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Abstract • This article reports on a continuing professional development programme run by 

the Imperial War Museum in London for educators involved in teaching about European 

memories. On the basis of two sites visited in Hungary which were elements of the 

educational programme, the memorial Shoes on the Danube Promenade and the Memento 

Statue Park, this article suggests that Alison Landsberg's concept of prosthetic memory can be

applied to these sculptural monuments. It explores the political potential of empathy in 

transmitting diverse European pasts and of mapping individual, performative, responses to 

less familiar cultural contexts. 
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Framing European Empathy: InSite 2009

Between 2004 and 2009 the Imperial War Museum (IWM) in London ran a national lottery-funded 

education programme called Their Past Your Future (T.P.Y.F.). One component of this was named InSite, 

comprising a series of three immersive learning projects aimed at the continuing professional development 

of British educators. This article investigates the last InSite project from the perspective of memory studies.

It focuses on three interlinked areas which have particular currency in contemporary debates: first, the 

possibilities and usefulness of a concept of “European memory”; second, memory transmission from those 

who experienced an event to those who did not; and, third, the controversial role of empathy and memory 

in historical education. InSite was especially significant in relation to the latter because it aimed to 

"increase knowledge of post-1945 European history; to raise awareness of the issues involved in teaching 

controversial and sensitive subjects and to develop educators’ confidence in leading successful, outcome-

led educational visits."1 
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Residential visits involving trips to museums and other sites of memory in Britain, Germany, the Czech 

Republic and Hungary were designed to "engage educators with the people, places and objects [...] in a way

which explored the different approaches taken by different venues in each different country."2 Informed by 

Kolb's theories of reflexive educational practice, the programme aimed to place the individual educators at 

the heart of the process in order to raise issues about "personal and national identity, remembrance and 

commemoration, global impact of C20th conflict, citizenship, commonwealth, conflict resolution, 

reconstruction and reconciliation, asylum/refugees, peacekeeping and human rights."3 

Underpinning this discussion of the project aimed at teaching educators about European memories 

are several methodological assumptions. “Memory” as used here is not just first-hand experience but also 

refers more widely to socially constructed patterns of remembering.4 As Susannah Radstone and Bill 

Schwarz point out, "Though it is now widely – though by no means uncontroversially – accepted that 

memory's purchase extends beyond the bounds of the individual, the question of how the social dimensions 

of memory are to be theorized continues to provoke debate."5 This article investigates one such theory. At 

the same time, and by no means paradoxically, this case study has been chosen because of the assumption 

of the importance of the role of individuals in memory work. My analysis emphasizes questions of agency 

and embodiment which are sometimes lacking in contemporary theorization.6 Linked to this is a belief that 

memory matters, politically and ethically, which is why it is vital to reflect on the ways in which it informs 

pedagogical practice and how programmes such as InSite provide opportunities for teachers to experience, 

and pass on, certain models of memory transmission. This article examines how the InSiters responded to 

two specific learning situations, whether these experiences were successful according to the learning 

outcomes of the programme, and why replicating such experiences might be useful in the educators’ own 

pedagogical practice. As an educator who participated in the InSite programme during 2009, my own 

positionality inevitably inflects my responses to the project.7 Taking on the much advocated role of 

"bricoleur," that is, "someone ready to try out various tools and strategies borrowed from many academic 

quarters,"8 I am therefore writing from my own experiences of the programme and as a teacher and 

researcher of memory who "always puts something of [her]self into it."9

A key element of the InSite programme was its emphasis on different local, national, European and

global contexts. Contentious histories spanning different geographical contexts currently play an important 

role in contemporary political and academic debates about the possibilities of creating and transmitting 

something which might be understood as "transnational" or "European memory."10 In the following I argue 

that transcultural openness was facilitated in the InSite programme through in-
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teractions between national and cross-European frameworks of memories and bodily experiences of 

empathy. In order to examine the role and transmission of memory at specific national sites visited by the 

InSite participants, I consider the usefulness of Alison Landsberg's concept of prosthetic memory.11 As my 

analysis will show, this concept explicitly focuses on the ways in which memories may travel across 

national and generational boundaries and challenge identity politics, while at the same time maintaining a 

sense of self and other. I maintain that prosthetic memory facilitates transnational “cognitive mapping” 

which helps individuals to engage with the multivocality of unfamiliar European experiences. Before 

turning to prosthetic memory, however, I begin with the British national context, with questions of the 

institutional priorities of InSite, and with the wider educational and political background of the programme.

