turn to and help create 
networked publics, they begin to imagine society and their place in it. Through social 
media, teens reveal their hopes, dreams, struggles and challenges.”

The GEI's first Georg Arnhold Professor, M. Ayaz 
Naseem from Concordia University in Montreal, 
focused on social media and peace education dur-
ing his tenure at the Georg Eckert Institute and 
devised the inaugural Arnhold Symposium on 
“Peace 2.0: Social Media as a Space for Peace Edu-
cation”. The symposium is part of the GEI's Georg 
Arnhold Program on Education for Sustainable 
Peace.

The 2014 Arnhold Symposium took place on 30 and  
31 July, with experts from around the world  
gathering to discuss the potential of social media 
to act as an educational space for the develop-
ment of peace. The central theme was the role of 
the new digital “educational space” in various  
regions of the world, including the Middle East 
and Africa. At the two-day symposium, sixteen 
academics from Australia, Brazil, Canada, Fin-
land, Israel, the United Arab Emirates, the United 
Kingdom, the United States and, along with early- 
career scholars and representatives of civil society, 
discussed the ways in which social media influ-
ence people's and in particular young people's en-
gagement with their societies around the world 
and citizens' participation in social and political 

processes. They also looked at how we might re-
search the fundamental transformations taking 
place in the public sphere with the advent and  
advance of the digital age and the opportunities 
emerging from these transformations for formal 
and informal education. The symposium's keynote 
speakers were Internet pioneer and author 
Howard Rheingold (via livestream) and Lynn  
Davies, an educationalist from the UK.

In his keynote address on the connection between 
young people, social media and civic engagement, 
Howard Rheingold highlighted that understand-
ing how social networks work is part of “essential 
21st-century literacy”. Calling on educators and 
those engaged in promoting peace education, he 
said, “Encourage young people to turn media pro-
duction skills that they are naturally attracted to 
because they are experimenting with their iden-
tity, because they want to communicate with their 
peers […] on issues that affect their lives and 
their communities, whatever they are. Don't tell 
them, let them figure it out. Teach them about 
publics and public voice. Show them how young 
people in other places have exercised public voice 
and influenced public opinion.”
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The presentations at the symposium cast light on 
the role of social media in specific countries and 
regions. They explored institutional and extra- 
institutional initiatives taking place in the digital 
sphere for education in the spirit of peace and 
democracy. In this context, Nelson De Luca Pretto 
from the Federal University of Bahia discussed 
social networks, activism and education in Brazil; 
Saila Lindroos from Finland spoke on changes in 
the communication landscape in Nairobi and the 
role of social media in the development of peace 
in the city. Eszter Hargittai's presentation looked 
at young adults' civic engagement on social me-
dia. Mohammed Ibahrine highlighted the influ-
ence of religious digital platforms on the spread 
of Islam and Mike Horsley provided Australian re-
sponses and observations on how social media 
can promote peace education and civic participa-
tion. Theo Dolan presented a project for peace me-
dia for young Iraqis, while Samuel Woolley from 
the University of Washington covered major de-
bates over the use of social media during revolu-
tion, protest, elections and security crises.

Closing the symposium, Lynn Davies focused on 
the role social media can play in the exacerbation 

of divisions and the promotion of hate in her key-
note address on “Unsocial Media: the battle for 
the message space”, which looked at the use of 
“unsocial media” by religious and religious/polit-
ical extremist groups and at counter-messaging 
and its impact. She concluded with a discussion 
of how best to foster critical idealism through 
networking and the particular importance of a 
secular approach to combating religious extrem-
ism. 

A peer-reviewed publication on social media and 
peace education, based on the proceedings of the 
2014 Arnhold Symposium, will be published by 
the GEI in 2015; it will represent an important 
contribution to the field and to the Georg Arnhold 
Program on Education for Sustainable Peace.

Saila Lindroos

Mike Horsley

Nelson Pretto
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significantly. The monopoly of information that 
the traditional media held has broken down. 
Based on data collected in the spring of 2011, so-
cial media had both a negative and positive effect 
on peace. On the one hand, hate speech dissemi-
nated on social media polarized ethnic tensions 
during the 2007–2008 election violence. On the 
other hand, the election violence led to a growing 
awareness of the dangers of social media and  
resulted in emphasis of content more focused on 
peacebuilding. In addition, the value of social  
media was recognized by groups mobilizing for 
peace, peace education and accountability. The 
civil society utilized social media in the role as 
watchdog and perceived social media as a means 
for strengthening transparency. For these groups, 
social media was often the only means of directly 
engaging with the political elite and speaking 
about certain highly politicized issues freely and 
safely. As a result, social media has shifted power 
relations in favor of civil society, loosening the 
grip of the elite and the media it owns, on the sole 
source of information for the masses. This move 
from a vertical to a horizontal flow of information 
has had a democratizing effect on the Kenyan 
communications landscape.

younG adulTs' civic enGaGemenT on social media
Eszter Hargittai, Northwestern University,  
United States 
With the increasing spread of social media, the 
barriers to sharing content about politics, current 
events and social causes have decreased consider-
ably. Social media is especially popular among 
young adults, offering an opportunity to engage a 
population segment that has, traditionally, shown 
lower levels of political and civic engagement. 
Who is most likely to post political content on 

salam shabab peace media for iraqi youTh: 
The challenGes of enGaGinG and educaTinG  
nexT GeneraTion peace builders
Theo Dolan, United States Institute of Peace, 
United States
The PeaceTech Initiative at the U.S. Institute of 
Peace (USIP) has been working with partners in 
Iraq for the last five years to engage and educate 
the next generation of peace builders. Young 
people under the age of 30 comprise the majority 
of the population in Iraq and they also have the 
most potential for creating positive change. To 
reach youth with a peacebuilding message, USIP 
developed a reality television show called Salam 
Shabab (Peace Youth). In response to demand from 
local youth, USIP also built into the program a so-
cial media component that included a dedicated 
website, a Facebook fan page, a Twitter feed and 
other platforms. While research indicates that the 
Salam Shabab reality television program is im-
pacting the knowledge and attitudes of its youth 
audience, young fans have sought a deeper level of 
interaction. Therefore, the television show became 
a springboard for the online community which 
enabled young people to engage with the program 
and with each other on peace-related topics. This 
article will explore the following questions: How 
are youth engaged and educated through Salam 
Shabab? How do Iraqi youth respond to Salam 
Shabab – online and offline? What are the chal-
lenges of / obstacles to engaging and educating 
youth through social media?

social media and peace in nairobi
Saila Lindroos, Family Federation of Finland,  
Finland
The emergence of Web 2.0 and social media has 
changed the Kenyan communications landscape 

60 bulletin | a Taste of our research



sites like Facebook and Twitter? Do different 
young adults use these sites similarly or differ-
ently? How do such practices compare to posting 
other types of content such as jokes and celebrity 
news? This paper draws on unique survey data on 
a diverse group of young adults' online experi-
ences to examine whether certain user character-
istics influence the types of political and other 
content people share online. Findings suggest that 
young adults are using these platforms for the 
sharing of politically-engaged content in a variety 
of ways. We also find that sharing practices are 
not randomly distributed. People's background 
traits, online experiences and Internet skills are 
related to the types of content they share.

islam and diGiTal plaTforms
Mohammed Ibahrine, American University of 
Sharjah, United Arab Emirates
Islam is the fastest-growing religion in the world. 
It is especially popular among young people who 
are connected to social media platforms. Just  
like other regions, Muslim majority countries 
have witnessed a rapid diffusion and adoption of 
social media platforms such as Facebook, Twitter 
and YouTube in recent times. In the Arab world, 
Facebook is the leading social networking web-
site, with 45,194,452 users. Twitter follows with 
2,099,706 users. The Arab region is second to the 
U.S. when it comes to the number of YouTube daily 
views. With 90 million video views per day, Saudi 
Arabia has the world highest number of YouTube 
views per Internet user. This paper explores the 
various uses of social media and digital platforms 
by individuals and organizations for religious 
purposes. The focus is on the role that digital 
platforms play in disseminating the Islamic faith 
among social media adopters worldwide. I will 

explore how social digital platforms have 
markedly impacted the social life of Muslims, in-
cluding their religious practices, their religiosity, 
their preaching, their issuing of fatwas and their 
building of virtual communities in the Muslim 
majority countries or in diasporas.

sTandinG on The ausTralian beach aT The edGe of 
moore's law: social media in peace educaTion
Mike Horsley (and Matt Eliot),  
Central Queensland University, Australia
This presentation poses many questions in con-
ceptualizing how social media can promote peace 
education and civic participation, providing some 
Australian responses and observations to this 
question from the context of Australian primary 
and secondary education and education systems 
generally. The space we explore relates to the 
ways in which we are adapting and using social 
media for Australia's national (school) Harmony 
Day and for the peace, civic and global citizenship 
agendas that Australian schooling and curricula 
promote and emphasize and teachers believe in. 
The presentation charts the use of social media 
for Harmony Day and explicates the use of the 
imagined peace communities that these uses of 
social media invoke and create; it reports on the 
ways in which existing pedagogies and resources 
have been enhanced by the use of social media to 
connect schools and communities, thus creating 
third spaces to promote peace and civic engage-
ment and it also observes the power of social  
media – the sharing and collaborative knowledge- 
building in defined education spaces it enables 
and explores how it can expand these spaces.
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Students from the Querum secondary school and 
their teachers Sabrina Genetzke and Birgit Panse 
searched Braunschweig's city archives and select-
ed historic textbooks in order to conduct an  
analysis of how the students' counterparts from 
the past lived and learned a century ago. Kerstin 
Schwedes and Barbara Christophe of the Georg 
Eckert Institute provided them with support in 
their endeavours in the shape of teaching units  
on how to analyse text from school textbooks, 
while their colleague Lucia Halder held a work-
shop on how to prepare an exhibition. 

After exploring the material from the Georg Eckert 
Institute and the city archives and using it to 
train their critical analysis and interpretive skills,  
the students formulated key questions to guide 
them in creating the exhibition. These were: What 
was the education system in imperial Germany 

like compared with the present-day one? Which 
types of schools were there? How did young 
people spend their free time and their school holi-
days? What were pupils of that period supposed 
to learn about society and politics in their history 
textbooks and which images of their own nation 
and others did these books contain? Which roles 
did they present and propagate for men, women 
and children in the family and the state?

With reference to these key questions, the students 
designed the exhibition, composed explanatory 
text for information displays and drew up sugges-
tions for which objects should be exhibited.  
The exhibition that emerged from all this hard 
and enthusiastic work, with Kerstin Schwedes 
acting as curator, was shown to visitors in  
specially organised tours and gave rise to talks 
and lectures. 

1913: an ExhibiTion on 
sChool sTudEnTs' livEs 
in braunsChwEiG  
a CEnTury aGo
Kerstin Schwedes

As part of a year of events on the topic of “1913 – Braunschweig between monarchy and 
modernity”, the Braunschweig city archive and the Georg Eckert Institute devised  
and organised a project for schools supported by municipal funds. The project involved  
two advanced history classes from the city's Querum secondary school using archive  
materials and largely historic textbooks to develop an exhibition entitled “1913 – How 
school students used to live in Braunschweig”, which ran in the city's central library  
from 18 November 2013 to 29 March 2014.
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The First World War, the anniversary of whose 
outbreak falls this year, was a topic all those  
involved in the project felt should be afforded  
its fitting place in the exhibition. The city of 
Braunschweig provided funding for excerpts from  
current textbooks from 18 countries, discussing 
the period around 1913 / 14 and providing distinct 
national perspectives on the events leading up to 
war, to be translated into German for the exhibi-
tion. The contrasts which were thus made visible 
among narratives from present-day textbooks, 
and the reflections of these narratives in nations' 
cultural memory, helped the students to under-
stand the strikingly differing ways in which we 
remember historical events today and construct 
them in the medium of textbooks. 

Textbooks generally open up multi-perspective 
approaches and contrasting interpretations of the 
same event via the use of historical sources. This 
project enabled students to access the principle 
of multiperspectivity in a highly current context. 
It taught them that “our” history is not the only 
version of history “out there” and that textbooks, 
by discussing particular events in particular ways 
and by omitting others, construct a specific per-
spective which requires contextualisation in or-
der to be fully understood. There are usually good 
reasons behind textbooks from other countries 
choosing to relate history in ways which differ 
from those with which we, from the viewpoint of 
our own established and usually unquestioned 
notions and norms, are familiar. 

All-boys class 1913

All-girls class 1913
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Specialist libraries, however, such as the Georg 
Eckert Institute's research library, may find that 
discovery software is often insufficient to meet 
the needs of their users for easy and efficient 
search processes which respond appropriately to 
the particular nature of the library's holdings. 
The GEI has responded to this challenge by devel-
oping its own information system on curricula, 
which are a key component of academic research 
on textbooks and education systems, but which 
are subject to a very patchy and complex avail-
ability situation across the globe. Developed as 
part of the German Research Foundation (DFG) 
initiative on Funding for Outstanding Research 
Libraries, the GEI's Curricula Workstation already 
allows users to research over 5,600 curricula in 
digital and print formats.