The Political and Institutional Context. Their Past Your Future

In September 2003 Tessa Jowell (UK Secretary of State at the Department of Culture, Media and Sport) 

announced plans to commemorate the sixtieth anniversary of the D-Day landings.12 This provided the 

impetus for a bid submitted by the London-based IWM, solicited by the lottery fund, for a series of events 

and projects aimed around "the human and regional significance and impact of the Second World War, 

based on intergenerational and outcome-led learning."13 There were various aspects to the proposed project,

including commemorative study visits for schools to British and international sites of memory, which had 

as their aim bringing children and young people into contact with issues of "remembering, memory, 

commemoration and reconciliation."14 The bid was successful and the resulting impact of the programmes 

led the then Big Lottery Fund to ask the IWM to bid for money for an extended programme; to continue the

T.P.Y.F strand by building on what had been learnt from phase one and by developing models of memory 

transmission further. It was therefore an explicit aim of subsequent projects to consider how memory is 

transmitted from those who did experience events to those who did not. Between 2007 and 2009 three types

of immersive learning programmes were the result: a programme for schools; a programme for youth 

groups; and a programme for educators. All projects involved visits to commemorative sites abroad as well 

as preparatory and concluding residential weekends at the IWM in London. 

The InSite group of 2009 comprised teachers, museum educators, those involved in subject 

development and those from academia, along with educators and historians from the IWM It was the 

possibility of experiencing these different sites of memory with a group of people approaching with diverse

perspectives which had attracted the participants to 
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the project.15 The InSite programme was designed to educate the educators of memory with tools for use in 

their own teaching; it included suggested activities at different sites of memory, risk-assessment workshops 

and case studies by teachers who had run study abroad trips in the past. As such, the potential impact of the 

project was undoubtedly important as educators were encouraged to replicate in their teaching what they 

had found successful on the basis of their own learning experience. The InSite programme therefore placed 

issues of transmission at the centre of its activities.

While the overarching learning objectives for the second phase of T.P.Y.F. aimed to foster, among 

many other things, both "an understanding of the impact and legacy of conflict, from the First World War to

the present, on national identity and contemporary society" and "knowledge and understanding of the issue 

of remembrance and commemoration, national identity and global citizenship,"16 the three educators' 

projects had an explicit additional focus on "Europe and post-1945 conflict."17 The site visits were 

explicitly linked to questions of identity, that is, "national identity and global citizenship" – a term taken 

from the English national school curriculum.18 The site or "place-based learning" was a significant element 

which informed the learning outcomes.19 These related to "knowledge and understanding," "skills, values, 

attitudes and feelings," "creativity, inspiration and enjoyment," and "behaviour and progression."20 In 

addition there was an explicit intention to confront the participants with "multiple voices" and a "diversity 

of perspectives."21 The significance of the InSite programme is found in what it suggests are valuable tools 

for historical education, education which "is vital in providing the norms with which people identify and 

which provide the space for their historical narratives."22 An agenda of "personalised learning" was tied to 

an aim to increase the participants' knowledge of historical events as well as their contemporary 

significance.23 Individual agency thus played a fundamental role within the institutionally organised 

memory work. 

This analysis restricts itself to two case studies from a trip to Budapest in September 2009.24 These 

specific case studies have been chosen for examination here because, unlike visits to other sites on the 

programme, Hungary was a context that few in the group were familiar with. No one could speak 

Hungarian. At a preparatory weekend at the IWM in London the group listened to a paper by a Hungarian 

historian and were given several academic journal articles detailing the recent history of Hungary and its 

competing politics of remembrance.25 This framework was supplemented by historical overviews from one 

member of the group and an IWM historian while in Budapest. While participants reported in the feedback 

sessions that they felt their knowledge of this context had grown, a sense of the complexity of, and 

unfamiliarity with, the historical narratives persisted. It is within this context of unfamiliarity that the 

following explores how the group were confronted with memories of two significant events 
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in Hungarian history: the persecution of Hungarian Jews during the Holocaust and the collapse of the 

communist regime in 1990. The InSiters participated in a four day trip to Budapest which included visits to 

Heroes Square, the Holocaust Memorial Centre, the House of Terror, the Shoes on the Danube Promenade, 

and the Memento Statue Park – sites which represented some of the diverse and contested pasts which 

shape contemporary Hungary. In analysing the latter of these two sites, my analysis considers the 

usefulness of the contemporary theory of prosthetic memory which emphasizes how memories from 

different geographical contexts can signify on a wider level for people from different historical and cultural 

backgrounds – in this case, how eastern European memories were able to become meaningful for a western 

European group of memory educators through performative, bodily, empathy.

Transmitting Memories of the Hungarian Past via Prosthetic Memories

Shoes on the Danube promenade 

In 2005 a memorial was inaugurated to the Hungarian Jews murdered by the Arrow Cross (fascist party 

which controlled the Hungarian

Figure 1. Memorial by Gyula Pauer and Can Togay on the Danube promenade, Budapest. 
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Figure 2. "We discern the contours of experience of another person." Shoes on the Danube Promenade, 

Budapest.

government from October 1944 to April 1945) in 1944. It was created by Gyula Pauer and Can Togay and 

comprises of sixty pairs of life-size shoes cast in iron. The visitor's experience of the memorial is initially 

characterized by a sense of defamiliarization. When walking by the riverside, along a busy road and with a 

vista of the city, the visitor rather unexpectedly encounters the shoes which represent the Jewish victims 

who were rounded up by the edge of the river, made to take off their shoes, tied together and then shot so 

that their bodies fell into the water. The iron sculptures represent the creases in the leather, the wear and 

tear of daily use, and are positioned in such a way as to suggest their hasty removal. In their individuality, 

the shoes are markers of gender, class and, most powerfully, age. In the following, I suggest that it is 

possible to understand both the experience of the shoe memorial, and the subsequent trip to the Memento 

Statue Park, by using Allison Landsberg’s concept of prosthetic memory. 

In her book Prosthetic Memory. The Transformation of American Remembrance in the Age of 

Mass Culture, Landsberg builds on theories of film and spectatorship to argue that some forms of 

commodified mass culture, particularly film, facilitate empathetic positions which are significant for the 

memories being represented in them. Through interpellation,26 she claims, consumers are invited to take an 

active position in relation to the memories being conveyed in such a way that their experience of 

experiencing these memories becomes part of their own identity. This can happen, she continues, across 

traditional boundaries of gender, ethnicity, class and nationality if the subject feels sufficiently 

empathetically involved. When at its most positive, and for her, politically productive, empathy "elicits 

identification across lines of difference" and the resulting prosthetic memory "creates the conditions for 

ethical thinking precisely by encouraging people to feel connected, while recognising the alterity of 'the 

Other'."27 Commodified mass cultural products can, therefore, positively transcend identity politics. She 

broadens her analysis to encompass other media which employ similar visual and narrative strategies, 

including what she calls "experiential museums" in her discussion. Landsberg claims that it is advances in 

technology that 
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have enabled these empathetic positions. "Through the technologies of mass culture, it becomes possible," 

she argues, "for these memories to be acquired by anyone."28 Astrid Erll concurs with the contemporary 

significance of technology in this respect, seeing modern media as one of three elements which have 

facilitated the "transnational actuality" of memory.29 Landsberg explicitly distances her notion of prosthetic 

memory "from collective memories [...] which are located entirely in social structures such as laws or 

records or statues or souvenirs."30 Nevertheless, as I will now demonstrate, it is my contention that 

Landsberg’s emphasis on bodily memory and performance allows for a wider applicability of her concept 

to other non-technological sites of memory, including sculptural memorials. Specifically, I argue that it is 

possible to understand the InSiters' experience of these shoes on the Danube promenade in the same 

experiential way recounted by Landsberg in the context of the piles of shoes at the Washington Holocaust 

Museum.31 

While it is certainly not the case that the visitor to the Danube shoe memorial is confronted by the 

smell of the shoes or thousands of objects representing the mass murder, as in the Holocaust Museum, the 

visitor nevertheless stands at the edge of the river and experiences very immediately the steep drop down to

the river, the speed of the current, and the elements of the weather. While standing in her or his own shoes, 

the visitor is standing next to those representing the shoes of the victims. As Landsberg has described, piles 

of shoes have become particularly powerful in the iconography of the Holocaust due to the links the 

observer makes to his or her own experiences. "At the same moment that we experience the shoes as their 

shoes – which could very well be our shoes – we feel our own shoes on our feet. The disinvestment that the

objects represent can be traumatic only if we feel all the while ourselves."32 It is this process, she argues, 

that makes empathy possible, empathy which relies on or recognises "the alterity of identification."33 As 

such, the small section of path on the Danube has the potential to become a space of prosthetic memory. 