There is currently no other central point of access 
to curricula in the world and no complete archive 
of curricula. This made it imperative for the Cur-
ricula Workstation project to develop, along with 
a technical design for the research system, a con-
ception for systematically collecting, compiling 
and archiving curricula; this involved investigating 
the situation as regards rights to curricula in or-
der to ensure that those included would be freely 
searchable online. The process proved much less 
complex than we had initially feared due to the fact  
that curricula are generally official publications. 

During the process of creating the Workstation, 
we have been running workshops in which we have  
asked researchers in detail what they would need 

ThE CurriCula worKsTaTion: 
ProvidinG aCCEss To Curri ula 
worldwidE
Esther Chen / Jessica Drechsler / Robert Strötgen

More and more libraries are making searching catalogues and databases as easy as 
possible for their users by implementing what are known as discovery services, 
which allow users to search in a number of different information sources simulta-
neously. University libraries in particular benefit greatly from being able to offer 
their student users, whose information searching behaviour is strongly influenced 
by the simple search form provided by Google, intuitive search functions which  
generate high-precision hits.

and expect from a research instrument of this kind,  
in order to meet user needs as optimally as possible 
as we continue our ongoing work on the project.

After a public test phase during which the Cur-
ricula Workstation underwent intensive testing 
carried out by users and a heuristic evaluation 
process to ascertain its user-friendliness, a robust 
and optimised version went live on 1 March 2014; 
it is accessible at http://curricula-workstation.
edumeres.net/. Alongside a free-text search func-
tion via a simple search interface, the Worksta-
tion provides a facility for carrying out struc-
tured searches for various characteristics of a 
curriculum, such as the country in which it is 
valid, the subject or stage of education to which it 
relates and its year of publication. Digital cur-
ricula whose entire content is available via the 
Workstation can be searched in full for a term or 
terms of the user's choice.

There are plans for a second phase of the project 
in which we will supplement the Curricula Work-
station with interactive additional functions such 
as the capacity for records contained within it to 
be annotated or links to be created between cur-
ricula. We have submitted an application for DFG 
funding to extend the Workstation and turn it into 
a “CurricuLab”. 

As we rely on our users' feedback to help us de-
velop the Curricula Workstation in line with user 
needs, please do test the tool and send us your 
ideas and suggestions – they might end up becom-
ing our next steps. 
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Excerpt from list of hits generated by the Curricula Workstation, with filter options for advanced searches
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Early-CarEEr  
sCholars aT ThE GEi



 

“hisTory Can biTE”
hisTory EduCaTion in dividEd and PosT-war soCiETiEs 

Martina Schulze 

In July of this year, sixteen early-career scholars and nine senior researchers came 
to Braunschweig for the inaugural Georg Arnhold International Summer School 
on Education for Sustainable Peace on “Teaching and Learning about the Past in 
the Aftermath of (Civil) War and Mass Violence”, devised by GEI researcher Denise 
Bentrovato. The participants engaged in a constructive dialogue on research on 
textbooks and other educational media in the field of history education in divided 
and post-war  societies.

Education has been one of the principal channels 
through which both local and external actors have 
sought to increase our understanding of and les-
sons from past conflicts with a view to preventing 
future wars and to advancing peace and reconcili-
ation. The Summer School was thus dedicated to 
examining how schools and education systems 
around the world deal with the topics of war and 
peace, exploring experiences of war and tran-
sition as they are remembered, negotiated and ar-
ticulated by policymakers, teachers and pupils  
in conflict-hit and post-war societies. At the same 
time, the Summer School aimed to stimulate re-
flection on the challenges and opportunities 
presented by teaching and learning history in the 
wake of war and mass violence, and, more spe-
cifically, to assess the role of history education 
and its reform in conflict resolution and in  
post-war transitional justice and peace-building 
processes. The participants, ranging from 
early-career scholars to senior researchers and 
practitioners in the field of education and peace, 
explored history education and its reform in the 
aftermath of civil war and mass violence and  
representations of war and peace in curricula, 
textbooks and other educational materials and  
in the classroom. 

who Took parT in The summer school? 
Out of 135 applications from 53 countries, a com-
mittee of early-career scholars at the GEI had  
selected fifteen young researchers to take part  
in the Summer School. The group, which included 
Denise Bentrovato from the GEI, represented 
twelve different nationalities: Four participants 
originally came from the United States, two from 

Turkey and one each from Armenia, Canada,  
Croatia, Germany, Ghana, India, Ireland, Italy, 
Macedonia and Portugal. 

The following noted academics and practitioners 
provided invaluable feedback on the young schol-
ars' research and shared their expertise:
 
• Meenakshi Chhabra, Associate Professor in  
 Interdisciplinary Studies at Lesley University  
 in Boston. 
• Elizabeth A. “Lili” Cole, Senior Program Officer  
 at the United States Institute of Peace (USIP) in  
 Washington, D.C.
• Khamboly Dy, a doctoral candidate in the  
 Division of Global Affairs at Rutgers University  
 in New Jersey, who coordinated the Genocide  
 Education Project at the Documentation Center  
 of Cambodia.
• Alan McCully, Senior Lecturer in the School of  
 Education at the University of Ulster in  
 Northern Ireland. 
• Karen Murphy, Director of International  
 Programs at the NGO Facing History and   
 Ourselves in the United States.
• M. Ayaz Naseem, Associate Professor in the  
 Department of Education at Concordia  
 University in Montreal.
• Elizabeth Oglesby, Associate Professor in the  
 Department of Latin American Studies at the  
 University of Arizona. 
• Elie Podeh, Professor in the Department of  
 Islam and Middle Eastern Studies at the  
 Hebrew University of Jerusalem. 
• Gail Weldon, an independent education  
 consultant from South Africa.

Early-CarEEr  
sCholars aT ThE GEi
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how was The summer school orGanized? 
Along with a keynote address by Lili Cole from 
USIP, five regional panels made up the core of  
the Summer School, moderated by early-career 
scholars of the GEI. While the senior researchers 
contributed an introductory presentation to each 
panel, the participants presented in-depth case 
studies from Africa (Burundi, Ghana, Kenya, 
Rwanda, Sierra Leone, South Africa, Uganda), the 
Americas (El Salvador, Guatemala, USA), Europe 
(Croatia, Macedonia, Northern Ireland, Portugal 
Spain) and the Middle East and Asia (Armenia,  
India, Israel, Pakistan, Syria, Turkey). They intro-
duced comparative, cross-national approaches 
and applied qualitative and quanti tative methods 
that included curriculum and textbook analysis, 
interviews and focus group discussions, surveys 
through questionnaires and participant observa-
tions. Their research examines educational media, 
curricula and textbooks, museums and memorials, 
and looks at a great variety of actors, including 
the state, ministries of education, teachers, pupils 
and young people in general, textbook authors, 
parents and families as well as civil society. Addi-
tional activities which formed part of the Summer 
School included an academic skills workshop, a 
tour of the GEI library, a walking tour of historic 
Braunschweig and a day trip to Berlin with a  
special memorial landscape tour of the German 
capital.

whaT was The ouTcome of The summer school? 
The Summer School provided first and foremost 
an exceptional interdisciplinary forum for discus-
sion which allowed participants to debate and 
critically reflect upon key research questions, 
methods, findings and their implications. As Alan 
McCully from the University of Ulster stressed, 
“[…] for history teaching to contribute fully to the 
reconciliatory process it must explicitly make 
connections with contemporary cultural and 
political issues. Practitioners should familiarise 
themselves with the concepts of historical con-
sciousness and collective memory and be pre-
pared to work with young people to better under-
stand why the past is remembered and commem- 
orated (differently) in the present. Further, it is 
important to deal critically with the legacies of 
the more recent conflicted past.”

In addition to this, the Summer School fostered 
the international exchange of ideas, bringing  
together early-career and senior scholars of very 
different disciplines and practitioners from all 
around the world. Participants reported that they 
very much benefited from being exposed to mul-
tiple perspectives and to learning about conflicts 
and histories in regions they had known little 
about previously. One commented: “It was really 
interesting to see the similarities and differences 
in how historians, social scientists, educators, 
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The keynoTe

Setting the agenda for the Summer School in her intro-
ductory keynote address on “History has teeth: Chal-
lenges to history education for tolerance and reconci-
liation”, Lili Cole from USIP said: “Briefly, the liberal 
world order in which our common ideas about toleran-
ce, contact, civil society, shared narratives and the 
possibility of acknowledging some common historical 
truths were based both on the importance of respect 
by states for state boundaries as well as the non-
violent decline of state sovereignty and the rise of 
other important institutions, including civil society 
and transnational ones. Not only does this seem to be 
under threat, as we have seen in the post-Soviet 
space, but there are new, very violent and regionally 
disruptive conflicts (Syria, Iraq) and old ones that 
have deteriorated or won't go away (Israel-Palestine, 
South Sudan), even celebrated peace agreements that 
seem to be under threat (Northern Ireland). Scandina-
vian researchers as recently as two years ago had 
empirical evidence of dropping numbers of wars and 
battle deaths, but what does the trend look like now? 
In fact, our common goal in a way is to tame history, 
but it turns out that history has teeth and can bite.”

artists, and political scientists approach the  
same topic. Another important insight was that 
while each conflict, each region, and each educa-
tion system have their unique characteristics, 
they also share common patterns and there are 
many lessons to be learned from comparison.” The 
Summer School also resulted in the formation of  
a new network of early-career scholars, among 
other things, through a Facebook group. To quote 
another participant: “I met wonderful people and 
exceptional researchers and practitioners and 
made contacts that will surely be helpful through  - 
out my professional and academic career.”

All participants have been invited to submit ar-
ticles based on their presentations for a special 
volume on “The challenges and promises of his-
tory education in divided and post-war societies” 
to be published at the GEI. We very much look for-
ward to this peer-reviewed publication in 2015.
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An article which appeared in the German broadsheet Frankfurter Allgemeine  
Zeitung1 on 10 September 2014, entitled “The new social inequality in mid-level  
academia”, raised the issue of differences in the experience of doctoral students 
(who, along with postdoc researchers and lecturers, count as the “middle level”  
in the German research system) at universities, within German “graduate schools” 
for doctoral students (Graduiertenschulen) and at non-university research insti  - 
t utions like the Georg Eckert Institute (GEI). Its author, Jürgen Gerhards, nails his 
colours to the mast in the article's subtitle: “Those completing a doctorate at a  
university receive lower pay and get less time to do their research.” His argument 
conjures up a picture of a research landscape in which the “especially privileged” 
group of doctoral students working within non-university research institutions are 
in a position superior to that of those at universities due to their more advanta-
geous contracts and the opportunities they enjoy when it comes to career planning. 
Gerhards' argument, which revolves round contrasting these two groups of doctoral 
researchers, presents an over-simplistic picture of the situation in several points. 
From our perspective as two early-career scholars at a Leibniz institute – the GEI – 
we have taken a closer look at some of the arguments cited in the article and  
arrived at the conclusion that a more nuanced view on the matter is in order. 

arE wE ovEr-
Privil GEd?  
ThE siTuaTion and ExPEriEnCE oF doCToral sTudEnTs  
aT GErmany's non-univErsiTy rEsEarCh insTiTuTions 
a response To an arTicle by JürGen Gerhards

Katharina Baier / Marret Bischewski
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docToral posiTions on proJecTs funded by The Ger-
MAN RESEARCH FoUNDATIoN (DFG), oNE oF THE PRINCIPAL 
funders of posTGraduaTe and posTdoc research in 
Germany, are beTTer paid Than oThers.

The first argument we would like to approach is 
Gerhards' assertion that those doing their  
doctoral research at non-university institutions, 
especially if funded by the major research  
organisation DFG, are better paid. Gerhards' view 
that “things that are the same are being treated 
differently” relates to differences in doctoral stu-
dents' earnings. Postgraduates might hold a 50% 
full-time equivalent (FTE) position which is part 
of overall university staff planning, a position 
funded by grants from third-party institutions to 
the tune of up to 65% FTE or a fellowship from  
an organisation which supports promising students  
to undertake doctoral work. However, the realistic 
workload in all these positions can be up to 100%. 
Gerhards' critical view of these differences is jus-
tified; as early-career scholars generally enter 

into their postgraduate research with broadly 
similar levels of qualifications and skills, there is 
no genuinely compelling rationale for the inequal-
ities of the contracts and positions held by doc-
toral students and the differing levels of remuner-
ation they entail. This said, his argument appears 
to fail to take account of two specific aspects of 
this issue: First, the 65% FTE positions cited by 
Gerhards in connection with third-party-funded 
research projects are primarily to be found in pro-
jects funded by the DFG and far from being typ-
ical of the levels of support provided  
by other funders, who generally pay only at 50% 
FTE levels. Second, non-university institutions 
are not free of variance in researchers' contracts 
and in the remuneration they award. These are 
structural issues which affect all segments of 
mid-level academia.

1 Jürgen Gerhards “Die neue soziale Ungleichheit im 

Mittelbau”, in: Frankfurter Allgemeine Zeitung,  

10 September 2014, p. 0N4 / Page Header: “Forschung 

und Lehre Ressort: Nat”. 
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docToral sTudenTs workinG aT non-universiTy insTi-
TuTions do noT have The TeachinG loads shouldered 
by Their universiTy counTerparTs and are Thus free 
To focus exclusively on Their research.

This is correct insofar as for doctoral students at 
universities, teaching, the associated preparation, 
marking and carrying out other tasks within their 
institutes or departments take up a large propor-
tion of contracted working hours – hours that  
are then no longer available for work on their 
doctorates. The students' supervisors might 
fondly imagine that their supervisees will be  
able to make use in their theses of their work in 
preparing and holding classes; however, this  
is often unlikely, for the simple reason that post-
graduates are restricted to teaching basic classes 
for undergraduates. However, to conclude from 
this, as Gerhards does, that those working at 
non-university institutions automatically have 
more time for their research than those at univer-
sities due to being without teaching responsibili-
ties would be inaccurate. Non-university insti-
tutions, like universities, involve their doctoral 
students in tasks unrelated to their actual re-
search topics which take up some of their time. 

Ensuring that students are able to balance their 
own research with the other commitments re-
quired of them by their employer is a matter for 
their institution, be it a university or another type 
of research environment, as well as being a ques-
tion of postgraduates' organisational and 
time-management skills and a challenge they will 
inevitably need to engage with during their aca-
demic training. Besides this, non-research tasks 
within research settings, including teaching, are 
part and parcel of doctoral students' personal 
and professional development. It can no longer be 
a matter of any doubt that not all those who com-
plete a doctorate continue in academia thereafter. 
It might thus be regarded as positively the duty of  
universities and non-university research institu-
tions alike to provide their upcoming researchers 
with opportunities to expand their experience  
and develop transferable skills. 

universiTies provide lower levels of “inTellecTual 
and maTerial resources”.

Universities, in Gerhards' view, can provide lower 
levels of “intellectual and material resources” 
than non-university research institutions that are 
part of the Max Planck and Fraunhofer societies 

72 bulletin | Early-Career scholars at the GEi



and the Leibniz Association, whose doctoral re-
searchers, if we follow this logic, must therefore 
be a privileged breed. And indeed it is the case 
that these institutions generally possess research 
infrastructures, such as specialist technology  
or research libraries, which a university may well 
not be able to supply. The experience of research 
at a non-university institute will also differ 
markedly from that at a university department  
organised along disciplinary lines due to the 
former's specialist, interdisciplinary focus on a 
specific area of research. The availability of funds 
for research travel, on which Gerhards places a 
great deal of emphasis in his article, may never-
theless be as contingent upon the project funds 
available at non-university institutes as is often 
the case in the university setting. Gerhards' infer-
ence from the conditions at specialist institutes 
that doctoral students working there are better 
able to prepare for their future academic careers 
is thus questionable at best. For one, this as-
sumption is unfair and undermining towards the 
presumably similarly abundant “intellectual re-
sources” which doubtless lie at the root of much 
outstanding research being done at universities 
today. 

In addition to this, we are of the view that doc-
toral researchers at universities enjoy a definite 
advantage in terms of the teaching experience 
they are able to gain and the extent to which they 
have the opportunity to form networks within 
their discipline. Admittedly, postgraduates are 
called upon to take the initiative in shaping their 
careers by seeking and finding their places in aca-
demic networks and seizing opportunities to  
undertake professional development. At the GEI, 
doctoral students and upcoming academics  
are organized very well in this regard, a situation 
which is by no means the norm for institutions in 
the humanities and educational research section 
of the Leibniz Association. The GEI's early-career 
scholars' forum, which has a dedicated budget, 
provides a space for general discussion of various 
issues as well as for the planning of strategic  
professional development and the distribution of 
roles within the institute which give young aca-
demics opportunities to gain experience, is rather 
the exception than the rule in the Leibniz institu-
tions, although the development of section-wide 
networks for doctoral students is currently being 
advanced and encouraged.
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facTors noT direcTly relaTed To an individual's  
performance or qualificaTions are ofTen aT play 
when iT comes To fillinG docToral posiTions aT  
non-universiTy research insTiTuTions.

In Gerhards' account of the typical academic ca-
reer within a non-university institution, the  
starting point is usually the development of con-
nections within the institute in question, gener-
ally via an initial position as an undergraduate  
or postgraduate student research assistant.  
This provides the postholder with the opportunity 
to familiarise herself with the institution and its 
decision-makers and to develop working relation-
ships which, in Gerhards' narrative, almost auto-
matically provide her with a follow-up position as 
a doctoral researcher on a project team. This 
means, in Gerhards' view, that it is impossible to 
assume “that non-university institutions have the 
better doctoral students, who won their positions 
through better performance”, indeed that such an 
assumption will “not or only to an insignificant 
degree” be justified. Gerhards is bringing his own 
experience to bear on his argument here; whether 
it is appropriate to extrapolate from this experi-
ence, though, is a matter for debate, as a conclu-
sion founded on such extrapolation, if true, would 
imply that the highest-performing postgrads were 
to be found at universities, with their poorer 
levels of resources and lower pay. We are unable 
to confirm this implied causal connection between 
contacts and job offers in relation to the GEI´s 
early-career scholars; most of those doing doc-
toral research here did not know anyone working 
at the institute before they joined. 

Furthermore, it is important to remember at this 
juncture that a research career at a German  
university frequently likewise begins with a posi-
tion as a student research assistant, for which 
students recommend themselves by, for instance, 
drawing positive attention to themselves in 
classes and seminars or otherwise making them-
selves known to their professors. At universities, 
as at non-university institutions, it also happens 
that an application for a postgraduate research 
post might be looked upon particularly favour-
ably because the applicant developed connections 
to researchers in his department during his stud-
ies and familiarised himself with departmental 
projects and structures as a student assistant. 
This might give rise to the impression that re-
search posts at universities are not so much a 
matter of what, but rather of whom the applicant 
knows; we might then just as well raise the ques-
tion of whether or not universities give the jobs 
available to those most qualified for them. How-
ever, going down this particular road is fraught 
with difficulties due to the resentment and mis-
trust among early-career scholars which such 
considerations have the potential to provoke. It 
would be better to ask ourselves whether it would 
be fair for students who have had the opportunity 
to develop their research skills as student re-
search assistants at universities or non-uni-
versity institutions to have their academic futures 
denied them because they might be suspected of 
owing their careers thus far to their connections 
rather than to their own merits. We would also do 
well to remember that students and postgradu-
ates at universities can draw academics' attention 
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to them simply by virtue of attending their 
classes, whereas there is no such route open to 
those hoping to work at non-university institu-
tions; indeed, most of those who apply for posi-
tions at the latter do so without prior connections 
to the more senior researchers who will be as-
sessing their applications. 

The soluTion To The issues raised is for all  
docToral sTudenTs To be paid aT The 50% raTe.

The conclusion Gerhards draws from the issues  
to which he points is that all doctoral students 
doing part-time research in third-party-funded 
projects or at graduate schools should be paid at 
the 50% rate and not at the 65% allowed by some 
funders. It is a proposal we can only reject. We 
willingly admit that those completing their doc-
torates at non-university research institutions 

have certain advantages over their counterparts 
at universities. We could, however, just as justifi-
ably claim that the reverse is also true. The fund-
ing and support of which doctoral students can 
avail themselves in the German research land-
scape is far from being ideal; yet it is equally far 
from being a simple black-and-white picture. 
Some research environments and forms of career 
development are more frequently to be found at 
universities, others at non-university research in-
stitutes; there are internal differences in pay for 
early-career scholars at both types of institutions. 
In this light, Gerhards' proposal to slash the per-
ceived privileges of doctoral students at non-uni-
versity institutions and in graduate schools in the 
name of creating a level playing field is anything 
but constructive and would be likely to raise more 
issues than it resolves.  

Early-career scholars at the GEI 
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The world of libraries is a rich and varied one, 
ranGinG from local lendinG libraries To specialisT 
and universiTy resource cenTres. could you Tell  
us a liTTle abouT whaT makes your workplace, The 
Gei's research library, special? 

Our library here at the GEI is a one-of-a-kind aca-
demic library for educational media research. It 
has taken some time for academic research, and 
hence the libraries which serve it, to gain aware-
ness of textbooks as media and objects of study. 
Here at the Institute, we hold a collection of over 
250,000 books, 178,000 of which are textbooks 
from around the world; the remainder is research 
literature on textbooks, education systems, curri-
cula and other issues of significance to those 
work ing at the GEI. An academic from Israel who 
was visiting the library to research Turkish text-
books recently told me that he had found more 
Turkish textbooks here than in publishers' archives 
in Ankara – he was clearly very impressed  
indeed, with good reason: The GEI holds a collec-
tion of unparalleled comprehensiveness and  
accessibility. Another important feature of our  
library is the way we make our books available 
for researchers to access freely, which means that 
resources such as all the textbooks currently  
approved for use in German schools are accessib-
le to researchers on specially marked shelves. 
This is an important service for academics wor-
king on present-day textbooks, who are faced 
with a plethora of media – approximately 1,500 
books are approved for use in Germany in the 
subjects in which we hold collections alone. 

why is This library locaTed in braunschweiG?

At the heart of our holdings are the books collec-
ted by Georg Eckert after the Second World War  
in his endeavours to engage in joint processes of 
textbook revision with Germany's neighbouring 
countries. He initially kept these books in his stu-
dy. This core collection has gone on growing since,  
as has our Institute.

whaT do librarians curaTinG collecTions of TexT-
books need To be aware of and pay aTTenTion To? 

First of all, textbooks from abroad are not always 
easy to get hold of. In some countries, textbook 
distribution takes place on a very restrictive ba-
sis; sometimes the relevant ministry issues them 
directly to schools. Second, the international part 
of our collection consists of books in a large num-
ber of different languages and scripts. This calls 
for us to find specific solutions in our daily work, 
as we need, of course, to ensure that researchers 
can find these books in our catalogue – which 
brings me to the final issue I would like to menti-
on: In Germany, cataloguing of library holdings 
takes place in accordance with specific standards 
and sets of regulations which take very little ac-
count – if any at all – of the particular types of 
data required for cataloguing a textbook. For in-
stance, when it comes to textbooks, authors are 
less important than the subject or stage of educa-
tion for which the book has been written. 

“onE oF a Kind” 
ThE GEi's rEsEarCh library
We asked Esther Chen, head of the Georg Eckert Institute's research  
library, about her job and the impact of the “digital revolution” on  
her workplace and beyond. 
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how is The much-discussed “diGiTal revoluTion”  
affecTinG libraries? whaT are The challenGes you 
are facinG, and which opporTuniTies do you see  
arisinG from The advance of diGiTal media? 

The digital turn has been a key issue for libraries 
for some years now. It entails a complete 
paradigm shift in terms of how librarians work, 
be it in relation to cataloguing and archiving elec-
tronic books and making them available for use, 
lending, copyright issues or new business models 
in libraries' interaction with publishers. We are 
currently in a period of transition from the ana-
logue to the digital age. I would expect this phase 
to continue for some time to come, particularly 
because it goes right to the heart of two of our 
oldest and most important cultural techniques, 
reading and writing. I am confident, however, that 
things will move on a great deal in the coming 
years and that digital publications will open up  
a number of impressive possibilities to libraries 
and researchers. We can see the beginnings of 
these developments today, in copyright-free digi-
talised works which are freely available on the  
Internet and feature full-text recognition enabling 
entire works by individual authors to be searched 
for specific terms more or less with a simple  
click; our digital collection of historic textbooks, 
www.gei-digital.de, is one example.

libraries are amonG The mosT frequenTly used pub-
lic insTiTuTions. will The era of libraries noT come 
To an end once everyThinG is available in diGiTal 
form? will we, in Ten years' Time, sTill need libra-
ries as public spaces, wiTh Their lockers for users' 
belonGinGs, Their phoTocopiers and Thousands of 
books on The shelves? 

There are a great many different types of library 
and a wide range of user groups. The next few 
decades are certain to bring changes for all of them  
in the context of advancing digitalisation, but 
these changes are likely to differ in each specific 
case. In that of research libraries, for instance, 
those focusing on the sciences will respond in 
substantially different ways from those whose 
specialism is in the humanities or arts. Research-
ers in the sciences are already using libraries a 
lot less as a workspace than academics in human-
ities subjects. Our research library as a physical 
space will continue to be an extremely important 
factor in our work. Our textbook collection is an 
extensive one; we will still be in the process of 
making it completely available in digital form in 
ten years' time, and scholars the world over will 
still be coming to Braunschweig to work here. 
Further, copyright restrictions mean we cannot just 
publish digital sources on the Internet for every-
one to use. Then there is the fact that libraries are 
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amazing places for learning and working; I think 
reading rooms will gain in importance as spaces 
for people to get a bit of peace and quiet to con-
centrate on their work in proportion to the expan-
sion of the imperative increasingly placed upon 
people in our world to be available and contactable 
24 / 7, wherever they are. Libraries offer research-
ers a unique combination of a space for quiet and 
focused working and the opportunity to discuss 
things with colleagues in breaks outside the read-
ing room and receive competent help from experi-
enced librarians. One of our users, who spent a 
relatively long period conducting research with 
us, called this experience “cross-fertilisation”, a 
way of putting it I find highly apposite. I am of 
the view that libraries will in the future become 
even more important as fora of academic discus-
sion and the exchange of ideas, despite the pro-
gress of digitalisation. When we recently surveyed 
our users on their satisfaction with the support 
they received from our team, 91% said they were 
“very satisfied”. We are proud of this verdict and 
take it as inspiration to keep developing and im-
proving the services we provide in line with our 
users' needs. 

do you have a favouriTe TexTbook in The Gei's  
collecTion? 