The InSiters experiencing these memories did not live through the events but they nevertheless came to 

have a relationship to them. However, importantly, Landsberg insists that "although real experience takes 

place, the experience is not equivalent to or an exact repetition of the original event or relationship: the 

parameters are artificial. Nonetheless, the experience fosters an otherwise unattainable insight into the 

original event."34

These memorial shoe sculptures were placed as pairs with the haphazard spacing encapsulating the

individuality of every victim. Just as powerfully as the piles of shoes contained in the Holocaust museum, 

which overwhelm through their sheer scale, these sculptural, mnemonic everyday objects elicit a feeling of 

empathy as we "discern the contours of experience of another person."35 It is Landsberg's contention that 

the "experience of vulnerability" that one gains from such experiential sites 
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is "a form of knowledge about the Holocaust." She continues: "For the event to become meaningful enough

to retain as part of our intellectual and emotional archive – the archive on which future actions might be 

based – it must be significant on a cognitive level and palpable in an individual, affective way."36 It is my 

contention that the palpability in this case is not a result of the force of narrative or image so characteristic 

of commodified mass culture, but of the memory of a habitually performed bodily action – the removal of 

our shoes. As Paul Connerton has described, individuals learn socially constructed performative acts (like 

tying and untying shoe laces) which become inscribed in memory even though we can no longer recollect 

when we first learnt them. As a result, "bodily practices of a culturally specific kind entail a combination of 

cognitive and habit memory."37 These "incorporating practices," that is, messages sent by bodily activity, 

provide a "particularly effective system of mnemonics."38 Combined with an awareness of the absence 

signified metaphorically by the shoes, this memory of everyday action provides an empathetic link with the

stories of the Jewish victims.

The shoe memorial is not an example of mass-mediated, commodified memory culture as 

envisaged by Landsberg. Nevertheless the memorial still allowed the InSite participants to experience 

memory in such a way as it could become part of their own subjectivity through empathy, linked to 

memories and experiences they already have. Although Landsberg maintains that prosthetic memories are 

not socially constructed (and therefore unrestricted by frames of nationality, gender and ethnicity), her 

insistence that such memories are then mediated by all our other experiences means that the impact is 

ultimately determined by our own socially constructed positionality.39 The memories we already have and 

which link to prosthetic memories are still shaped by national contexts and experiences. It matters therefore

that the InSite participants had already spent several hours in the Holocaust Memorial Centre in Budapest, 

had talked to the education manager, Hungarian school teachers and a student about the way in which the 

past is transmitted in contemporary Hungarian society. Such a visit had provided, to follow Landsberg, a 

cognitive framing of the later empathetic experience.40 

Memento Statue Park

Twenty minutes from the centre of Budapest lies the Memento Statue Park museum. It houses a collection 

of statues from the Communist era. The site opened in 1993 with significant media attention in Hungary 

and elsewhere, although expected visitor numbers did not materialize and the museum has yet still to be 

completed. There are no plaques to explain what the visitor sees, but a guidebook gives some information 

as to the 
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commissioning and original siting of the statues. A small exhibition also gives a history of the statues and 

of the park itself. The park is arranged in such a way as to prevent the usual "monumental perspective" on 

the statues, emphasizing both spatially and temporally their dislocation from their previous contexts.41 

Maya Nadkarni has investigated how the architect of the park, Ákos Eleőd, wanted it to be 

Figure 3. A Statue of Lenin, Memento Statue Park, Budapest

"open to its visitors' diverse memories of and relationships to the monuments."42 Eleőd stated: "I would like

this park to be right in the middle: neither a park to honour Communism, nor a sarcastic park that provokes 

tempers, but a place where everyone can feel whatever they want. […] People can feel nostalgic, or have a 

good laugh, or mourn a personal tragedy connected with the period."43 However, as Nadkarni has argued, 

the park has in fact functioned for Hungarians in such a way as to exclude "the monuments' personal and 

cultural significance" by providing "a ritual of closure" within a hypostatized model of transition from 

communism to capitalism.44 Indeed, the park has increasingly been marketed in such a way as to facilitate 

its ironic consumption by international visitors, by those who had no first-hand experience of the 

communist regime; it is possible to be taken to the statue park in a Trabant, to experience a "Molotov-