I think we have a truly fascinating collection here, 
simply because it's so temporally and spatially 
ex tensive, spanning several centuries and 173 
countries around the world. I did once have a sur-
prising encounter with a book which has stayed 
in my mind and to which I have often returned 
since then. We have a collection of Polish reading 
primers in our basement stacks. I was looking  
for something down there and came across a slim 
volume with Hebrew characters. It was a primer 
printed in Yiddish in 1950s Poland for the few 
Polish Jews who had survived the Holocaust and 
remained in the country. I often show the book 
during library tours as an example of the ex-
tremely difficult circumstances under which text-
books are often produced, sometimes for tiny 
groups of users, and to demonstrate textbooks'  
vital role in bearing witness to the times in which 
they came into being.

esTher chen studied comparative literature and Polish language and litera-

ture at the Free University and the Humboldt University in Berlin. Parallel to 

her studies she worked in the Literaturhandlung zum Judentum (Bookshop 

for Judaica), where she was responsible for organising cultural events. After 

completing her studies she taught at the Institute for Slavic Studies at the 

Humboldt University and participated in the project entitled “Comparisons 

and interconnections within European scientific cultures” at the European 

University Viadrina in Frankfurt an der Oder, before carrying out training for 

academic librarianship at the Central and Regional Library in Berlin. Before 

taking up her most recent post in Braunschweig, she worked as an academic 

assistant for the German parliamentary committee of enquiry into “Internet 

and digital society”. Ms Chen has worked at the Georg Eckert Institute as 

chief librarian since March 2012. 
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Her original plan was to spend a year working at 
the Georg Eckert Institute – it was a year that 
turned into 35. We will soon be saying goodbye  
to our colleague Margrit Canosa as she enters her 
well-earned retirement. With her we are losing 
part of our institutional memory – not to mention 
countless anecdotes. 

Back in the summer of 1979, Margrit Canosa began  
her, as she then believed it would be, brief sojourn 
at the GEI in the early days of its research library.  
Her initial role was to look after the holdings 
which had been collected by Georg Eckert himself. 
Later, she conducted inventories of the library's 
academic literature; the rumour persists that it 
was she who bestowed the library's first-ever 
shelfmark on one of its books. Such reverent sup-
positions are a reflection of the great care and at-
tention with which, when she later took on man-
agement of the library's lending service, she 
tracked the books' journeys through the institute, 
via the desks of a series of directors and innumer-
able researchers, back onto the shelves and off 
again. Margrit Canosa's consistently friendly, po-
lite and helpful manner towards the library's 
users is no contradiction to the passion with which  
she watches over “her” library and ensures all is 
in order. It is both the former and the latter from 
which springs her immense popularity with all 
who work with her, particularly our upcoming 
young researchers; she is always ready to listen to 
ideas and concerns and to offer a warm welcome 

to those coming to the library, which is often the 
first point of interaction visitors have with our  
institute. Her status as the “face of the library” is 
so absolute that many of us are having a hard 
time imagining what it will be like without her; 
many a colleague has been heard over the past 
few weeks exclaiming in a mixture of shock and 
indignation, “Ms Canosa retiring? Impossible!” 
One of the reasons why Margrit Canosa and re-
tirement simply do not seem to fit together is as-
suredly the fact that she has remained blessed 
with a youthful face and aura throughout the ups 
and downs of 35 years of institute life, including 
the GEI's move to its current home in the Villa, 
with which she lent an immensely helpful hand, 
the period of the institute's evaluation and the 
library's incorporation into the Common Library 
Network (GBV). The latter brought with it a switch 
to an electronic lending system which, after ini-
tial trepidation, she mastered with her customary 
aplomb. 

We could have a great deal more stories to tell 
about events during the 35 years she has been with 
us, although nobody could tell them better than 
Margrit Canosa herself. For now, we will limit 
ourselves to wishing her all the very best for her 
retirement, which we very much suspect will be 
anything but quiet and “retiring”, and assuring her 
that we are already looking forward to what we 
hope will be her numerous visits to the GEI in the 
future. Have a wonderful time – we will miss you! 

aFTEr 35 yEars, 

iT's GoodbyE To 
marGriT Canosa
Esther Chen / Kirsten Gerdes / Ulrike Hinz
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masoumeh bayaT  passed the first state examinati-
on for secondary school teaching at the Leibniz 
University, Hanover, in 2008. During her studies 
she worked as a student assistant and tutor in the 
Institute for Political Science. She is currently  
writing her PhD thesis on how Muslims living in 
Germany are represented in politics and the media, 
with particular reference to the German Islam 
Conference. Her supervisor is Professor Sigrid  
Baringhorst at the University of Siegen. The  
Friedrich Naumann Foundation for Freedom awar-
ded a bursary to support her PhD thesis until the 
end of 2013. As part of her research Masoumeh  
Bayat spent three months in the USA at Stanford 
University's Europe Center and in 2014 she spent 
a further three months re searching at the Centre 
on Migration, Policy & Society (COMPAS) at the 
University of Oxford in the UK. Masoumeh Bayat 
joined the GEI in April 2014 as a researchassistant 
in the “Nuances (Zwischentöne) – Teaching Materials 
for Globalised Classrooms” project.

carolin bäTGe  studied educational science and 
history as part of her bachelor's degree. For her 
master's thesis she examined education under  
National Socialism by analysing the portrayal of 
Jews in German textbooks. She is currently  
enrolled in the master's programme in educational 
science at Hildesheim University, where she is  
focussing on diversity education. Upon completion 
of her master's degree she hopes to work towards 
her doctorate. Following a work placement at the 
GEI during which she worked on the project “Lost 
in Translation? How Images of Europe are Trans-
lated” and also assisted with the German-Israeli 
textbook commission, Carolin Bätge from February 
to July 2014 worked for the project „Textbook  
Study on the Representation of Migration and  
Integration“ (WHK) and then joined the project  
“Nuances (Zwischentöne) – Teaching Materials  
for Globalised Classrooms”.

marreT bischewski studied political science at 
Bielefeld University, the Complutense University 
of Madrid and the University of Bremen, where  
she completed her bachelor's degree in 2009. She 
then went on to take the master's degree course  
in international relations: global governance and 
social theory at Jacobs University Bremen and  
the University of Bremen. She finished her master's 
thesis, a critical feminist discourse analysis, in 
2011. From 2008 to 2011, Marret Bischewski was a 
student assistant in the Institute for Intercultural 
and International Studies (InIIS) at the University 
of Bremen, where she was involved in projects  
including „Changing Norms of Global Governance“, 
headed by Klaus Dingwerth. After completing her 
master's degree in 2011, she worked in manage-
ment positions in retail and tourism before joining 
the GEI as a doctoral student in September 2013. 
She is a researcher in the project „The European 
Union in German Textbooks. A Study on Civic  
Education“. 
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dr annekaTrin bock joined the GEI in October 
2013 as a post-doctoral research fellow in the  
department “Textbooks as Media”. She previously 
worked as a researcher in the Media Studies De-
partment of the Institute for Social Sciences at the 
TU Braunschweig, where she completed her PhD, 
examining the influence of the changing online 
availability of media products on their production, 
distribution and reception. She has lectured at the 
TU Braunschweig and the University of Göttingen 
on media and reception research, media theory 
and the qualitative and quantitative methods of 
communication and media studies. Annekatrin 
Bock has undertaken research projects covering 
areas such as the theoretical and methodological 
aspects of social media use as well as the media 
consumption habits of young people and their  
acquisition of skills and knowledge. Her current 
research foci are media and reception studies,  
studies in digital educational media as well as  
online research and visual educational media  
research.

maik fiedler studied history and economics at 
the University of Greifswald from 2007 to 2011; he 
wrote his bachelor's thesis on “The Price Revolution 
of the Sixteenth Century in Western Pomerania – 
Wages and Prices as Indicators of Economic and 
Social Development”. He completed his master's 
degree in history in 2014 at the same university 
with a thesis on “Between College and Pub: The 
Tension between Duty and Pleasure in Everyday 
Student Life in the Eighteenth Century”. From 
2009 to 2014 Maik Fiedler worked as a student 
academic assistant to the chair in General Modern 
History at the University of Greifswald. From 2011 
to 2014 he was an academic assistant in the DFG 
research training group on “Baltic Borderlands: 
Shifting Boundaries of Mind and Culture in the 
Borderlands of the Baltic Sea Region”. Maik Fiedler 
joined the GEI in August 2014 and is a doctoral 
student in the “Children and their World” project.

eva fischer studied national and transnational 
studies at the University of Münster from 2011 to 
2013. Whilst a student she worked as a tutor and 
student research assistant. She wrote her master's 
thesis on the subject of “Imagining Communities 
during the American Civil War – The Representation 
of the Draft Riots in the New York Times”. She  
joined the Georg Eckert Institute in April 2014 as  
a research assistant to the directors.
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lara m. GoTTfried studied for a master's degree  
in sociology with political sciences and media  
studies at the TU Braunschweig and the Braun-
schweig University of Art from 2004 to 2009. After 
completing her studies she worked for a research 
project examining political learning in the final 
year of primary school at the Institute for Educa-
tional Sciences at the TU Braunschweig. In her 
PhD thesis she examines the learning outcomes of 
children both with and without immigrant back-
grounds when concept maps were implemented in 
the classroom. She joined the GEI in August 2014 
as a research assistant in the project “Historic 
Learning with Digital Media” part of the larger 
study “Application of Electronic Educational  
Media in Braunschweig School Classes Using 
Notebooks”.

Tim harTunG holds a master's degree in internation-
al development studies from the University of 
Marburg. His master's thesis addressed „Global 
Corporate Citizenship in German DAX-Listed  
Companies – Global Responsibility or Corporate-
Ethics Fig leaf?“ From 2010 to 2011, he was invol-
ved in the evaluation of a microcredit scheme in 
the Tanga Region of Tanzania. After completing his 
degree he worked as an education officer for the 
exhibition „Migration - Integration“ at Schloss 
Salder in Salzgitter and as a freelance journalist 
for several local newspapers and magazines. He 
joined the Georg Eckert Institute in October 2013 
as a research assistant in the Digital Information 
and Research Infrastructure department. 

kaThrin henne studied geography and public law 
at the University of Hamburg, graduating in 2011 
with a BSc. She gained her master's in „Culture of 
the Techno-scientific World“ from the TU Braun-
schweig where she focussed on history. Her 
master's thesis addressed “The International  
Debate Surrounding Geographical Nomenclature 
and How this Influenced German School Atlases 
following the Second World War”. She joined the 
Georg Eckert Institute in September 2013, initially 
as a student assistant in the Textbooks as Media 
department, but since May 2014 she has worked as 
a research assistant to the directors.

mareT keller studied cultural studies at the uni-
versities of Kiel, Oviedo and Frankfurt (Oder). The 
emphasis of her studies lay on “Knowledge, Com-
munication, Society” and she examined the history 
of data protection and compared the discursive 
traditions of Europe and the Andes. In 2008 she 
joined an interdisciplinary team of junior resear-
chers at the University of Heidelberg investi gating 
“Cultures in Dialogue in the Andean World”. In her 
doctoral thesis, completed in 2013, she studied the 
influences of and on a religious order, and internal 
changes to it, during the emergence of colonial  
society in Central and South America. She joined 
the GEI in July 2014 as coordinator of the working 
group „Modern History“ in CLARIN-D, a web and 
centres-based research infra structure for the  
social sciences and humanities.

lara m. GoTTfried kaThrin henne

Tim harTunG
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Jakob kirchheimer studied geography, modern 
history and political science at the Humboldt Uni-
versity, Berlin, and the Leibniz University,  Hanover. 
In 2009 he gained his master's degree with a dis-
sertation on the processes of political structuring 
amongst Guatemalan refugees. After completing 
his studies he worked for the Dutch human rights 
organisation Impunity Watch in Utrecht, Belgrade 
and Guatemala City. He was responsible for re-
search and capacity building projects addressing 
social conflict and how nations are reconciled with 
their past. In his PhD thesis on educational policy 
and mass crimes he is examining the influence of 
truth commissions on educational policy discourse, 
curricula and educational media in Guatemala and 
Peru. In addition to his work at the Georg Eckert 
Institute Jakob Kirchheimer teaches at the Leibniz 
University, Hanover, and is the spokesperson for 
the young academics' study group in the German 
Association for Peace and Conflict Studies.

dr kersTin von der krone In January 2014 Kerstin 
von der Krone joined the GEI as a post-doctoral re-
search fellow and is working in the German-Israeli 
research project “Innovation through Tradition? 
Approaching Cultural Transformations during the 
Sattelzeit via Jewish Educational Media”. She stu-
died Jewish studies, political science and media 
and communication studies in Berlin and Tel Aviv 
and holds a master's degree in Jewish studies 
(Freie Universität Berlin, 2004) and a PhD in reli-
gious studies (University of Erfurt, 2010). Her doc-
toral thesis elaborates the history of modern Je-
wish scholarship through the lens of its journals. 
She was a fellow of the German Academic Exchange 
Service, the Leo Baeck Fellowship Programme, the 
German National Academic Founda tion and the 
FAZIT Foundation. Her fields of research include 
Jewish history in Central Europe in the modern 
era and the history of Jewish thought; she focuses 
in particular on practices of communication with 
regard to knowledge production, education and 
scholarship.

susann leonhardT studied library management in 
the Faculty of Information Sciences at the Univer-
sity of Applied Sciences in Potsdam from October 
2010 to February 2014 and gained a bachelor's de-
gree. Her studies focussed on public relations and 
fundraising as well as usage management and  
information services. She joined the team in the 
Georg Eckert Institute library in April 2014 and is  
responsible for research literature and the devel op- 
ment of the Eastern European textbook collection.
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anTiGoni loukoviTou studied linguistics and trans-
lation at the University of Hildesheim and the  
Ionian University in Corfu. During her studies she 
gathered experience in public relations during 
placements and through work as a student assis-
tant. She was also responsible for the Internet  
pages of the Faculty of Translation Studies and 
Communication at the University of Hildesheim. 
She completed her master's degree in September 
2014 with a thesis on “plain language” and com-
prehensibility research. Antigoni Loukovitou joined 
the Georg Eckert Institute in 2013 working princi-
pally as an editor for the online project “Pruzzen-
land” and as an editorial staff member for the infor -
ma tion and communication portal Edumeres.net.

ann-kaThrin lüer joined the GEI in August 2013 
as the first trainee in the administration depart-
ment. Her traineeship as a regional government 
administrative assistant will last three years and 
includes practical experience of all aspects of  
administration as well as vocational training 
courses in Braunschweig and the Studieninstitut 
des Landes Niedersachsen (Lower Saxony  
Study Institute) in Bad Münder. Prior to starting 
her traineeship, Ann-Kathrin Lüer completed a 
two-year vocational training course as a state- 
approved social care assistant and subsequently  
completed a one-year course in social education  
at a higher secondary vocational school in  
Braunschweig, from where she graduated in June 
2013 with the university of applied sciences  
entrance qualification.

naTalia radu studied information management, 
with an emphasis on academic libraries, at the 
University of Applied Sciences and Arts in Hanover 
from 2006 to 2010. Between 2011 and 2013, she 
worked for the company DiBib, cataloguing confe-
rence proceedings and serial publi cations for the 
Technical Information Library and University  
Library in Hanover. She joined the library staff of 
the Georg Eckert Institute in September 2013 and 
is part of the Curricula Work station project team. 
She is responsible for resear ch ing, sourcing, cata-
loguing and archiving curricula from around the 
world in print and electronic formats. 

nadJa rudolf studied sociology, modern history 
and literary studies at the University of Potsdam 
in Germany and the University of Manchester in 
the UK. Upon graduating, she commenced her  
career in press and public relations in a number  
of different sectors. In 2011, after a period as an  
administrator at the Statistical Office for Berlin-
Brandenburg, she joined the Potsdam Institute for 
Climate Impact Research, where she was research 
coordinator of a specific research area. She has 
been academic officer to the director of the Georg 
Eckert Institute since November 2013.

anTiGoni loukoviTou
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claudia schmiTz studied for a bachelor's degree 
in fine arts and history at the Braunschweig Uni-
versity of Art and the Technical University in 
Braunschweig between 2006 and 2010. She sub-
sequently studied for a master's degree in library 
and information sciences at the Humboldt Univer-
sity in Berlin, which she completed in autumn 
2013. Whilst studying for her bachelor's degree 
she worked as a student assistant in the Braun-
schweig University library, a job which was instru-
mental in her decision to pursue a career in  
librarianship. Claudia Schmitz has been working 
for the “GEI Digital” project at the Georg Eckert  
Institute since December 2013.

paTrick scholz is a native of Lower Saxony where 
he obtained his higher education entrance qualifi-
cation in 2011. He studied business en gineering 
and electrical engineering at the TU Braun schweig 
before joining the Georg Eckert Institute as a trai-
nee in the IT department in August 2013.

vivien sTernkopf completed her studies in inter-
national information management at Hildesheim 
University in 2008. During her studies she worked 
on the university's MEUM project and in business 
development at Siemens as well as doing freelance 
work for a number of web development agencies. 
After completing her master's degree she worked 
in the online office and online marketing depart-
ment of the retail company New Yorker. She has 
worked in the international office at the TU Braun-
schweig since 2010 and is responsible for interna-
tional marketing, particularly web development. 
Vivien Sternkopf joined the GEI in January 2014 
and is in charge of the expansion and further de-
velopment of the Edumeres.net information and 
communication portal as well its integration into 
external information infrastructures and research 
networks.

nadin TeTTschlaG studied social work/social ped-
agogy at the Alice Salomon University of Applied 
Sciences, Berlin, until 2008, focusing on intercul-
turality, migration, development and transnation-
al civil society. From 2008 to 2011 she was a member 
of the research training group “Transnational  
Social Support” at the University of Hildesheim, 
which was funded by the German Research Found-
ation (DFG). For her PhD thesis she researched  
the border crossing cooperation between NGOs in 
Latin America and Europe in the context of inter-
national development cooperation. She joined the 
Georg Eckert Institute in December 2013 and 
works on the project “Nuances (Zwischen töne) – 
Teaching Materials for Globalised Classrooms”. 

roberT Thorp studied history with additional 
courses in philosophy, didactics, English and Rus-
sian at the University of Uppsala in Sweden from 
1995 to 2002. After graduating with a master's of 
education, he worked as an upper secondary 
school teacher of history, philosophy and English 
for ten years. Since January 2012 he has been a 
member of the Research School of Historical Media 
(ForHiM) at Umeå University in Sweden. In June 
2014 he published his licentiate thesis titled  
Historical Consciousness, Historical Media and  
History Education. Robert Thorp joined the Georg 
Eckert Institute in August 2013 as a researcher  
for the project “Teaching the Cold War: Memory 
Practices in the Classroom”.
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sara wehly first trained to become a business ad-
ministrator, then gained a master's in political 
science from the TU Braunschweig and the Braun-
schweig University of Art in 2014, her subsidiary 
subjects were sociology and media science. During 
her studies Sara Wehly worked for an advertising 
agency and in the GEI administration as a student 
assistant. In May 2014 she became the secretary to 
the directorial board of the GEI. 

andreas weiss studied modern and contemporary 
history, sociology, history and society of Southeast 
Asia at the Humboldt University, Berlin, and at  
the University of Cantabria in Santander, Spain. 
He wrote his master's thesis on the subject of  
national identity and colonies as viewed through 
German textbooks from 1871 to 1914. Between 
2008 and 2012 he worked as a researcher in the 
Collaborative Research Centre “Changing  
Representations of Social Orders” (SFB 640).  
During this period he also gained his PhD, writing 
on debates centering on modernity and decadence 
between Europeans and Asians in the German  
Empire and Great Britain between the 1880s and 
1914. He also helped coordinate and organize 
sever al academic conferences. In 2013 he became 
an associate member of SFB 640 and in 2014 he  
deputised in the Department for General Sociology  
at Humboldt University. He has worked as a post-
doctoral researcher at the Georg Eckert Institute 
since May 2014, where he coordinates the project 
“Children and their World”.

marcin wiaTr studied German studies and history 
and education at the universities of Oppeln and 
Kiel from 1994 to 1999. He then completed a post-
graduate course for translators and interpreters  
at Jagiellonian University. From 1999 to 2008 he 
was the educational advisor and later CEO of the 
House for Polish-German Co-operation. He has 
been a lecturer in the Department of Political  
Science at Magdeburg University since 2010. In 
April 2011 he became a research fellow in the His-
tory Department of the TU Braunschweig and in 
May 2011 he became a postgraduate student at the  
Silesian University at Kattowitz. His research and 
teaching focus on the processes of education poli-
cies and questions of minorities in Middle Eastern 
European border regions; literature in public dis-
courses and as a factor of political strategies and 
intellectuals in the context of totalitarian systems. 
He joined the GEI as a researcher at the beginning 
of 2014, working on the project “Research Infra-
structures and Knowledge Transfer in the Leibniz 
Association”. 

kaThrin zehr holds a master's degree in Latin 
American area studies from the Universities of  
Cologne and Buenos Aires. During her studies she 
focussed on the historical politics of democrati-
sation processes and memory research. She wrote 
her master's thesis on “Memoria Histórica in 
Schools – An Analysis of the Spanish Youth's View 
of History Based on the Study of Grammar School 
Students in the Province of Málaga”. In this work 
she examined the perceptions and interpretations 
of Spanish young people with regards to the recent 
dictatorial past of their country and asked what 
role socialisation agents such as family, school 
and the media played in the creation and shaping 
of these views of history. Her work was based  
primarily on qualitative interviews with pupils, 
history teachers and educational authority repre-
sentatives from the province of Malaga. Kathrin 
Zehr joined the GEI in July 2013 as a researcher 
and is a doctoral student in the project „Teaching 
the Cold War – Memory Practices in the Classroom“.
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nora zimmerman studied history, geography and 
political science at Fribourg and Zurich Universities. 
In 2008 she gained her MA in history; her thesis 
examined the history of Swiss psychiatry. She then 
worked as a history, geography and social science 
teacher at several Swiss grammar schools. During 
this period she completed her teaching diploma  
at Zurich University. She worked as a freelance re-
searcher, developing teaching materials for secon-
dary schools, in the Centre for Science and Techno-
logy Education at the School for Teacher Education 
in northwestern Switzerland. From 2011 to 2012 
she was employed by the Department of Educa-
tion, Culture and Sport in the canton of Aargau as 
a researcher. She has worked as a lecturer and  
researcher under Professor Peter Gautschi at the 
Centre for History Didactics and Memory Cultures 
at the Lucerne Teacher Training College since 
March 2013. She joined the GEI in August 2013 as a 
doctoral student in the project “Teaching the Cold 
War – Memory Practices in the Classroom”.

our new sTudenT assisTanTs
Jana Althaus (6), Alisha Rogotzki (10), Andreas  
Tukuser (8) and Julia Willms help strengthen the 
DIRI team. Mariya Yanchevska (7) supports the 
press and public relations work of the institute. 
Karl-Jürgen Schoß (9) works as a student assis-
tant in the administration department and Jessica 
Martensen has joined the library team. Philipp 
Gajuk (12) and Marlene Mertsch assist the institute 
management. Elvir Becirovic (11), Elisa D'Augello 
(1) and Annika Görl work in the Textbooks and  
Society department and Amelie Frei (5), Theodor 
Frisorger (4), Svea Hamer (3) and Vera Zellmer (2) 
have joined the Textbooks as Media department.

1 2 3 4

nora zimmermann
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One of the primary goals of history education, and 
therefore history textbooks, is to teach future 
generations what it means to be a citizen of one's 
own nation. With that as a goal it is obvious  
that nations want their history education curri-
culum to reflect the positive and good that has  
come from their society in order to inspire the 
next generation to continue to maintain their  
level of greatness as well as promote the values 
that their society holds dear. A problem with  
this is that history is not like fictional literature 
in which nations can just write the story they 
want the next generation to hear because history, 
for all of its perspectives, biases and interpre-
tations, is also based on facts that nations some-
times simply cannot deny. Granted, people in  
any given nation may want to put a particular spin  
on these historical facts, but most of the time 
they cannot just wipe the slate clean and ignore 
them. My research question then has been:  
How does a nation teach its next generation about 
its own past historical events that are difficult  
to glorify?

My interest in this topic was incited a few years 
ago when I was doing research on US History 
textbooks and came across a book that was dis-
cussing the Vietnam War. At the conclusion of  
that chapter the author informed students that 
the Vietnam War was America's “most least suc-
cessful war ever”. While many historians would 
call the Vietnam War an American defeat this  
author understood his audience and knew that in 
order to get his textbook adopted by schools he 
would have to avoid the politically tricky issue of 
calling the Vietnam War a defeat.