Cocktail Party," and to buy busts of Lenin and "The Last Breath of Communism" in a tin from the onsite 

shop or from the "Red Star Store" online. Since September 2010 visitors can make make-believe telephone 

calls to different communist leaders and "speak to Stalin."45 Such playful mockery in turn influences visitor 

behavior at the site, with many emulating the poses of the statues, something shown in the "Made in 

Communism" online newsletter. Rather than promoting a plurality of interpretations, Nadkarni maintains 

that the site now focuses on a consumerist narrative, one which emphasizes the triumph of capitalism 
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over communism. She argues that those who find the museum's strategy offensive or painful simply do not 

visit the site. Rather than opening up dialogue and communication, she perceives it as closing them off.46

Unlike the other memory sites visited during the trip to Budapest, a visit to the Statue Park by the 

InSiters was not initially on the itinerary and had not been included in earlier iterations of the project. It 

was added by request of the participants following the pre-visit reading. The reasons for this request were, 

firstly, an interest in a place which gathered such monumental mnemonic objects so intensely in a relatively

small amount of space and, secondly, a (transcultural) familiarity with images of dislocated statues similar 

to those at the park, which have featured in various well-known media representations (from Goldeneye to 

Goodbye, Lenin!). Its inclusion in the itinerary thus supported the programme’s claims to be responding to 

the participants’ learning demands and to be increasing the multiplicity of voices experienced at the sites. 

The initial discussions that the educators had while at the statue park about activities one might organize for

a group of pupils immediately created space for discussion about appropriate ways to navigate the complex 

histories represented by the statues. The physical responses of the InSite group to the park subsequently 

manifested themselves in different ways. First, there was an attraction to measure the scale of the 

monuments through bodily comparison. As a result, the sheer size and workmanship of many of the statues 

continued to evoke responses of awe or admiration. Second, for some, a fascination with the statues' 

gestures led to an emulation of their poses. Third, the discovery among the statues of a plaque 

commemorating a communist resistance fighter who had been executed by the Nazis led to discussion of 

the very different forms of remembrance within the park. The responses were therefore diverse – from 

sober reflection to humour – and thus covered the “democratic” spectrum hoped for by Eleőd in his original

conception of the site. The InSiters were able to read the site for its multivocality and recognise the 

undoubted tension between "memorialisation and commercialisation" at the site.47 More than any other 

place visited by the InSite participants, the Statue Park prompted heated discussion and debate amongst the 

participants. 

As Landsberg describes, "as products of a capitalist system, the images and narratives of the past 

made available by mass culture are themselves commodities."48 This is made explicit at a site like the 

Statue Park and it is one of the reasons it has been criticized by reviewers.49 But, as Landsberg also points 

out, capitalism is, however, the prevailing system we need to be able to find the progressive possibilities 

within this system rather than hoping for an alternative to commodity culture.50 The InSiters' divergent 

responses to the statues demonstrate that consumption of such sites does not prescribe meaning making 

(albeit providing a limited number of possible interpretations). Landsberg maintains that during "memory 

ac-
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quisition" memories can be understood by their recipients as being those which either reinforce the status 

quo or challenge it.51 Within this specific Hungarian context, it is therefore possible to see the statues as 

part of a completed Hungarian past (to be forgotten, mocked or commemorated) or as signifiers of a past 

that still await public confrontation.52 Within a more general educational context, placing this multiplicity 

of meaning at the centre of the learning outcomes (as indeed the InSite project aimed to do through its 

focus on personalised learning) requires the educator to relinquish control of the narrative being produced. 

Unlike at the memorial shoes on the Danube Promenade, the visitors to the Statue Park are not 

interpellated to experience an event through someone else's eyes. They did experience the park bodily, 

albeit in very different ways based on their own memories and positionality, that is within the framework of

their own knowledge and past experiences as well as within the specific learning outcomes of the project. 