This one sentence forced to me think about not 
only the US, but also about how other nations 
have dealt with either military defeats, national 
setbacks or embarrassing moments in their own 
history textbooks. In the United States, history 
textbooks have to deal with the issues of slavery, 
racism, the Vietnam War and other historical  
moments that are hard to glorify and/or justify. 
But in many cases, both in the US and abroad, 
textbook authors, historians and teachers have 
found interesting ways of telling students about 
these events while continuing to keep a positive 
narrative.

For example, in terms of military defeats US his-
tory textbooks have adopted a unique narrative 
which can be found in the stories about the Texas 
Revolution (1835–1836). Famously, during this 
war, a group of Texans held out at the old Spanish 
mission known as the Alamo in order to stop  
advancing Mexican troops. While this battle was  
a complete defeat for the Texas/American forces, 
with an almost complete annihilation of the de-
fenders of the old mission, students today are in-
formed that we need to remember this battle be-
cause these brave men 1) held out long enough so 
that other troops could organize, fight and eventu-
ally win the war and 2) that they fought to the end 
defending their belief in a free and democratic so-
ciety. Although the battle was a complete military 
defeat, today the Alamo is a sacred place for 
Americans due to the history they have been 
taught. This stand at the Alamo has become such 
an important moment in American history that 
even today many US history textbooks have a pic-
ture of the Alamo on their cover to remind stu-
dents about its significance.

“our mosT lEasT suCCEssFul war EvEr”: how hisTory TExTbooKs 
dEal wiTh hisToriCal dEFEaTs, sETbaCKs and EmbarrassmEnT

Kyle Ward
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As mentioned before, this realization then started 
me wondering about how history textbooks in 
other nations have dealt with similar situations. 
If history is to help inform future generations 
about who we are and what we believe as a people,  
then can a military defeat or an embarrassing  
moment in a nation's past actually be perceived 
as positive in the long run? In short, how do his-
tory textbooks around the world deal with mo-
ments in which their own nation failed? Are there 
positive messages that we tell ourselves in order 
to justify the negatives found in our past?

Some of the topics I wanted to explore were as 
follows:

• Great Britain and the American Revolutionary  
 War (1775–1783),
• Spain and the Spanish-American War of 1898;   
 Spanish Inquisition,
• China and “The Great Leap Forward”,
• the Philippines and the Philippine-American  
 War (1899–1904),
• Canada and the treatment of its First Nations
• US Occupation of Germany and Japan after  
 World War II,
• French (Napoleon's) defeat at Waterloo,
• South African apartheid,
• Russia and the gulags,
• France and the Vichy Government of  
 World War II,
• Mexico and the defeat of the Aztecs,
• Japan and the Nanking Massacre.

This research also included American history 
textbooks in which I looked at events such as the 
Alamo, Custer's Last Stand, the American South's 
defeat during the Civil War and the Vietnam War. 

My research parameters were to look at history 
textbooks from around the world that have been 
published within the last decade (2003–2013)  
and are commonly used within that country by 
secondary students. Unfortunately, I am unable  
to read all the languages necessary for such a 
project, so to help with my research I have  
enlisted the aid of some of my colleagues back  
in the US who can read other languages and 
translate the material I have scanned at the Georg 
Eckert Institute. 

As an example of my findings so far I can cite 
British history textbooks and how they deal with 
their losing the American Revolutionary War.  
This war, which is discussed in almost every world 
history textbook around the world, is obviously  
a bit more troubling for the British when they dis-
cuss it as compared to other nations as they lost 
this war and thus a sizeable part of their empire.

While British history textbook authors agree that 
Britain lost this war, it was interesting to explore 
the reasons given for the defeat. What British 
textbooks typically do is rather than giving the 
American Colonists credit for defeating the Brit-
ish military they argue that it was not so much  
an American victory, but rather a British loss that 
ended this war. British authors point out that  
losing this war was not inevitable and that the 
British army won nearly every battle that they 
fought with the Americans. And in fact, most stu-
dents in Great Britain learn that the American 
landscape caused more problems for their mili-
tary than the Colonial Army ever did. Finally,  
if British textbooks do give credit to one nation 
winning this war it is typically France who joined 
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in the fighting at a time when the British military 
and home front were tiring of being involved in 
this overseas adventure. 

In order to conduct this research the Georg Eckert 
Institute was essential. With its collection of his-
tory textbooks from around the world I have been 
able to look at textbooks from a variety of coun-
tries in order to make comparisons between what 
is found in their national history textbooks as 
compared to what your typical American student 
learns about the same topic. In my time at the  
institute I have been able to look at textbooks from 
the following nations: Argentina, Australia, 
Canada, China, France, Germany, Great Britain, 
Ireland, South Africa, Spain and Turkey. 

One ironic problem with doing research at the 
Eckert Institute is how easy it is to get off track 
with what you originally came to do and quickly 
find yourself engaged in other interesting materi-
als. While I was doing research on my current 
topic I also started to look at some materials for 
future projects. One topic that I would like to ex-
plore is how nations around the world have dealt 
with the topic of slavery in their high school his-
tory textbooks. Another topic for future research 
would be to research how imperialism is por-
trayed by comparing textbooks in Europe and the 
United States (the imperialists nations) to those 
in Africa, Asia, the Middle East and South Amer-
ica (the conquered/colonized nations) to see how 
students in these countries learn about this exact 
same historical topic.

In conclusion, the research that I have conducted 
at the Georg Eckert Institute has proven to be ex-

tremely helpful. I have had the opportunity to find 
a series of international history textbooks that 
have allowed me to explore how nations around 
the world deal with military losses and national 
setbacks. I have so far discovered that nations 
typically try to put a positive spin on these events 
by telling future generations how a loss eventu-
ally led to a long-term victory, how defeated indi-
viduals either did not give up their convictions or 
died as martyrs for the cause or finally how – 
while a historical period may be embarrassing for 
the nation (e.g. slavery, apartheid, racism, etc.) – 
the nation has learned from those mistakes and 
will improve upon itself in the future.  
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I am a PhD student at Charles University in 
Prague, currently based at the department of soci-
ology within the Faculty of Social Sciences. My 
main scholarly interest lies in the area of visual 
studies; I am very inspired by the strong develop-
ment of this field and its interdisciplinary charac-
ter. My thesis is focused on the topic of visual 
cultures of the past, specifically the use of images 
from the Czech socialist era. How do we remem-
ber the past through such images? In which ways 
do we interpret them and in which contexts do we 
use them? The methodological basis of the project 
is drawn from theories of visual studies and also 
incorporates and intersects with the study of 
memory and elements of sociology. I have chosen 
four areas of current visual culture in the Czech 
Republic in which we frequently encounter im-
ages of the country's socialist past: socialist-era 
architecture and memorials; exhibitions in mu-
seums and galleries which explore everyday life 
in the socialist period; art projects on the topics 
of family and privacy (family photo and video 
archives) and images in history textbooks. This 
last area was my reason for visiting the Georg 
Eckert Institute.

I decided to explore differences and shifts in 
visual components of history textbooks from the 
communist and post-communist periods. I selec-
ted a sample of 13 textbooks for years 8 and 9 of 

compulsory schooling, covering four decades: the 
1970s, 1980s, 1990s and 2000–2009. I searched for 
images illustrating and explaining the most im-
portant events in twentieth-century Czech his-
tory: the founding of the independent state of 
Czechoslovakia (1918); the signing of the Munich 
Agreement (1938); the communist revolution 
known as Victorious February (1948) and the 
Prague Spring of 1968 and the ensuing invasion of 
the Soviet army. 

I divided my research into three stages. First,  
I drew up a theoretical concept which provided 
me with a basic framework for the visual analysis 
that followed and for the methodological approach  
I took to the work. My reading included secondary 
literature on images in education, images in  
history and the critical theory of images. I wanted 
my project to investigate the social context 
around the images analysed and the role of social 
forces behind them. I combined the content ana-
lysis, focusing on nine variables, with semiotic, 
social-semiotic and iconographic analysis.

I supposed prior to analysis that there would be a 
major quantitative leap from communist to post- 
communist textbooks in terms of the number of 
pictures used. I also proceeded from the assump-
tion that the medium used most often would be 
photography. My research investigated whether 

PiCTurinG hisTory, PiCTurinG mEmory

Andrea Prûchová 

Andrea Prûchová studied electronic culture and semiotics at Charles  
University in Prague. She is currently in her third year as a PhD candidate  
at the Department of Sociology at Charles University. Her main interest 
lies in theories of visual culture. In her thesis “The traces of the past:  
A visual culture of remembering the socialist era”, she combines such 
theories with the disciplines of visual sociology, art history and memory 
studies. She is heading the grant-funded research project “Textbooks: 
Factories of Memory?” and co-translated W. J. T. Mitchell's book Picture 
Theory: Essays on Verbal and Visual Representations. Her paper “Re-
mediation of the Monuments of the Past” will be published in a collective 
volume on cultural memory in Central and Eastern Europe to be issued 
by Palgrave Macmillan in 2015.  
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these images changed after the transition to 
democracy in 1989 and the nature of the principal 
characteristics of images from before and after 
this moment of fundamental societal change. My 
assumption about an increased number of pic-
tures in post-communist textbooks proved cor-
rect; the by far largest proportion of the images I 
analysed (73%) was found in textbooks from the 
1990s and 2000s. The medium of photography was 
used in 62% of the images, 43% of which could be 
classed as documentary photography. The propor-
tion of pictures showing, respectively, the people 
involved in a particular event, a concrete scene 
from the event itself, the general atmosphere of 
the event or period and specific artefacts was very 
balanced, as were the numbers of narrative (ex-
pressing movement) and conceptual (static) im-
ages. Most of the images depicting individuals 
displayed male figures.

I uncovered an important new finding about text-
books from the 1990s. This was the only period in 
which illustrations outweighed other media of 
images. Even photographs, which were used con-
sistently in all textbooks, were redrawn as illus-
trations in textbooks of this decade. Might this 
have been a result of the political transformation 
of 1989? At that time, memories of dramatic past 
events were still fresh; it is possible that the nat-
uralism of documentary photographs – their close 
resemblance to how we see the world with the na-
ked eye – might have inspired fears among text-
book authors and editors of depicting the social-
ist period explicitly. Might there have been a 
sense at that time that redrawing the photos as il-
lustrations could push back memories of this 
period and their vivid presence a little? Further 

interesting findings emerged from my analysis of 
a textbook from 1967, the year before the invasion 
of Czechoslovakia by the Soviet army in 1968, the 
lead-up to which was a period of political liberal-
isation known as the Prague Spring. This textbook 
worked with the text-image relationship in an ex-
ceptional way. Photographic images were accom-
panied by fragments of drama, poems and con-
temporary press articles. Rather than being used 
as an explanatory tool, the text, here, interacted 
with the images to create a new complex of mean-
ing that exerted a very strong emotional impact 
on the viewer. Some pages used a collage tech-
nique to great innovative effect; collage, a tech-
nique borrowed from film theory, brings together 
the three main perspectives of static images: the 
portrait, the half-frame and the full frame. Fur-
ther, the number of images in this textbook was 
higher than in textbooks published thereafter, in 
the 1970s. The strong focus on visual elements we 
can observe in this textbook might be interpreted 
– notwithstanding the need for further research 
on the context and conditions in which the book 
was published – as arising from the relatively free 
political atmosphere in the year of its publication, 
a freedom which allowed authors to present his-
tory in more creative ways than were available to 
historians in the decades that followed.
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My research work at the GEI is directly linked to 
my PhD research project on the topic “A comparat-
ive analysis of reunification discourses in Franco-
phone and Anglophone Cameroonian history text-
books”. After World War I, Cameroon, which since 
1884 had been a German colony, was partitioned 
between Britain and France and ruled as man-
dated territories under the supervision of the 
League of Nations and subsequently as trustee-
ship territories under the United Nations. On  
1 January 1960, France granted independence to 
its portion of Cameroon. This was followed by  
a plebiscite on 11 February 1961, in which the 
Southern part of British Cameroon voted to join 
French Cameroon. Subsequently, on 1 October 
1961, the former territories of French Cameroon 
and British Southern Cameroon officially reuni-
fied to form a single nation, as they had been dur-
ing the German colonial period. 

A key element of the Anglo-French partition of 
Cameroon had been the unequal division of the 
territory, with France taking four-fifths and  
Britain one-fifth. The arbitrary nature of the Anglo- 
French partition, coupled with other factors  
such as differences in colonial cultural legacies, 
has posed practical problems for the agenda of 
reunification in Cameroon. Since 1961, many dis-
courses have emerged both in academia and in  
the public sphere on the merits or otherwise of 

reunification. These discourses have sometimes 
given rise to public calls for secession and separ-
ation, threatening the general peace and stability 
of the country. 

Against this backdrop, my research seeks to un-
derstand the official historical knowledge on  
reunification that is disseminated to schoolchil-
dren in Cameroon through the textbooks used  
in both the Anglophone and Francophone subsys-
tems of education in the country. It will compare 
selected history textbooks officially prescribed  
by the textbook commission of the Ministry  
of Education to be used in secondary schools in 
Cameroon. 