Whether they were able, or willing, to identify with the memories on offer depended on the way they 

interpreted what they were experiencing. Within the park itself, the participants were not offered one 

position of empathy. Yet, the Statue Park once again drew on visitors' embodied knowledge of "postural 

performance," of gestures and what Connerton calls "techniques of the body."53 It was the very materiality 

of the statues that "drew [the participants] into a lived relationship with them."54 On the follow-up weekend 

in London the InSiters saw pictures and heard personal testimony from a Hungarian national who had stood

by the dismantled statues in 1990, while the statues were then still in situ. They were then able to combine 

these first hand visual and narrative memories with their own bodily experiences and any pre-existing 

mass-mediated knowledge about the statues. As Landsberg argues in relation to a visitor to an experiential 

museum who listens to first-hand testimony, the person listening is involved in active meaning making, by 

selectively connecting his or her world to that of the survivor. "[B]ecause the voice speaks to her 

personally, she leaves with a more intimate connection to, and perhaps a greater capacity to understand, the 

traumatic historical event through which she did not live and to which she might not otherwise feel 

connected."55 This "intellectual coming-to-terms with another person’s circumstances" was facilitated via 

the InSite programme, that is, an empathetic positioning.56

Immersive Learning, European Memory and Cognitive Mapping 

The advantage of an immersive on-site learning programme such as InSite is that it provides a series of 

iterative experiences which draw on bodily mnemonics. Through these experiences the participants are 

interpellated in multiple, and often competing, ways. They are offered different subject 
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positions with which to empathize; positions which then draw on their own socially constructed 

positionality and pre-existing memories. The InSite educators were invited through the programme to 

consider which of their experiences they would replicate as "memory intermediaries" in their own teaching 

and field trips.57 From my own experience as an InSite participant, the discussion following the visits to the 

shoe memorial and statue park suggest that many of the educators found these sites provocative and 

therefore potentially pedagogically valuable. Choosing to use bodily, empathetic pedagogical practices as 

part of historical education would, however, be controversial. While in recent years there has been 

increasing emphasis on teaching histories characterized by multiple perspectives as the basis for 

understanding democracy and citizenship, there has been a simultaneous emphasis on the cognitive and 

intellectual aspect of empathy when used in this context.58 An early backlash against pedagogies of 

empathy in Britain in the 1980s has led to a continued argument against the "misleading idea" that empathy

is "about sharing feelings of people in the past." [my italics]59 Instead there is an insistence on its 

"intellectual nature as part of critical history thinking."60 What my experience of these two InSite case 

studies suggests, however, is that performative mnemonics provide a powerful way into different, less 

familiar, national pasts because they start from a bodily memory of that which is known, which can then be 

understood within a wider cognitive framework. Such "processual, sensually immersed knowledge" is 

arguably acquired more easily this way than "by purely cognitive means."61 

As is clear from the places visited and the learning outcomes referred to above, the InSite 

programme had an explicitly European focus.62 The opportunities for empathy provided by the visits to 

different European memory sites are therefore instructive within the context of current debates about the 

possibility, and indeed, desirability of “European memory.”63 While commentators often agree that "the 

European project has very little to say about a European view of history,"64 they are divided as to the 

political and ethical usefulness of finding common transnational narratives. While Claus Leggewie 

advocates a focus on the "concentric circles" of shared European memories as a basis for European political

identity and future political co-operation and Klaus Eder points to the possible narrative "contact points" 

within a collective European identity, there persists an anxiety about a normative European master narrative

which might legitimate a European superstate.65 At the same time, there are calls to investigate the very real

and productive possibilities for contemporary identities based on "different memory communities" in light 

of a European "patchwork of memory landscapes that are partly isolated and partly in touch with each 

other."66 In my opinion, InSite directly responds to such calls. It does so, however, not on the basis only of 

narratives to be told and shared, but also on the basis of bodily experiences that can be 
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communicated. If we take up the challenge "to create the greatest possible openness towards the 

experiences and approaches of the other"67 and listen to contemporary calls for a form of Europeanization 

based on stronger understanding of diversity rather than homogenization, then performative empathetic 

responses to the past can be extremely productive.68 Critical empathy has long been used by ethnographers 

trying to understand foreign cultures69 and travel has long been a practice "constitutive of cultural meaning"

and which provides "contact zones" with others.70 Empathetic responses work by maintaining encountered 

diversity and an awareness of self and other, placing individual agency at their centre. Empathy allows for 