In this endeavour, the GEI has been of immense 
help to me in terms of availability of secondary 
literature on international textbook research and 
methodologies. This knowledge is of particular 
significance for the literature review section of 
my thesis. Thanks to my research stay at the GEI, 
I have been able to trace the origins of textbook 
research, especially the efforts of organisations 
and institutes such as the League of Nations, the 
United Nations, and the Georg Eckert Institute it-
self. I have also been able to review literature on 
studies that have been carried out on textbooks in 
specific contexts internationally and the findings 
of these studies. The fact that most of these stud-

rEuniFiCaTion disCoursEs in FranCoPhonE and  
anGloPhonE CamEroonian hisTory TExTbooKs

Raymond Nkwenti Fru

Raymond Nkwenti Fru is a Cameroonian who, in 2009, 
moved to South Africa, where he has obtained an  
honours Bachelor of Education degree and a master's 
degree, both in history education at the University  
of KwaZulu-Natal. He is currently a PhD candidate at 
the same university. 
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ies are comparative in nature has provided me 
with additional rationale for my own research,  
in the sense that I now understand that the work  
I am doing is part of a greater endeavour of  
international textbook review.

In addition to seeking to further this area of my 
work, I came to the GEI hoping to explore the 
various methodologies that are used in textbook 
analysis in order to enable me to fine-tune my 
methodological approach. In this context, I be-
came aware during my research stay that most 
studies I came across in the library used content 
analysis (qualitative or quantitative or both), 
which is a degree of contrast to my own methodo-
logical focus on Critical Discourse Analysis (CDA). 
I have also gained insights from the examples of 
comparative studies I was able to explore at the 
library. The comparative methods used are likely 
to be vital in informing the way I conduct the 
comparison in my own study. Moreover, I was able 
to test my approach on some of the textbooks 
from Cameroon that I found in the library. 

In the course of this preliminary analysis, one as-
pect that caught my attention was the nature of 
the representation of icons of reunification in one 
of the Francophone Cameroon history textbooks. 
The textbook presented the leader of French 
Cameroon (Ahmadou Ahidjo) in a larger picture, 
alongside a smaller picture of the leader of  
British Cameroon (John Ngu Foncha). I found this 
intriguing due to the narrative generally sur-
rounding the reunification, which suggests it was 
achieved on the basis of two equal parties coming 
together to form a new nation. Such representa-
tions send a strikingly different message, one 

ascribing greater importance to French Cameroon. 
Such representation through images justifies  
certain claims in the literature that speak of mar-
ginalisation of the minority Anglophone Cameroo  - 
n ians by their majority Francophone counterparts 
in a reunified Cameroon. I expect this to be a very 
important theme in my further analysis.
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My current research project on the Chinese nation 
and the education of children examines how a 
new knowledge system, consisting of Christianity, 
natural studies, modern sciences, world history 
and traditional Chinese learning, was disseminated 
among Chinese children via missionary education 
from 1895 to 1915. Unlike my previous research 
on traditional Chinese textbooks, which has in-
cluded my book Shaping the Ideal Child: Children 
and Their Primers in Late Imperial China and 
which primarily focused on the texts themselves, 
this project instead examines the life of a Chinese 
Christian teacher and textbook writer, Wang 
Hengtong, while conducting a textual examination 
of the content of his illustrated primers against 
the socio-political, ideological and intellectual 
backdrop of early twentieth-century China.

Wang Hengtong, an 1888 graduate of the Presby-
terian Mission College in Hangchow, was both  
a product of missionary education in nineteenth- 
century China and a native Christian teacher who 
devoted his time and energy to literacy education 
and the composition of textbooks. The activities 
of Christian missionaries in China during Wang's 
lifetime were often regarded as an extension of 
the encroachment by western powers on China; 
this view placed their works, be they evangelistic, 
medical or educational in nature, under the colo-
nialist umbrella. My study, however, adopts an 

approach that emphasises mutual cultural en-
counters between missionaries and the Chinese 
people and investigates how such cross-cultural 
interactions shaped missionary aims and prac-
tices in China which, in turn, intentionally or  
unintentionally sowed modern seeds in Chinese 
soil. This approach has been used to study Chris-
tianity in other colonial societies, such as India 
and South Africa. What is unique in this study, 
however, is that a detailed examination of Wang 
Hengtong and the primers he compiled and used 
in mission schools will reveal how this generation 
of Chinese Christian educators, along with their 
missionary teachers, traversed the cultural borders 
between East and West and the religious and 
ideological boundaries between Confucianism and  
Christianity and responded to the Chinese demand  
for modernisation and evangelistic works. This 
process had a mutual impact on both missionary 
educators and Chinese Christian teachers which, 
in turn, reshaped the content of the knowledge 
they disseminated and the manner of its circula-
tion. 

Furthermore, the uniqueness of this study lies in 
its exploration of literacy textbooks as a vehicle 
for transmitting knowledge. By the beginning of 
the twentieth century, Wang Hengtong had estab-
lished himself as a successful Christian teacher 
and a prolific writer of textbooks. This study  

an innovaTivE aPProaCh To ChinEsE liTEraCy TExTbooKs 

Limin Bai

Dr Limin Bai studied Chinese language and literature at Anhui Uni-
versity in Hefei, China. For her master's degree at East China Normal 
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focuses on Illustrated Chinese Primer (four vol-
umes) and Illustrated Chinese Reader (six vol-
umes). The structure of the textbooks and the  
content presented in each volume reflect the edu-
cation Wang Hengtong received at the Presby-
terian College of Hangchow, which itself mirrored 
the curriculum of the Protestant schools in nine-
teenth-century China. Christian teaching, Con-
fucian classics and science subjects were three 
components of the curriculum of these mission 
schools, which evolved over a period of three dec-
ades. A close textual examination of Wang's liter-
acy textbooks will reveal multiple agents, frames 
and pathways through which knowledge of the 
world outside China was conveyed to Chinese 
children through education. In this knowledge 
transmission process, teachers as individual 
knowledge transmitters, textbooks as the vehicles 
of this knowledge and students' experience of  
traversing cultural boundaries through learning 
form a cohesive account of how Christian educa-
tion became relevant to the rise of a modern 
Chinese education system. 

The GEI's library holds a unique collection of 
early textbooks from Europe and America. I was 
provided with ready access to these textbooks, 
which I doubt would have been available to me 
elsewhere. These works led me to search for  
American and British textbooks on history and 
geography in order to see how they depicted 
China, Chinese history and the Chinese people. 
For example, McMaster's Primary History of 
United States (1901) contains two paragraphs  
(pp. 242–243) about China's Boxer Uprising of 
1900–1901. The first paragraph sketches Chinese 
anti-foreigner sentiment in 1900 and how the 

Boxer Uprising occurred. The second paragraph 
justifies why America formed an alliance with 
British, French, German, Russian and Japanese 
forces and marched against the cities of Tianjin 
and Beijing. Such information is valuable for  
my project, as it presents a unique Western source 
that reveals an American perception of the 
Chinese environment where the American mission-
ary educators carried out their work. The content 
of some of these textbooks also provides insights 
into the education those American missionary 
educators received in their home country. For ex-
ample, First Lessons in Geography, designed for 
beginners, combines Christian teaching with geo-
graphical knowledge, a fusion exemplified in the 
example of a picture of the globe with the cap-
tion: “In the Beginning God Created the Heaven 
and the Earth” (p.6). The section on Asia includes 
a dialogue (p. 60) about Adam and Eve, which 
states that they were the first parents of human 
beings and lived in Asia, and Jesus Christ was 
purported to have been born in Asia. The next 
page depicts a picture of a “HEATHEN TEMPLE”, 
and then goes on to inform children that millions 
of idolaters lived in Asia, Africa and the islands  
of the Pacific Ocean (p. 60), but that missionaries 
were sent from the United States and Europe  
to save these ignorant souls by teaching them the 
commandments of the “True God” (p. 61). The in-
fluence of similar content can be traced in Wang 
Hengtong's textbooks. This may illustrate how 
American missionary educators imparted what they  
learned to their Chinese students who, like Wang 
Hengtong, became native Christian teachers who 
then transferred such knowledge through their  
literacy textbooks. 
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“TExTbooKs oF ThE yEar” ChosEn
14 March 2014 saw three outstanding textbooks 
awarded the accolade of “Textbook of the Year”  
by the Georg Eckert Institute. 
The award was presented in a ceremony under the 
patronage of Northrhine Westfalia's Secretary  
of Education, Sylvia Löhrmann, and attended by 
approximately 150 guests from the academic, 
political and educational worlds at the Leipzig 
Book Fair. The GEI's director Simone Lässig  
commented: “Textbooks are compendia of the know-
ledge a society considers worth passing on to  
its next generation. A textbook worthy of the Text-
book of the Year award needs to inspire students 
to learn and engage with their day-to-day experi-
ences, excite curiosity and, of course, contain up-
to-the-minute facts, knowledge and methodology.”
The award winners in the various categories are: 
• Languages: Zebra 3 Lesebuch, Stephanie Brett-

schneider, Silke Clasing, Saskia Diederichs and 
Katja Peterson (eds.), Ernst Klett Verlag 2013,  
German reader for primary school level. 

• Math: eins zwei drei 1, Ümmü Demirel, Astrid 
Deseniss, Christian Grulich, Christina Hohen-
stein, Claudia Kappel, Anne Schachner, Susanne 
Ullrich and Christine Winter (eds.), Cornelsen 
Verlag 2011, math textbook for primary school 
level.

• Non-curricular additional teaching materials: 
mathe:pro – Muster und Strukturen, Sabine 
Kaufmann and Jens Holger Lorenz, Westermann 
Verlag 2012.

Kiwi rEsEarCh days 
The KIWI Research Days, an event run by the pop-
ular science and research centre Haus der Wissen-
schaft in Braunschweig to enable children aged 
10 to 14 to take a fun and age-appropriate look 
behind the scenes of the region's research institu-
tions, saw eight young people descend on the 
Georg Eckert Institute and its library on 8 April 
2014.  

In their visit to the GEI's research library, the 
young researchers first found out some informa-
tion on Georg Eckert and his work, the library  
and some fascinating facts about textbooks. 
Books from Croatia, Saudi Arabia and China were 
on hand to make comparisons between these  
very diverse media and the textbooks the children 
use at school. 
After this, it was time for the young people to step 
into the shoes of a real textbook researcher and 
explore historic textbooks from the period of the 
German Empire (1871–1918) to find out what  
children in the “olden days” were taught about 
countries such as China and the US, about the  
Romans and the medieval knights. 

TraininG day For TEaChinG sTaFF
What characterises teaching in globalised class-
rooms? The joint project “Nuances”, run by  
the GEI and the Robert Bosch Foundation, offers 
training for teaching staff all over Germany.  
The event on June 24, 2014, addressed how to  
approach diversity in the classroom in a construc-
tive manner.
The event, designed as a training day for teaching 
staff, included innovative teaching resources and 
methods, which have been developed by the Georg 
Eckert Institute through the project “Nuances – 
Teaching Materials for the Globalised Classroom.” 
Materials for history, politics and ethics or reli-
gious education lessons address the numerous as-
pects of cultural and religious diversity and  
encourage constructive dialogue about social dif-
ferences and inequalities. The subject matter  
covers issues from German politics and history 
and also introduces the roles of the sexes,  
concepts of morality and dress codes. 
On the website www.zwischentoene.info you will 
find the teaching materials to download, further 
training days and locations, registration informa-
tion and the schedule for the training days.

ThE G i in aCTion



Textbooks of the year

Kiwi Research Days
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Eurviews goes "live"

Minister Heinen-Kljajić at the research award ceremony

Georg Eckert Research Award: Kathrin Zehr, Simona Szakács

Korean-German meeting on history teaching
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“EurviEws. EuroPE in TExTbooKs” 
onlinE 

On 1 July the Georg Eckert Institute publically 
presented “EurViews. Europe in textbooks”, an in-
ternational and collaborative online editorial pro-
ject. The project team has worked with academics 
from more than 20 countries to gather percep-
tions of “Europe” and “Europeanness” as depicted 
in textbooks around the world during the twen-
tieth and twenty-first centuries. 
The extracts selected from textbooks include 
texts, maps, images, documents, infographics, 
graphics and caricatures and reflect the internal 
and external perceptions of that which has been 
understand as “European” throughout different 
periods of history and in different areas of the 
world. Both contributions and sources are avail-
able in English and German, annotated and  
contextualized. 
On 1 July the internet platform was unveiled to 
the public and “went live” during a ceremony  
at the Georg Eckert Institute (www.eurviews.eu). 
In the evening Professor Kiran Klaus Patel of 
Maastricht University gave a public lecture on  
the subject of “Where and when was Europe?”.

inTEGraTion and divErsiTy in 
TExTbooKs

The GEI was the setting for a recent international 
workshop on educational media in the context  
of diversity education, which took place on 22 and 
23 September this year. Its co-convenor, Viola B. 
Georgi, a professor of diversity education at the 
University of Hildesheim, gave an opening 
presentation in which she emphasised the need 
for diversity-sensitive teaching and learning  
materials to be developed and diversity education 
to be included in teacher training syllabi. 
Participants from Austria, Canada, Germany and 
Israel held further presentations, exploring  
representations of migration and the integration 
of migrants into society, religious and cultural 
minorities and gender and the construction  
of national identity and of groups “other” to it. 
The talks revealed that all textbooks from the 
countries discussed contained stereotypes with 
the potential to promote prejudiced views, 
 xenophobia and, in some cases, racism. The work-
shop participants were in agreement on the  
importance of entering into dialogue with educa-
tional media publishers around the findings of 

textbook research in relation to the presentation 
of diversity; further, they unanimously called for 
textbook authors to be given advice and support 
on how to produce balanced depictions in this 
context.

KorEan-GErman mEETinG on  
hisTory TEaChinG

On 15 October 2014, the GEI welcomed 45 second-
ary school teachers from South Korea who had 
come to Germany on a one-week trip funded by 
the government of the Republic of Korea as a  
follow-up to the state visit to Germany of the Re-
public's president, Park Geun Hye, in March of  
the same year. The teachers' visit was intended to 
provide them with information on the process  
of German reunification and how it is dealt with 
in schools. At the GEI, the head of our Europe  
research area, Dr Robert Maier, gave a talk on 
textbooks and German reunification, discussing 
some examples of how the event has been depic-
ted in German textbooks from the 1990s, the 
2000s and our current decade. 

ThE GEorG ECKErT rEsEarCh 
award

The 2014 Georg Eckert Research Award was pre-
sented to the sociologist Simona Szakács for  
her dissertation on the changes in the educational 
system in Romania after the political upheaval  
in 1989. A new special award for upcoming young 
researchers went to Kathrin Zehr for her work on 
the perception of the Franco era by today's youth. 
The awardees received the accolade at a ceremony 
in Braunschweig's Old Town Hall on 28 October.
At the ceremony, at which Braunschweig's mayor 
Ulrich Markurth was in attendance, Lower Sax-
ony's Minister for Science and Culture, Gabriele 
Heinen-Kljajić, addressed the audience before 
presenting the awards, which were endowed by 
the Braunschweig-based Westermann publishing 
group and are given by the GEI every two years 
for outstanding work in international educational 
media research. Simone Lässig commented: “We're 
particularly pleased this year to be honouring the 
work of two young academics whose research ex-
plores Europe's recent past as it is reflected in the 
education sector.”
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spaTial imaGes of easTern cenTral europe
The final conference of the Leibniz Association 
Joint Initiative for Research and Innovation  
project “A Digital Atlas of Geopolitical Spatial  
Images of Eastern Central Europe in the  
Twen tieth Century” will take place on 26 and 27 
February 2015 at the Herder Institute for Histor-
ical Research on East Central Europe in Marburg /
Lahn.

Top of The class:  
nominaTions inviTed for TexTbook of The year 2015
The Georg Eckert Institute will be presenting its 
Textbook of the Year award for the fourth time at 
the Leipzig Book Fair on 13 March 2015. This year, 
the panel of expert judges will be selecting out-
standing textbooks for the first stage of German 
secondary education for the accolade. There will 
be three categories: languages, history and soci-
ety as well as STEM subjects. Candidates for the 
award should meet and exceed expectations of a 
modern, up-to-date textbook, embrace innovation 
in their content, design and/or methodologies and 
provide a convincing response to the challenges 
of today's educational standards and of encour-
aging competency-based learning. The patron of 
the Textbook of the Year award, which was de-
vised by the Georg Eckert Institute and the 
Leipzig Book Fair for the purpose of recognising 
and acknowledging innovative textbook authors 
and publishers, is the Standing Conference of 
Education Ministers of the German Länder.

worldviews proJecT To be launched
The launch event for the WorldViews project, a 
joint effort between the GEI's Europe research 
area and our Digital Information and Research  
Infrastructure department, will take place in 
Braunschweig early in 2015. The purpose of 
World Views is to develop and test an integrated 
information system as a workflow for work with 
international textbook sources, from digiti sation 
and the cataloguing of standard and metadata  
to analysis.

workshop on knowledGe abouT africa
A workshop is due to take place at the GEI from 
June 18 to 20 in 2015 in the context of the GEI's 
project “Knowledge about Africa: Discourses and 
Practices of Textbook Development in Germany 
and England, 1945–1995”. The workshop examines 

those who were significantly involved in the pro-
duction, distribution and transformation of the 
corpus of knowledge related to Africa, post-1945, 
as well as the consolidation or delegitimisation of 
such knowledge. It examines the period since 
1945 and follows up existing research on the cre-
ation of knowledge concerning Africa during  
colonialism.

celebraTinG 50 years of diplomaTic relaTions  
beTween Germany and israel
In the summer of 2015, the German-Israeli Text-
book Commission will be marking 50 years of  
diplomatic relations between Israel and the Fed-
eral Republic of Germany by publishing its joint 
recommendations on textbooks and presenting 
them to the public in Berlin. 

arnhold symposium 2015:  
educaTion and conflicT in wesT africa
On October 29 and 30, the Georg Eckert Institute 
will organize its second Arnhold Symposium  
on Education for Sustainable Peace that will focus 
on the theme of “Education and Conflict in West 
Africa.” The symposium will take place at the  
New School for Social Research and the German 
Center for Research and Innovation in New York 
City, the two co-hosts of the event. The 2015 Georg 
Arnhold Visiting Research Professor Susan Shepler 
from American University in Washington, D.C., 
has devised the concept for the symposium which 
is based on her research on teachers, memory  
and transitional justice in post-conflict Sierra  
Leone and Liberia.

clarin-d workinG Group on modern hisTory
Digital resources, algorithms for analysis and 
visualisation, digital archiving systems, search en-
gines, metadata: CLARIN-D, a web- and centres-
based research infrastructure, is dedicated to de-
veloping and providing services and tools for  
language data used by researchers in the human-
ities and social sciences. September 2014 saw  
the foundation of a Working Group on Modern 
History, coordinated at the GEI, which is helping 
CLARIN-D and its services meet the needs of  
historians. The Working Group is in continuous 
virtual contact via digital media and two “real-
life” meetings are scheduled for 2015.

announCEmEnTs
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ECKErT. diE sChriFTEnrEihE

GeschichTsmyThen über hispanoamerika 
(HISToRICAL MyTHS ABoUT LATIN AMERICA)
The depiction of Latin America, even in modern 
German and Austrian history textbooks, still 
teems with myths and factual errors. Almost all 
textbooks contain the claim that people in the 
Middle Ages believed the world was flat and that 
Columbus was viewed as a visionary scientist  
because his journey was based on the supposition 
that the world was a globe. Other familiar myths 
state that a handful of vastly superior Spaniards 
were able to defeat millions of Incas and Aztecs 
because they regarded these white Europeans as 
gods. According to this Eurocentric perspective, 
the South American indigenous populations, who 
were reputedly passive and sensitive by nature, 
submitted to their new masters without resist-
ance, apparently amazed and terrified by their 
weapons and horses. Bernhard's book examines 
the ques tion of how these fantastical and im-
plausible narratives came to be, who had an in-
terest in their perpetuation and how they remain 
in textbooks. 

Roland Bernhard: Geschichtsmythen über Hispanoamerika. 
Göttingen: V&R unipress, 2013. 244 pages.  

ISBN 978-3-8471-0204-5 

klufT am kap.  
GeschichTsunTerrichT nach der aparTheid  
(HISToRy TEACHING AFTER APARTHEID: How CURRICULAR 
STIPULATIoNS CLASH wITH REAL-LIFE CoNDITIoNS)
The gap between the planning and practice of 
education in South Africa is highly evident. This 
book engages with an instance of this gap by ex-
ploring the ways in which schools in South Africa 
deal with the sensitive issues surrounding the 
apartheid era. The curriculum in this area stipu-
lates that teaching about apartheid should pro-
mote mutual respect and understanding between 
the nation's various population groups. But how 
can these noble aims be translated into reality in 
a country whose teachers frequently fail to receive 
adequate training and which is struggling with 
the legacy of a recent past which has been painful 
for almost all groups within society? This book 
uses empirical methods to illuminate the tension- 
filled relationship between the stipulations set 
out in the South African curriculum and the prac-
tices taking place in its schools. 

Henning Hues: Kluft am Kap.  Göttingen: V&R unipress, 2014. 

170 pages. ISBN 978-3-8471-0295-3 

konsTrukTion und repräsenTaTion eines euro-
päischen GeschichTsraums in deuTschland,  
polen, liTauen und russland seiT 1900 
(THE CoNSTRUCTIoN AND REPRESENTATIoN oF A  
european hisTorical space in Germany, poland,  
RUSSIA AND LITHUANIA FRoM 1900 oNwARDS)
“Pruzzenland” is a region in the north-east of 
Europe which has been influenced over the course 
of history by a diverse range of cultural and mul-
ti-ethnic traditions and has found itself the sub-
ject of competing national claims made by Ger-
many, Poland, Lithuania and Russia. Probably the 
most significant rupture faced by the region came 
in the aftermath of the Second World War, in the 
shape of the shift in national borders affecting 
the region and the almost complete change in its 
population. In recent times, the way in which the 
past is dealt with has become a key resource in 
the search for regional identity in Poland, Russia 
and Lithuania. This volume is the first to under-
take an international comparison, spanning the 
twentieth century up to the present day, of narrat-
ives around and representations of the region in 
textbooks and to draw them together systematic-
ally. 

Stephanie Zloch, Izabela Lewandowska (eds.):  

Das ‘Pruzzenland’ als geteilte Erinnerungs region. Göttingen: 

V&R unipress, 2014. 398 pages. ISBN 978-3-8471-0266-3 
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ECKErT. ExPErTisE

TexTbook qualiTy – a Guide To TexTbook sTandards
Textbooks are cultural products of primary im-
portance. This publication views school textbooks 
as a complex genre whose key characteristics 
should ideally be defined by the student. It illus-
trates the significance of textbooks in successful 
learning outcomes and to school students' cogni-
tive development. The core of the book is formed 
by forty-three quality standards for textbooks, 
their operational definitions, theoretical back-
grounds and practical implications. The standards  
are intended for use by textbook authors and  
publishers, educational authorities, teachers and 
others involved in the creation, accreditation,  
selection and evaluation of textbooks and other 
teaching materials. 

Ivan Ivić, Ana Pešikan, Slobodanka Antić (eds.):  

Textbook Quality – A Guide To Textbook Standards.  
Göttingen: V&R unipress, 2013. 238 pages.  

ISBN 978-3-8471-0224-3 

Jüdische GeschichTe im schulbuch  
(JEwISH HISToRy IN TExTBooKS)
How do recent German lower-secondary school 
textbooks depict Jewish history and culture?  
Focusing both on historical contextualisations 
and interpretations of content and on issues 
around its teaching in the classroom, the authors 
of this volume explore representations of Jewish 
history in textbook units spanning the period 
from antiquity to the National Socialist era, in 
books from a number of German federal states. 
One of the volume's key findings is that, despite a 
number of calls for a change of perspective that 
would take into account the diverse facets of Jew-
ish history across the centuries, textbooks con-
tinue to narrate Jewish history largely as a history 
revolving exclusively around victimhood and  
persecution.

Martin Liepach, Dirk Sadowski (eds.): Jüdische Geschichte im 

Schulbuch. Göttingen: V&R unipress, 2014. 146 pages.  

ISBN 978-3-8471-0371-4 

das schulbuch in der forschunG  
(TExTBooKS IN ACADEMIC RESEARCH)
What do teachers and learners expect from text-
books? How are textbooks used in the classroom, 
and do they meet the challenges posed to schools 
by migration and the inclusion of students with 
diverse backgrounds and needs? This volume 
provides a systematic overview of recent and cur-
rent research on textbooks, investigating the  
medium's development in history, subject-specific 
viewpoints and issues around textbook design 
alongside aspects of textbooks relating to cognit-
ive psychology and textbooks' influence on  
processes of learning. The recommendations with 
which the volume concludes are intended to 
provide educational practitioners with a guide to 
using teaching materials in the classroom and  
to help drive the continued development of key 
trends within research and education policy. 

Eckhardt Fuchs, Inga Niehaus, Almut Stoletzki:  

Das Schulbuch in der Forschung. Göttingen: V&R unipress, 

2014. 204 pages. 

ISBN 978-3-8471-0385-1 
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...but everybody could smell the potential  
bad huge reactions from the nationalist bloc  
of the country.

… deconstructing the myths of historical 
terrortorries and essentialist cartographic 
discourses.

Israel has traditionally ascribed high value to sacrifice for the  
state of Israel, founding itself on the aphorism of Joseph Trumpeldor: 
“Never mind, it is good to die for our country” (allegedly whispering 
that after being shot dead by Arabs in 1920).

Israeli adolescents, for example, mentioned  
John Lennon and Angelina Jolie as worthy of emulation  
because they got to their position through hard work,  
authenticity and humiliation...

ECKi's hoard oF  
humorous howlErs

 … the First Russian Prezident B.N.Eltzin.
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