"recognising and respecting difference" and the resulting prosthetic memories co-exist in productive 

tension with other memories in circulation, providing transnational contact points within more local 

communities of memory.71 As such, memories circulated preserve the specificity of national contexts, make 

links to other, different, national narratives, and draw parallels to individual experience. In my experience, 

programmes such as InSite are ideally structured to elicit productive responses from those conveying 

historical knowledge within national contexts, to maintain a critical reflexivity about how such histories are

being written, and how bodily empathy might be used within a wider cognitive process of "reflexive 

storytelling."72 InSite intentionally confronted the participants with previously unfamiliar, multiple, and 

competing voices and prompted them to consider how they would transmit the diversity of such 

experiences in their own teaching. 

Performative empathy and cognitive framing within a programme such as InSite arguably result in 

an ethically based European "cognitive mapping," a physical and metaphorical state of mind that Frederic 

Jameson advocated nearly three decades ago as a prerequisite of progressive politics in contemporary 

capitalist societies.73 Following Jameson, I understand cognitive mapping, facilitated by empathy, to 

involve a response to the aesthetics of contemporary memory sites and which results in a "sense of place 

and the construction or reconstruction of an articulated ensemble which can be retained in memory and 

which the individual subject can map and remap along the moments of mobile, alternative trajectories." As 

such, neither cognitive mapping nor critical empathy produce single narratives or positivist truths but are 

inherently multivocal. They can, however, inform "a pedagogical culture which seeks to endow the 

individual subject with some new heightened sense of its place in the global system."74

Conclusion

The success of the InSite projects has in many ways yet to be determined. The extent to which educators 

integrated certain pedagogical practices 

urn:nbn:de:0220-2014-00127                       Journal of Educational Media, Memory, and Society 
Volume 3, Issue 2, 2011/2



Joanne Sayner 150
Educating Educators of Memory: Reflections on an InSite Teaching Programme

into their memory work and their perception of their usefulness has still to be examined. As Judith Keene 

reminds us, Landsberg's model argues for the productive political potential of prosthetic memories but does

not provide a method for judging the impact of this. Keene turns to reception studies to suggest methods for

examining whether certain memories have become more widely circulated and, indeed, "any 

epistemological shifts" exposure to these memories has caused. In her analysis of the role of film in the 

transmission of memories of the Korean War, Keene advocates the analysis of autobiographical sources by 

Korean War veterans in order to provide any such longitudinal conclusions.75 A similar strategy could be 

pursued in order to analyse the impact of the InSite visits. A large scale series of diachronic, qualitative 

interviews would be one way in which one could try to measure the pedagogical usefulness of these 

experiences, whether the educators attempted to replicate them in their own study trips, teaching or 

museums, and how pupils responded to them. Given the close proximity to the visit it is still too soon to 

assess this. However, the potential impact of the programmes and any resulting prosthetic memories is 

great, as the projects involved educators whose explicit aim is to transmit their knowledge as framed by 

their own experiences to successively large numbers of people. From my own experience of the InSite 

project, and of these two case studies in particular, I would argue that it is possible and productive to 

facilitate situations in which learners are confronted with previously unfamiliar memories which provoke 

empathy on the basis of bodily mnemonics. Whether these experiences then become significant parts of the 

recipients’ own subjectivity depends on their own backgrounds and pre-existing memories. On-site 

activities seem particularly suited to elicit this, however, and, given their continuing presence in school 

curricula, still warrant further investigation as part of future pedagogical practice. If memory in general, 

and prosthetic memory in particular, are understood as being socially constructed, then educational systems

of course play vital roles in deciding which memories should be transmitted and how. Programmes such as 

InSite provide an important space for discussing whether eliciting cross-cultural empathy is an appropriate 

way to approach this. Nevertheless, what the InSite programmes have, in my opinion, already offered is a 

reminder of the role of the individual educator, and of the performativity and physicality of memory within 

wider political and institutional structures. If, with Michael Schudson, we agree that "memories are 

commitments,"76 then I think it is possible to view such programmes as part of a potentially politically 

productive "[non-canonical] cultural Europeanisation of memory in which teachers participate."77
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